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Specific Skills and Knowledge required for Facilitating child protection and safeguarding activities with children and adolescents
-----------------------------
A good facilitator enhancing children’s participation in activities
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General Facilitation Techniques & Tools 
for enhancing participation of children and adolescents 
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Open questions 
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Source : Sticks & Stones, A Training Manual for Facilitators on How to Increase the Involvement of
Children in Their Own Protection- 2013 Bangkok, Plan Asia Regional Office”
[image: ]1

image1.png
Is a good listener, and is able to respond to participants’ needs and to situations as they arise.
Is sensitive and helps all children feel safe, respected and valued.

Creates a warm and inviting atmosphere where everyone feels welcome.

Does not discriminate, even if they find some participants more likeable than others.

Encourages and actively facilitates participation on the part of everyone —brings in quiet
children when appropriate, and asks loud and dominant participants to keep quieter when
necessary. A tip for doing this is to ask more dominant children to take on the ‘role’ of
supporting and looking after quieter children.

Remembers that sometimes a child does not want to participate initially but later becomes
active and engaged. Being patient, giving gentle encouragement and allowing children
to go at their own pace normally works!

Notices children’s learning and increasing skills and gives feedback on this to
encourage confidence.

Is aware of the energy levels of the chidren, and if they seem tired because they have
been working hard or they are getting restless and bored, stops what they are doing
and plays an energiser or takes a break.

Is able to motivate and actively challenges participants to think.

Provides quidance and leadership as necessary (for example, making sure that the timetable
s followed, or adapted appropriately if necessary) but is not dominant and does not need
to be the centre of attention.

Is ready to refer children to suitable sources of help and support —and does not think they
need to know everything or be the expert.

Comments on behaviour rather than a particular child, and does not judge too quickly:

Is flexible and able to adapt to the needs of participants but at the same time keeps in
mind the time and purpose of the course.

Keeps a sense of the whole workshop in his or her head and is able to guide participants
through it, making links as appropriate.

Uses any Trainer's Manual flexibly and adapts it to fit local circumstances and the needs
of the particular group (the dynamics of each group will be different).

Models the behaviour expected by the participants, and sticks to any agreement or ground
rules made by the group.

Is organised and makes sure that all practical arrangements have been made.

Has a sense of humour and is fun.
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1. Role-play
Arole-play is a short drama by the children. It is mostly improvised, although usually
some guidance is given as to the scope or purpose of the role-play, or what it is meant to
demonstrate. Role-play aims to bring to life circumstances or events that can be familiar or
unfamiliar to children. Role-play can improve understanding of a situation and encourage
empathy towards those who are in it. However, be careful using role-play. Although it is
enjoyable, it can seem very ‘real’. Children can become upset and need support. Children
should NEVER be asked to role-play situations of sexual abuse.

2. Pairs and small groups
Dividing the children into pairs or small groups gives
children more opportunities for participating and
cooperating. It is especially helpful for providing an
opportunity to talk for children who may be shy and
not want to speak out in front of a large group.

Pairs and small groups can be useful for generating a lot TS
of ideas very quickly or to help children to think about

an issue in more depth or in terms of their own experiences. For example, if we are studying
the right to protection, we could give pairs or small groups five minutes to decide “Is it ever
right for children not be protected?” Then return to the whole group for further discussion.
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3. Idea storming (sometimes called brainstorming or mental shower) ¥y
Idea storming is a way to encourage creativity and to generate i o
. b N e sz
a lot of ideas very quickly. It can be used for solving a specific Y 2
problem or answering a question. For example, the group could \_)
start a discussion of abuse by storming answers to the question = \\_I./
“Why do you think children are abused?” (;'I‘

4. Whole group discussion
Large group discussions are a useful way for everyone to hear each other’s views
and to explore points and issues. Discussions are an opportunity to practice listening,
speaking in turn and other group skills that are important for respecting other
people’s rights. However, it can be more difficult for shy children to participate in
large group discussions and to find the time for everyone to contribute. For this
reason, they should be balanced with other activities.

5. Questioning v
We use questions every day, but some questions are more helpful ’\.
than others. Questions such as “what did | just say?” tend to be
controlling and ridicule children in front of others. Other questions "
that are used often are ‘closed’ questions, which can only be V4 °
answered with yes or no. For example, “Do you think rights are o\
important?” Closed questions can be useful to clarify a point but 1 T
they tend to close down discussion and not encourage the ° V4
exploration of an issue. In discussions, it is important to encouraging .’

participation and analysis, even with very young children.




image4.png
Some examples of ‘open’ questions that can be used to help this process include:
Hypothetical questions: “What would you do/think if...?”
Speculating: “How might we help to solve this problem?”

Encouraging/supporting: “That’s interesting, what happened next?”
These questions help draw out children’s own experience and views.

Opinion seeking: “What do you think or feel about...?”
This tells children that their opinion is important and interesting.

Probing: “What makes you think that?”
If asked in a non-aggressive way, this can help children to think more deeply and
analyse their opinions.

Clarifying/summarising: “Am / right to say that you think...?”
Summarising what is said and checking if we understand it will help other children to
think whether they agree with what is being said. It also shows that we have listened!




image5.png
) = y \
by the A\ 74 >
IOM-+OIM o Z

A | Terre des hommes





image6.jpeg




