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Focus Group Discussions with Children and Youth

I. Instructions 
For a detailed methodological guidance on how to conduct Focus Group Discussions with children and adolescents, please see the following Tdh Manual.
Purpose of the FGDs 
The FGDs that we will be conducting in our projects have two main objectives: 
I) Gather qualitative information on the outcomes associated to participating in the Move ON & Engage activities (impact of the programme). 
II) Gather feedback from C&Y about their experience of participating in the Move ON & Engage activities (quality of the process);

Therefore, the FGD(s) should be organised at the end of the intervention, after the youth-lead initiatives have been implemented. 
The moderator of the discussion should be local M&E staff, with previous experience in collecting qualitative data. It can also be another member of the staff (project manager, programme coordinator etc.) with relevant research experience. It is important that the FGD is not conducted by the facilitator of the MoE programme, that has been closely working with C&Y for the past 20 sessions. 

Number of FGDs
For each group of C&Y participating in the Move On & Engage programme, one FGD should be conducted with a group between 4 and 10 C&Y, volunteering to take part in this activity. If all the 15 participants in the programme want to take part in the discussion, you should split the group and conduct two FGDs, in order to not exceed the recommended group size for a FGD with children and adolescents. When dividing the participants, try to keep the two groups as homogenous as possible (in terms of gender, age, ethnicity, engagement in the initiative etc.) and make sure that you have the needed organisational resources (available M&E staff, appropriate space etc.) 
Structure of the FGDs
The FGDs included in the Move On & Engage M&E framework have the following structure:
I. Introduction: setting the discussion and warm-up activity;
II. Assessment of the transversal skills: collaboration, creative thinking, sense of responsibility, communication, managing their emotions, support for working collectively;
III. Assessment of the specific pillar outcome(s), for one of the five pillars strengthened by the youth lead-initiative: Feeling Safe, Feeling Connected, Feeling Worthy, Feeling Respected, Feeling Hopeful;
IV. Feedback on the process: participants’ thoughts on the Move On & Engage programme;
V. Conclusion: follow-up points/ wrap-up activity.
Data collected through the FGDs complements the quantitative baseline/ end-line survey, by providing valuable qualitative information on the impact and quality of our intervention. As for most qualitative tools, the discussion guide can be adapted and contextualised, in order to best reflect your intervention. In general, you should take into considerations the following two aspects when preparing your version of the discussion guide:
1) Pillar selection: Based on which of the five pillars was primary addressed through the youth-lead initiative,  the moderator should select from the discussion guide only the activity/ questions for that pillar. If the youth lead-initiative was transversal, simultaneously contributing to the strengthening of two or more pillars, the moderator should still select only one pillar to be put under discussion. For this, a prior consultation with the facilitator and/ or project coordinator is mandatory.  
2) Cultural context: Some of the questions included in the discussion guide might be too sensitive or irrelevant for certain local contexts (see for example the list of statements proposed for the “Human Barometer” activity, under the Feeling Respected pillar). For this reason, carefully review and adapt any question that you consider inappropriate. 

II. Discussion Guide
Before starting the discussion:
· Welcome participants and provide some refreshments;
· Together with the co-moderator, verify you have consent/ assent forms for every participant;
· Make an attendance list (if required by donors);

Before starting the discussion:
· Welcome participants and provide some refreshments;
· Together with the co-moderator, verify you have consent/ assent forms for every participant;
· Make an attendance list (if required by donors);

I. INTRODUCTION (15 minutes)
· Introduce yourself and the co-moderator (if any);
· Introduce the purpose of today’s FGD;
· Set/ negotiate the ground rules for the discussion, including the aspect of confidentiality;
· Use a child-friendly warm-up activity/ game of your choosing to allow participants to briefly introduce themselves. Keep in mind that the participants already know each other, so the focus of this activity is for the moderator to remember their names and use them during the discussion. If the moderator already knows the name of the children (for example, from previous data collection activities – pre-test/ post-test survey), this warm-up session can be replaced with any other icebreaker.
· Make the transition towards the main topics of the discussion, by asking participants to recall their youth-lead initiative: 
· In the past few weeks, you have been working together on an initiative that should bring a change in your community. Can you briefly describe to me what you have achieved? 
· Probes: How did you came up with the idea? What were some of the most difficult moments? What about some of the most rewarding moments?


[image: ]II. ASSESSMENT OF TRANSVERSAL SKILLS (25 minutes)Transversal Outcome (Qualitative Indicator): C&Y can give clear examples of the empowering skills developed in the "MOVE ON & ENGAGE " programme



Ladder of my skills activity
Materials: 
· Printed sheets of paper with the picture of a ladder (one for each participant); 
· Pens/ pencils. 
The aim of this activity is for children and youth to:
· Reflect on how much they have strengthened their transversal skills during the 
participation in the Move On & Engage activities; 
· Reflect on how they have used the transversal skills in implementing the youth-lead 
initiatives;
· Explore other situations in which they have used or might use the skills learned 
during the Move On & Engage activities;
Instructions:
1) Introduce the activity to C&Y. Remind them that during the past few months they have been participating in a program meant to strengthen their skills and to develop an initiative to address an issue in their environment. Especially in the first few sessions the activities focused on their specific skills, such as communication, collaboration, creative thinking etc. Introduce the idea of a ladder for mastering each skill. Some children and youth find it easier to do certain things (have different starting positions on the ladder), but with enough practice, we all tend to climb towards the top of the ladder. 
2) Distribute to participants the printed papers with the ladder and something to write with.
3) Tell C&Y that you will be reading them a set of skills that they have practiced during the program. For each one of these skills they will have to mark with an “X” their place on the ladder before the program started, and with a circle “O” their place on the ladder after the programme ended. In doing this, they should reflect upon their mastery of each skill (how good they are at each skill, how comfortable they feel doing a task which involves that skill), before and after the programme ended. 

Where on the ladder would you place yourself regarding the following skills?
X – before the programme started
O – after the programme ended
(If you feel that participants are having difficulties in placing themselves on the ladder for a certain skill, you can use a short recall exercise: What does this notion mean to you? Probe: Can anyone recall the activity you did at the beginning of the project to work on this skill?)

· collaboration with your peers (working together towards a same goal, coordination, cooperation; supporting each other, manage disagreement, negotiation) 
· creative thinking and finding solutions (improve problem solving process, rely on the group to support collective creative solution to emerge, thinking outside the box)
· communicating with other people (interpersonal communication, expressing your needs and wants, communication with strangers or community leaders, government responsible, communication to a group, positive and constructive communication, etc.)
· being more responsible and involved (taking individual responsibility and be accountable for it, be reliable for your group members, being conscious about these responsibilities, group responsibility involves mutual support) 
· managing your emotions (self-awareness of yours needs and emotions, expressing emotions and dealing with those; anger, sadness, frustration, fear, joy)
· your belief that you and your peers can produce a change in your community

4) For each of the above-mentioned skills, ask these follow-up questions:
I. How did you position yourself? Did you climbed up the ladder, stayed at the same level or climbed down a few steps? 
II. Can you give us an example of how participating in the programme changed your position on the ladder?
III. Can you tell us a few activities that you think helped you the most to climb up the ladder of this skill?

5) Referring to all of the skills previously discussed, ask the following questions:
IV. Did these skills help you in developing and implementing the youth-lead initiative? How?
V. Since participating in programme, have you used these skills in other situations? (at school, in the community, at home etc.)? Do you find these skills to be useful in other situations, at school, in your family, in your community? Can you give us a few examples?
VI. On which skills would you like to further work on? What would be some ways in which you could do that? 

III. ASSESSMENT OF THE SPECIFIC PILLAR OUTCOME
[image: ]Include in your FGD the questions for one of the five pillars, based on the pillar that was strengthened during the development and implementation of the youth-lead initiative. Although some of the initiatives can be transversal in nature (touching upon multiple pillars), in order to keep the FGD at a reasonable length, you should choose the pillar for which the initiative is expected to have had the largest contribution.FEELING SAFE (30 - 45 minutes)
Qualitative indicator: C&Y know how to analyse the risks (importance and possible impact) they could face in their environments



The Risks Map activity
Materials: 
· Pre-prepared Risks Map, drawn on a flipchart paper (see instructions below)

The aim of this activity is for C&Y to:
· Based on the main risks identify by C&Y in their environment during the Curriculum activities, reflect on how the participation in the Move On & Engage has helped them to better identify and respond to these risks;
· Reflect on how the youth-lead initiative has contributed to reducing some of the risks from their environments;

Instructions:
Prior the FGD:
1) Discuss with the facilitator/ programme coordinator to know if the risks mapping activity was done during the curriculum. If it is the case (which is highly probable if the chosen pillar was “Feeling safe “) the main risks mentioned by C&Y participating in the programme should be compiled and feed step 2 below. 

If this was not the case, then the activity should start with a shorter version of the risk mapping activity (for example, it can be run as a brainstorming exercise, in which participants are asked to list the risks they face in their environment: home, school, neighbourhood, workplace). 

2) Based on the risks they identified, the FGD facilitator creates a map of their environment (home, school, neighbourhood, workplace) and the main risks identified for each place. This Risks Map will be used as a starting point of your discussion. 
During the FGD 
3) Introduce to participants the Risk Map you created and explain that it is based on their contributions in a previous exercise.
4) Ask participants if they want to add some other risks on this map and if the map still accurately reflects the situation in their environment. 
5) Start the discussion with the following questions:
I. What was the risk from your environment that you addressed through the youth-lead initiative? Why did you select to address that specific risk and not others?
II. Thinking about the situation in your environment, before addressing the risk through the youth-lead initiative: 
· How often did you face or witness this situation/ risk? 
· How dangerous was this situation for you?
· What did you usually do in that situation? Who did you ask for help?
III. How was your initiative addressing the risk? What was the logic behind your initiative?
IV. Do you think you’ve managed through the youth-lead initiative to reduce the risk you choose to address? To what extent?
· Do you feel that you and your peers have more knowledge about that risk (for example what to do, or where to ask for help)?
V. How did the other members of your community think about your initiative? Did you receive support from other people in your environment?
VI. Do you feel that the activities included in the Move ON & Engage programme can help C&Y to better identify and respond to the risks they face? Please explain.



[image: ]Map of Social Connections activityFEELING CONNECTED (30 minutes)
Outcome: C&Y have strengthened their protective networks
Qualitative indicator: C&Y have increased the quantity and quality of the connections in their environments (home, school, workplace, community)


Materials:
· A4 papers and multiple coloured pencils.

Instructions:
1) Invite each participant to draw a map of all their social connections. The map should include groups of people and individuals with whom they are currently having meaningful interactions. In drawing their map, tell participants to think about all the different people and institutions from their environments (home, school, neighbourhood, community, group of peers, humanitarian organisations, work). 

2) After the initial mapping of meaningful relations is finished, ask participants to think about the past few months, in which they have been participating in the Move On & Engage programme. Based on their initial drawings, tell participants to identify and circle all the social connections that were facilitated by their participation in the programme: new groups of people or individuals that they did not know or did not interact with before participating in the programme. 

3) For all the groups of people and persons that were not circled (social connections that they had before participating in the programme), ask participants to think about how their relationship with that group or person has changed during the past few months, since participating in the programme. Has the relationship improved, stayed the same or worsened? (Use visual cues for differentiating between the quality of the connections (as the ones presented below, or any other meaningful symbols).
a. = the connection has improved (we talk more often, more openly, I feel I belong more to that group)
b. = the connection has stayed the same
c. = the connection has worsened (we talk less often; I don’t feel I belong that much to that group)

4) At the end of the exercise, a “Social Connections Map” might look as the one presented below: 

5) Start the discussion using the following questions:
I. Did you circle any new connections? Give us a few examples. 
· Did your participation in the Move On & Engage programme help you make those new connections? How? What was the role of your youth-lead initiative?
II. Have you marked any connections that have improved in the past few months? Which ones?
· How exactly have these connections improved? Can you give us a few examples?
III. Have you noted any improvements in your connections with certain groups of people? Which ones?
· Are these improvements linked to the Move On & Engage programme and the youth-lead initiative? How?
IV. Have you marked any connections that have worsened in the past few months? Which ones?
· How exactly have these connections worsened? Can you give us a few examples?
· Is this linked to the Move On & Engage programme and the youth-lead initiative? How?

[bookmark: _GoBack]Example: Social Connections Map

My neighbours
My parents
My name

[image: ]Friend 1

My teachers
My sisters/ brothers

Local NGOs
Friend 2


Friend 3
Friend 5
Friend 4
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My Roles and Identity SystemFEELING WORTHY (35 minutes)
Qualitative indicators:
· C&Y can describe the different roles they have and explain how meaningful they find each of these roles;
· C&Y can exemplify their own roles and responsibilities in the family, school, community  
· C&Y can give examples about how they would like to be more involved in decisions about their roles and responsibilities;


Materials: 
· An example of “My Roles and Identity System”, with roles that are relevant for C&Y participating in the programme, prepared by the moderator (see the example at the end of this section)
· Sheets of paper;
· Pens/ pencils. 

Instructions:
1) Introduce to the participants the idea that our identity (who we truly are) is dependent on the different roles that we are given or that we take during our life. Some of these roles are ascribed/ given to us (such as being a boy or a girl, a son or a daughter, a sister or a brother, member of a certain ethnic group, or of a certain community etc.), while other roles are achieved by us (such as being a student, having a certain job or occupation). These roles gravitate around our identity, but they might also collide with each other, such as in a solar system (similar to the figure presented at the end of the section). These roles evolved throughout our life trajectory and at certain moments, they might change radically.  While for all of us our identity depends on the roles we have, the number and the size of the planets are different, meaning that we might have a different number of roles and that some roles might be more important than others. At different moments in our life, some roles can have a greater personal value for us, but this can change in the course of our lifetime. 

2) Present participants the prepared example of your Roles and Identity System and briefly explain why each role is important for you. It is good to have a diverse set of roles used in the example (e.g. both ascribed and achieved roles, referring both to family and community life). Try to relate the roles used in the example as much as possible to the relevant roles that C&Y have in your context. Therefore, feel free to adjust the example presented at the end of the section.

3) Ask participants to take around 5 minutes for self-reflection and draw their personal Roles and Identity system. After everybody has finished, invite participants to also self-reflect on how these roles have changed for them over the last few months, since they have been participating in the Move On & Engage programme. 

4) Start the discussion using the following questions:
I. What are some of the most visible changes that you have noticed in the past few months, regarding your roles? Are there any new roles? Are there any new or different responsibilities associated with your roles?
II. Did your participation in the Move On & Engage programme contribute to these changes? How?
III. How did people around you (parents, teachers, members of the community etc.) responded to these changes?
IV. Are children and youth like you usually involved in decisions about their roles and responsibilities? 
· What is the situation in your family? 
· What about at school/ workplace? 
· What is the situation in your community?
V. Would you like for people around you (parents, teachers, members of the community) to involve you more in decisions about your roles and responsibilities? Related to which aspects?
VI. Do you think that youth-lead initiatives, similar to the one you developed in the Move On & Engage programme can help C&Y to make their voices heard in your community? How does the change happen?

My Roles and Identity System: Example for moderaorsModerator’s name
Mother/ Father
Daughter/ Son
Youth 
Worker
Member of an ethnic group
Member of a religious community/  Non-religious 
Migrant
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Take a Stand: Human Barometer activityFEELING RESPECTED (35 minutes)
Qualitative Indicators:
· C&Y have addressed or offer to address injustices in their environment (at school/ in their community, at work)  
· C&Y can identify and challenge most important stereotypes existing in their environment (gender-cultural-age-ability)
· C&Y who show a strong attitudinal support for equal opportunities in their environment (at school, in the community, in their workplace)


Materials/ Requirements:
· A room large enough to allow participants to stand and move freely, without being inconvenienced by the chairs or table. Alternatively, the activity can be carried outdoors, if the contexts allows. 
· 4 pieces of paper/ cards, with the following texts printed/ written with large fonts: “Strongly Agree”; “Agree”; “Disagree”; “Strongly Disagree”. 
· Prepared selection of statements, that are relevant in your context (see the list below).

Instructions:
1) With the 4 pieces of paper, create a barometer scale, using the length of the room: on one end you should have the “Strongly Agree” card, and on the other the “Strongly Disagree” card. The middle of the room should be left empty, for participants who cannot decide, or want to position themselves on the middle of the scale (“Neither agree nor disagree”). Alternatively, if you face space limitations, you can place the four cards in the four corners of the room.

2) Explain participants that you will be reading a couple of statements or situations about things that they might have experienced in their environments (at home, at school, in the neighbourhood etc.). After each statement, they will have to decide if they agree or disagree with the statement, by positioning themselves on the scale that you have created in the room. Re-assure participants that there are no right or wrong opinions and that you are interested in their honest answers. After each statement, a discussion will follow, so they will have the possibility to explain their agreement or disagreement. 

3) From the list below, select or adapt 5 to 10 statements that you find to be the most relevant in your context and relate the most the youth-lead initiative. Read the statements one at the time and wait for participants to position themselves, according to their attitudes. 

4) After participants have expressed their attitudes on the “Human Barometer”, take a second to notice how the members of the group positioned themselves: Is there a large consensus, or the opinions are rather divided across the room? Are there visible differences on how boys and girls positioned themselves? Try to also address these differences in the follow-up questions.

5) After each statement start a brief discussion using these suggested follow-up questions:
I. Why did you position yourselves here? Can you briefly explain your answer? (repeat several times, in order to reflect all the different positions expressed in the room) 
II. Do you think the participation in the Move ON & Engage programme has shaped your current opinion? Would you have answered the same way a couple of months ago, before joining the programme?
III. How often do you face these types of situations in your environments?
IV. What do the members of your community think about this (e.g. your peers, your parents, your neighbours)? Do you think they would have answered the same way? 
V. Do you think that youth-lead initiatives, similar to the one you developed in the Move On & Engage programme, can somewhat challenge this injustice/ stereotype? What are some strengths of the youth-lead approach?LIST OF SCENARIOS AND STATEMENTS:
This list contains 3 scenarios, followed by 2 or three statements for each and an additional 9 individual statements that can be used in the Human Barometer activity. 
The scenarios should be used as a multiple-answer question: one participant might agree with all the statements or none of the statements. Therefore, for the scenarios it is recommended that after you read each statement, you only ask question I: Why did you position yourselves here? You can expand the discussion using questions II-V after you finished all the statements for a scenario. 
For the individual statements you can proceed with questions I to V after each statement. 



Scenario I: A colleague from your school, the place you work, or from your community is being bullied (called names, pushed or hit) by peers/ your other colleagues. 
1) In order to offer help, I would reach out and ask help from other people I know (adults, friends, peers/ colleagues).
2) In order to offer help, I would reach out and ask help from other people even if I don’t know them (adults, peers/colleagues).
3) I would personally intervene to stop the situation.
Scenario II: A teacher or an employer/ supervisor is treating you unfairly about a school or a work-related issue. 
1) I would reach out and ask help from others (other teachers/supervisors, parents, colleagues).
2) I would directly go and speak with the teacher or employer/supervisor.

Scenario III: An aid organisation is providing basic resources for your community (ex: water, food, medication, clothes etc.). Some people in your community manage to receive more resources than they should have. 
1) I would reach out and ask help from other people I know (employees of the organisation if I know some, parents, friends, etc.).
2) I would reach out and ask help from other people even if I don’t know them (employees of the organisation, community members etc.).
3) I would personally address the situation.

INDIVIDUAL STATEMENTS:
1) Girls and boys should do the same amount of work around the house (cooking, washing dishes, cleaning etc.).
2) A wife should always obey her husband.
3) In a family, boys should be encouraged to go to school over girls.
4) It is justified for an employer to give a higher pay to men compared to women.
5) Children with disabilities should study in separate schools.
6) I avoid interacting with people from different cultural backgrounds (another race, ethnic group or a different religion).
7) Teachers are supposed to devote more time to students who have better results at school.
8) As long as they help some of the people in need, it is okay for local leaders to personally benefit from community resources.
9) It is justifiable for humanitarian workers to provide more assistance and resources to certain locals they personally favour.
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Finish the Sentence activityFEELING HOPEFUL (25 minutes)
Outcome: C&Y have an increased feeling of hope regarding their future


Materials:
· Prepared flipchart with statements on C&Y feelings of hope towards their future;
· Papers and pens/ pencils;
Instructions:
1) Tell participants that they will be asked to fill a series of sentences about how they see their future and how optimistic they feel in general. 
2) Present to participants the list of statements/ sentences, that you have prepared on the flipchart.
SENTENCES:
· When I think about my future, I often feel…
· In the next three months, I am really looking forward to…
· I really hope that my community will…
· Some things that I wat to achieve in life are…
· In order to achieve those things, I need to…

3) For each statement, start the discussion using the following questions:
I. Can you tell me how you finished the sentence? 
II. Do you think the participation in the Move ON & Engage programme has shaped your current view? Would you have answered the same way a couple of months ago, before joining the programme?
III. Do you think that other C&Y of from your community / your peers share the same level of optimism/ pessimism about their future?
IV. What are some skills/ knowledge that you have learned during the programme in order to give you hope about your future?
V. Do you think that youth-lead initiatives, similar to the one you developed in the Move On & Engage programme, can increase the level of optimism for C&Y from your community? What are some strengths of the youth-lead approach?


IV. FEEDBACK ON THE PROCESS (15 minutes)
Instructions:
1) Explain participants that you are also interested in gathering their feedback on how the overall programme was implemented. This would help us improve the next cycles of our intervention, so they are encouraged to give us their honest opinions, including on aspects that did not work so well. 
2) Start with the following general question: 
What did you think about the Move On & Engage programme?
3) Explore more in depth the different aspects that contribute to a meaningful participation in the Move On & Engage programme, using the questions below: 
I. How was the interaction at the group level? Did you experience any difficulties in interacting with the other participants during the programme? How were these addressed?
II. Did you feel engaged at all times, or were there activities in which you did not participate that much? In which activities did you feel less engaged? Why?
III. How was the relationship with the facilitator? Where there moments when you would have liked to receive more/ less support from the facilitator? 
IV. During the first weeks of the programme, the sessions focused on strengthening some of your skills (e.g. collaboration, communication). How did you appreciate those sessions? Why?
V. What about the experience of implementing the youth-lead initiative? 
VI. What did you think about the level of engagement with Community at the group level (2 meetings) ? Would you have wished it would be more/ less? 
VII. Do you feel you had all the support you needed in developing and implementing your initiative?
For each point, also ask suggestions on what can be done differently in order to improve our programme.
4) End this section with the following question: 
Besides the aspects we discussed previously, if you would participate in another cycle of the Move On & Engage programme, what would you like to be done differently?

V. CLOSING THE DISCUSSION (10 minutes)
· Present a short summary of the main points of the discussion;
· Check with participants if they approve of your conclusions; Encourage them to intervene if they have a different conclusion for certain points discussed;
· Ask participants to add other aspects or ideas that are relevant for your discussion; (See page 25 of the Tdh Manual. for some examples of exit questions).
· End the FGD with a short wrap-up activity, similar to the warm-up activity used at the beginning, so that C&Y leave on a positive note. 
· Thank them for their time
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