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Preface

The absence of working children and youth at the
IIT Global Conference on Child Labour in Brazil in
2013 provoked a feeling of incompleteness among
several child rights agencies namely Kindernothilfe,
Save the Children and Terre des Hommes who had
attended the forum. All three organisations agreed
that the topic of child labour could be more ade-
quately discussed and addressed by the global policy
debates if working children themselves could integrate
their voices and expertise.

Yet, it left them with the question on how mean-
ingful participation of working children could be
secured in such policy processes?

A multitude of exchanges and discussions about
this question between the organisations, child rights
experts and academics from different parts of the world
shaped the idea to launch the global campaign and
research project “It’s Time to Talk! — Children’s Views
on Children’s Work”. The interest in the project idea
after inviting local partner organisations, movements
and working children to participate was overwhelming
and thanks to the kind co-funding of the German
Ministry for Economic Cooperation and Development
the project activities finally took off in March 2016.

Not only financial assistance was necessary to
make a project of this magnitude possible, ideally
political and moral support would accompany the en-
deavor to provide a neutral platform to both organised
and non—organised Working children to make their
views taken into account in local, national and global
decision-making processes. Under the patronage of
Germany’s Human Rights Commissioner Dr. Birbel
Kofler the project was further corroborated. Following
regional workshops to train key partners in the Time
to Talk methodology, consultations with working
children were organised in more than 35 countries.
With active support of local NGOs, the consulcations
were all aiming at the inclusive and non-judgmental
collection of children’s views about their working lives:
how a working child feels about his/her work; what
work children think they can and cannot do, and who
working children see responsible for the enhancement
of their protection and well-being. Children’s advisory
committees were also established in 12 countries en-
abling working children to actively inform the consult-
ation methodology, analysis and advocacy work.

This research report is a vivid insight into Working
children’s lives. It discloses the complex and diverse
views ofworking children, and their wish that their
views and suggestions are seriously considered and
taken into account in all relevant policy and practice
developments affecting them on children’s work.

It cannot be said and repeated often enough, the
Time to Talk organisers express their deepest thanks
to all the children and young people involved in the
consultations and to the children’s advisory committees.
Thank you to every child involved for the crucial time
and rich insights shared during “It’s Time to Talk”.
We thank our member organisations Kindermissions-
werk “Die Sternsinger”, Karl Kiibel Stiftung fiir Kind
und Familie and Kindernothilfe Austria for their
enthusiasm towards the idea of child participation
in the context of child labour; we thank our partner
organisations for their incredible commitment to
facilitate, collect and provide the necessary data to
inform the analysis. We also thank members of the
Adule Advisory Committee for rich discussions and
debates that shaped and informed the methodology,
analysis and reporting process. Without the diverse
commitment of all involved, it would have been
impossible to support over 1 800 children worldwide
in their effort to be heard. Annex I of the report only
roughly displays the long list of names of our Time to
Talk supporters.

The Time to Talk - Team



It's Time to Talk! Executive summary

Introduction

It’s Time to Talk! — Children’s Views on Children’s Work’
(hereinafter: Time to Talk) was launched by Kinder-

—
p
nothilfe, Save the Children Canada, and Terre des

®
(]
Hommes International Federation in March 2016. The g O
goal of Time to Talk is that of enabling working children *

to have their views heard in local, national and global \
decision-making processes, including in the run-up to the more than

IV Global Conference on the Sustained Eradication of
Child Labour in Argentina in November 2017.

civil society partners

V:
7‘5’0

' children
(52% girls, 48% boys)

aged to 1 8 years

were consulted about
their work

Through collaboration with more than 50 civil so-
ciety partners, 1 822 children (52% girls, 48% boys) aged
5 to 18 were consulted about their working lives in 36
countries across the world. Time to Talk provided neu-
tral spaces in which to listen to the perspectives of girls
and boys working in diverse settings, in order to gain
increased understanding of: the different motivations
and reasons for children’s work; children’s likes and
dislikes about their work and working conditions; and
countries their messages for different stakeholders on how best to

around the world support them.
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Methodology

A commitment to children’s rights shaped the
research design, planning, implementation, monitoring,
and follow-up. Fifteen children’s advisory committees
(CACs) were formed, involving working children in
Asia, Africa, Latin America, the Middle East, and
Europe. They enabled children to assume an active role
throughout the research process as advisers, analysts,
and advocates. The research used mixed methods, but
was primarily qualitative and exploratory using focus
group discussions and participatory activities with small
groups of girls and boys. Individual questionnaire-based
interviews also allowed the collection of‘background
data concerning each child, their family situation, their
work, and school attendance. The data sample was
purposeful and was not representative of any particu-
lar country, region, or specific type of work. 43% of the
children consulted had regular contact with non-go-
vernmental organisations (NGOs), 23% had occasional
contact, and 34% had rare or no contact with NGOs
prior to the consultation.

134 consultations with girls and boys aged 5 to 18
were organized across 36 countries between April 2016
and May 2017. 32% of the children consulted were from
Asia; 29% from Latin America; 27% from Africa; 8%
from the Middle East; and just 4% from Europe. The
children consulted were engaged in a diverse range
ofpaid and unpaid work in urban and rural secrings,
inc]uding: unpaid household and agricultural work;
paid domestic work; paid agriculturai work; small-scale
vending; work in gold mines and stone mines; construc-
tion work; brick or stone making; waste collection; shop
work; work in the weaving and textile industry; factory
work: shoe—shining; hotel and restaurant work; making
deliveries and transporting; carpentry; work in the fish-
ing industry; cutting hair and styling; cleaning buses/
cars; begging; work in massage and dance parlours; and
sex work®.

76% of the children consulted were studying (in-
Ciuding formal, informal, or non-formal education), 22%
were out of school, and 2% sometimes attended school.
The majority of children consulted, 59%, worked before
and/or after school, 10% only worked in the school
holidays, and 5% worked at other times (for example,
occasional seasonal work). 22% of the children consulted
worked full-time, and 4% were former child workers.
The children consulted included: children living with
different caregivers; children from ethnic and indi-
genous minorities; 271 children from migrant families;
133 child rcfugees; 98 children who were internally
displaccd; 89 children with disabilities; and 17 children
who were stateless. 19% of the children consulted were
members of organiscd Working children’s associations,
particuiarly in Latin America and Africa.

Application of the basic requirements for effective
and ethical children’s participation (CRC/C/GC/1z,
2009) and additional guidance on ethical research with
children (Feinstein & O’Kane, 2008b; Hart & Tyrer,
2006) was used to inform an ethical approach throug-
hout the Time to Talk project. Findings from each of
the consultations with children and from the children’s
advisory committee meetings were transcribed in Eng-
lish, French or Spanish. Template analysis was applied
to support systematic thematic analysis, while seeking
to balance ﬂcxibility and structure (King & Brooks,
2017). NVivo 11 was used as a tool to support systematic
analysis of the qualitative data and Excel to support
quantitative analysis. @

1 Kindernothilfe considers that it is not appropriate to classify child soldiers; trafficking, recruiting or providing children for prostitution or pornographic pur-

poses; or using them in the production of drugs as being forms of child labour as these are all criminal practices and therefore illegal. (KNH, 2012) For better

reﬂdﬂbilit_v, any future references to these activities have been omirtred from the Teport.
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Key findings

Diverse working realities:

Children are involved in diverse types of work, in
the informal and formal sectors, some of which are paid
and some of which are unpaid. Many children com-
bine paid work with unpaid work and study. They work
before or after school, at the weekends, or during school
holidays. Some children have stopped attending school
entirely and are working full-time or part-time. The ma-
jority of girls and boys consulted, emphasised their obli-
gations to undertake houschold tasks to support their
families. In many socio-cultural and reiigious contexts,
there are different expectations about what work girls
and boys are expected to do. In many countries, there
are increased expectations on girls to help their mothers
with housework, while there are sometimes increased
expectations on boys to look after the livestock, to help
with agricultural work, or to earn a 1iving. Children
living in rural settings tend to have more agricultural
and animal husbandry work compared with children in
urban settings or in camps. What's more, work in rural
settings is more often influenced by seasonal changes.
Elder siblings, both boys and girls, tend to have more
responsibilities to support their families and to take
care of their younger siblings. Conflict and disaster have
multiple negative impacts on children and their fami-
lies, and contribute to changes in work allocations based

on gender and age, both inside and outside of houscholds.

12-year-old boy drawing his working reality, Peru

Motivations and reasons for children’s work:
Children shared different motivations and reasons
for their work. The top eight reasons were*:

1. to help their parents or family members

2. due to poverty and family struggles (e.g, poor health
of a family member, conflict, migration, family deb)
they need to earn money to meet their basic needs

3. a desire to earn money to purchase non-basic needs
and to be more independent

4. to continue their education

5. for enjoyment

6. to learn skills

7. a desire for a better future

8. for health and sanitation

Helping parents or family members was the top
reason provided by both girls and boys across all
regions, except the Middle East, where poverty and
family struggles was the top reason’. For the second
reason, there were interesting nuances with children
from Africa and Latin America more frcqucntly men-
tioning work to meet their basic needs, and children
from Asia more frcqucntly Cmphasising poverty and
family strugg]cs. Only in Latin America was enjoy-
ment for work the third reason; while in Africa and
Europe* the third reason was a desire to earn money to
spend on themselves.

While some children felt obliged or compelled to
work, other children were more active in taking deci-
sions concerning their work. In response to a question
about how much say they have in decision-making
about their work 26.5% of children reported having
no say; 18.5% of children had very lictle say; 31.5%
had some say; and 23.5% of children had a lot of say.
Proportionatcly, more children in Latin America felt
that thcy had a say in decisions about their work com-
pared with children from other regions. Children in
the Middle East and Africa fele they had the least say.
There were similar results for girls and boys, except in
Asia, where girls have slightly less say than boys. As

2 AH the HSPCCES TllCl’ltiOl’lCd b}' Childl’eﬂ are Ol'CiCl‘Cd in terms Of‘ fi"CLIUCﬂC}’.

3 In the Middle East the sample was small (63). The majority of children consulted in the Middle East were Syrian refugees or internally displaced persons (IDP)

within Iraq.

4 Europe was a small sumple (57) SO findings from this region are tentative.

11
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children get older they have slightly more say: ado-
lescents aged 13 to18 years old have slightly more say
than children under the age of 12.

Children’s likes and dislikes about their work:

Children reflected on both the positive and nega-
tive aspects of their work. The most common recurrent
themes expressed by children when talking about what
they like about their work were:

« good working conditions, which were characterised
especially by respectful communication wich their
employers / parents / customers

« being praised and appreciated by family members,
employers, and others

« feeling proud and responsible

* earning an income

« learning skills

« helping and spending time with families

* experiencing support

« solidarity and protection from friends, parents and
other adults

« seeing and playing with friends while working

« working outside and appreciating nature

The aspects that children like and dislike about
their work reflect some of the reasons and motivations

for their work.

The most common recurrent themes Cxprcsscd by
children when sharing what thcy dislike about their

work were:

« risk of violence (scolding, or emotional, physical and
sexual violence) faced by both girls and boys. Girls faced
an increased risk of sexual violence

« harm, injury and accidents

« poor working conditions: heavy work, too much respon-
sibility or work pressure, not enough time to rest, and
paid too little or too late

« frustrations relating to their work efforts and the way
they are treated

- fatigue

. being negativc‘ly _judged by others due to their work

-fc‘eling sad and isolated when they have insufﬁci@nt
care and love from their family and when people do not
listen to them

« negative impact of work on their studies

12

Recurrent themes for likes and dislikes were very
similar across every region, and each theme was empha-
sised by both girls and boys. However, children who
were engaged in paid work placed more emphasis on the
advantages of earning money than children who were
involved in unpaid work. Furthermore, girls highlighted
increased concerns related to sexual harassment and

abuse in the workplace, and en route to and from work.

The consultations revealed how many girls and boys
combine work and studies. In some contexts, children
were able to balance unpaid work or paid work and
study, rest and play, particularly when their parents
and caregivers prioritised time for children’s studies. In
contrast, some children struggled to balance work and
studies with play and rest, due to long working hours.
This negatively affected their studies and left them with
insufficient time to play or rest. Many children ex-
pressed a desire to have more time to study and to be
able to continue their education. However, a few child-
ren, particularly those who had already dropped out of
school, felt that work was more useful to them to meet
their current and future needs.

A group of 15 to 17 year-old boys reflecting on likes and dislikes
about their work, Kyrgyztan

Executive summary

S

Work or working conditions
that help children

to fulfil cheir aspirations

when their work helps to pay school costs
and when light workloads do not
hamper studies

including household, agricultural, trade or
business skills that will help them in current
and future occupations

that helps them meet their current
and future needs

7

Work or working conditions
that hinder children
from fulfling their aspirations

when there is not enough time to study,
when they are too tired to study, when they attend
school irregularly or drop out

or work that they have not chosen
or prefer to do

are harmful to their current
and future well-being

13
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Work children think they can and cannot do:
Children discussed and identified work they could
and could not do, and any necessary conditions or
reasons that informed their opinions. Many children
suggested that they could do work that: is light and easy
to do; does not harm them and is in a safe environment;
is near to, or in their home; or is supported by family
members. In addition, the work should not inter-
fere with their education, should allow enough time to
play and rest, and be paid fairly. Some types of work
that were suggested as suitable by both girls’ and boys’
groups, included: housework; cooking; (light) agricul-
tural work and gardening; fetching water; small-
scale vending; working in a shop; washing clothes; and
collecting wood. More girls’ groups suggested that they
could cook, wash dishes, fetch water, look after younger
siblings, tailor or sew clothing and style or cut hair. In
contrast, more boys” groups suggested they could be
involved in agricu]tura] work and gardcning, mechanics
or repair work. Thus, children’s suggestions for work
they could do reflected efforts by girls and boys to fulfil

prevalent gender expectations.

There were many types of work that girls and boys
fele they could not do including: carrying heavy things;
construction work; selling goods on the street; difficult
agricultural work (e.g. ploughing); driving; stealing;
prostitution; producing or selling alcohol, and selling
drugs; working in mines; and heavy digging. Boys’
groups more frequently suggested that they could not
do construction work, steal, sell drugs or do heavy
digging. In contrast, more girls’ groups suggested they
could not be involved in prostitution, wood collection,
mine work, or paid domestic work. Some groups of
children had differing views regarding the appropriate-
ness and safety of some types of work, such as small-
scale vending, wood collection, or waste collection. For
example, girls particularly emphasized the dangers of

sexual harassment when searching for wood.

The most frequently mentioned, key reasons for

work not being suitable for children included work that:

is harmful, e.g. unhealthy, unsafe, or risks causing pain,
injury or accident; is too difficult or heavy for their

age or ability; is illegal or increases the risk of being in
conflict with the law; carries a risk of abuse and violence;
has a negative impact on their studies; is exploitative,
for example, involves working long working hours; and/

OT is against their religion or culture.

14

Protection and risk factors:

In order to develop and implement policies and
practices that enhance the protection, well-being, and
development of children, it is important to identify and
reduce risk factors that increase the likelihood of harm-
ful outcomes, and to identify and strengthen protection
factors that contribute to positive results of child work.
Children’s advisory committee members were actively en-

gaged in activities to analyse risk and protection factors.

Key risk factors included

« the child being requested to do heavy or hazardous work

« the child being forced to work

» the child working late at night

« the child working on the street

« the child not living with their parents

« the child having long working hours

« the child/family being affected by conflict or disaster
(especially if they are refugees or stateless)

« the child’s parents or caregivers not having stable
employment

« the child’s family being affected by poverty

« the child working for someone outside of their family

« the child/family migrating

« being a girl

Key protection factors included:

« the child regularly going to school or studying

« the child being a member of a working children’s
association

« the child’s views being heard in decisions abour
their work

« the child being asked to only do light work

« the child experiencing love, care and guidance from
their family

« the child’s parents having good employment opportuni-
ties in their own villages and towns

« availability of government investments in school
infrastructure and other basic services

Executive summary

Children’s messages to governments, parents/
caregivers, NGOs, and others:

CAC members and children in 21 consultations ana-

lysed the strengths and weaknesses of existing policies
and practices concerning working children. Furcher-
more, as an integral part of the consultation process,
in 93 consultations children developed key messages
to share with different groups of people whom they
thought could help improve their lives.

In many countries, children were unaware of’
existing national or international laws, po]icies and
practices that concerned them. However, some children

were aware of their rights, and some children had been

previously informed about some policies affecting them.

Children identified the limitations of existing policies

which did not adequately respond to the complex causes

underlying children’s work, inc]uding family poverty
and poor access to quality education. Children expres-
sed appreciation of child labour laws that protect chil-
dren from harmful work, but described how these laws
and policies are often poorly implemented and moni-
tored. Children also recognised policies that supported
free and compulsory education for children, while
desiring increased investments in school infrastructure
and quality teaching practices (especia]ly in remote and
rural communities) as well as increased investments in

inclusive education for children with disabilicies.

Children developed key messages for governments;
parents and caregivers; national and international
NGOs; other children; teachers and head-teachers;
employers; police; community and religious elders;
UNHCR; and others, including the media. Children
especially emphasised the need for increased govern-
ment programmes to better address family poverty to
ensure that their parents and caregivers have access to
decent work, good livelihoods, services, and assistance.
They also ernphasised the importance of‘quality educa-
tion for every child, and the need to involve children

in decisions affecting them.

15

Key messages of a group of 9-year-old girls, Indonesia

Conclusions:

The Time to Talk project provided crucial spaces in
which to listen to the views, experiences and suggestions
of girls and boys who are working in different sectings
around the world. The findings revealed the diversity
of children’s working lives, and thus the complexities of
creating and implementing which support children’s
development, well-being, and protection. The conclud-
ing chapter provides a more detailed socio-ecological
framework that can be applied as a practical tool to
shape the assessment, planning, and monitoring of
actions which will be in the best interests ofworking
children. DraWing upon children’s own experiences
and messages, 12 key policy and practice recommend-
ations to enhance children’s protection, well-being
and development are also presented. Governments,
international agencies (the ILO, and other UN agen-
cies, etc.), civil society organisations, Alliance 8.7,
donors, and other key actors should implement 12 key

recommendations:
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Key actors should

Executive summary

Do you know

tors
hot key ac
" :hov\d do?

1

Increase dialogue to agree
on a common terminolo-
gy relating to children’s
work, child labour, youth
employment, and decent

work for young people, to

better shape data collec-
tion, and policy and
practice developments

2

Ensure co-ordinated,
child-focused,
gender-sensitive, policy
and practice develop-
ments that are locally
relevant, flexible, and
responsive to the needs,
rights, and aspirations of
children and families in
their contexts

/

Increase investments
in human and financial
resources for
child-protection case
management to ensure
co-ordinated, multisec-
toral responses to child
exploitation and violence
based on children’s best
interests (informed by
the views of the child and
family members)

8

Strengthen child
protection systems (local
to international) to pre-

vent and protect children
from violence in families,
work places, schools,
streets, communities, and
wider society

16

3

Increase investments
in child-focused,
family-strengthening
strategies, schemes and
interventions including:
poverty reduction; decent
work and livelihood schemes
for parents and caregivers;
child-sensitive social
protection; improved infra-
structure in remote, rural,
urban, poor, and camp set-
tings; and access to family
support services

4

Strenghten realisation
of children'’s rights to in-
formation, expression, and
participation and associ-
ation, to ensure genuine
opportunities for deci-
sion-makers to listen to
and take into account the
views of working children
in families, schools, work
places, communities, and
the policy and practice
developments that
concern them

9

Increase investments
in gender and
disability-sensitive,
vocational-skill training
and on-the-job mentoring
schemes for adolescents,
while also promoting and
supporting non-discrimi-
natory access to formal

education

10

Engage employers
and businesses
to apply children's
rights in their
business practices

5

Strengthen the
development and partic-
ipatory monitoring of
education systems that
provide inclusive, free,
safe, relevant, quality
education to all children in
remote, rural, urban and
camp localities

11

Increase humanitarian
support for children
and families affected by
conflict, disaster or other
shocks. Increase govern-
ment investments in emer-
gency preparedness and
disaster risk reduc-
tion to strengthen families
resilience and to reduce
vulnerability

17

Refine, implement,
monitor and enforce laws,
policies and programmes
to protect children from
work that is hazardous,

harmful, and/or forced
(taking into account the
views of working children)

/\

12

Support ongoing,
formative dialogue
research, and
participatory monitoring
and evaluation to
inform and assess th
impact of child labour

laws, policies and
programmes
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Road map for the reader

Introduction
Chapter 1 introduces the reader to Time to Talk,
outlining the need to take into account the Methodology
perspectives of working children in policy and Chapter 2 describes the methodology for the Time

practice developments.

‘A day in the life of...":
Children’s diverse working
realities
Chapter 3 shares illustrative
examples of a typical day in the lives
of girls and boys involved in differ-
ent types of work, to introduce the
diversity of children's working lives.
It also includes an initial analysis
of how gender, sibling order, rural
or urban location, and seasons
influence the type and amount of

to Talk consultations with working children, as well
as the process for collaborating with children’s advisory
committees. It provides an overview of the background
of the children who were consulted. Furthermore,
it outlines the data analysis process and key
limitations of the methodology.

'Why, why, why?’:

Children’s motivations and reasons for their work
Chapter 4 shares findings from individual interview
questions concerning the top three motivations and
reasons for their work, as well as findings from different
focus group discussions and activities about why they work.
It also shares findings related to how much say children
have in decisions regarding their work.

work children do.

‘Body Mapping':

Children’s likes and dislikes about their work
Chapter 5 provides rich insights into children’s views and experi-
ences on positive and negative aspects of their work and working
conditions. In the final sub-section, there is more analysis regarding
the ways in which children try to balance their various roles and
responsibilities, and a reflection on work or working conditions that
help or hinder children’s aspirations.

‘Mapping work children can
and cannot do’

Chapter 6 shares results from
mapping activities done by
children in which they share their
views and experiences on work they
can or cannot do, work they should
or should not do, and any necessary
conditions or reasons why.

'H assessment and Flowers of Support'’:

‘Protection and Children’s views on policies and practices and their messages
Risk factors’ Chapter 8 shares key insights from children regarding their views on, and
Chapter 7 shares key experiences of, existing policies and practices. It shares key messages
findings from the analysis from children to different stakeholders, including messages for: govern-
of protection and risk factors ments; parents and caregivers; NGOs; other children; teachers; emplo-
by children’s advisory yers; police; community and religious elders; UN agencies; and the media.
committees.

Conclusions

Chapter 9 recognises the diversity of children's work and the need to protect them from harmful and forced work,
while also accepting the benefits for them of light, safe work, This chapter presents a socio-ecological framework
that is presented to inform assessment, planning, and monitoring in the best interests of the child. Twelve key policy
and practice recommendations are also presented to improve the lives of working children.

19



1 Introduction

20

Article 12 of the United
Nations Convention
on the Rights of the Child

(UNCRC, 1989)

articulates that children
have rights to express
their views freely in all matters
affecting them, while taking
into consideration the age and
maturity of the child.

21
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1.1 Introducing ‘Time to Talk’

Children have rights to partici-
pate in all decisions affecting them,
and children’s participation in de-
cision-making, including policy and
practice developments helps to pro-
tect children’s rights (Asker & Gero,

2012; LlelSdOVVI]7 2011).

In late 2013, the idea of a global
consultation process with working
children emerged after the IIT Glo-
bal Conference on Child Labour,
as working children themselves did
not have sufficient space to influence
global policy debates. Discussions
among civil society organisations
culminated in child-focused agencies
— Kindernothilfe, Save the Children
Canada, and the Terre des Hommes
International Federation — 1aunching
the global campaign and research
project ‘It’s Time to Talk! — Children’s
Views on Children’s Work’ in March
2016, with cofounding from the Ger-
man Federal Ministry for Economic

Cooperation and Development.

Initially, Time to Talk was to be
implemented in just 25 countries,
however, due to interest among civ-
il society partners regarding the
importance of listening to working
children’s perspectives, the project
expanded to 36 countries. Working
in collaboration with 57 civil society
partners across Africa, Asia, Europe,
Latin America and the Middle East,
the Time to Talk project supported
actions for working children’s views
to be heard and seriously consid-
ered. Children’s advisory committees
(CACs) were formed, involving wor-
king children in Asia, Africa, Latin
America, the Middle East, and Eu-
rope enabling children to take on an
active role throughout the process as

advisers, analysts and advocates.

Working children during a Time to Talk
consultation, Tanzania
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Children’s consultations were
organised in 36 countries to listen
to children’s suggestions on how
best to improve their protection,
development and well-being. They
also served to better understand the
motivations and reasons, benefits,
challenges, risks and complexities
of work experienced by boys and
girls in different sicuations. Diverse
advocacy activities sought to secure
platforms for children’s perspectives
to inform and influence current pol-
icy and practice debates at different
levels, including at the IV Global
Conference on the Sustained Eradi-
cation of Child Labour in Argenti-
na, in November 2017. Child-led and
collaborative advocacy initiatives by
working children and civil society
partners were also supported at local

and national levels.

1 Introduction

1.2 The need for working
children’s perspectives

The ILO estimates that 152 mil-
lion children worldwide, between the
ages of 5 and 17, are engaged in child
labour, and more than half, 73 mil-
lion, are engaged in hazardous work,
cndangcring their health, safcty and
moral dcvclopmcnt (TLO 2017). The
root causes underlying harmful work
and children’s exploitation are com-
plex. Poverty, inequality, unemploy-
ment and low parent earnings, con-
flicc, migration, and limited access
to quality education are just some of
the factors that contribute to the ex-
ploitation of child workers (Hunger-
land et al., 2007; Morrow, 2015).

Manifold efforts have been un-
dertaken to end exploitative child
labour. In 2010, the Roadmap for
Achicving the Elimination of the
Worst Forms of Child Labour by
2016 was adopted in The Hague (ILO
& the Ministry of Social Affairs and
Employment of the Netherlands,
2010). At the III Global Conference
on Child Labour in Brazil in 2013, go-
vernment representatives and repre-
sentatives from the employers’ and
workers” organizations reaffirmed
their commitment to achieving this
goal by 2016. Furthermore, the adop-
tion of the Sustainable Development
Goals now includes goal 8.7, to ‘take
immediate and effective measures to
eradicate forced labour, end modern
slavery and human ctrafficking and
secure the prohibition and eliminati-
on of the worst forms of child labour,
including recruitment and use of

child soldiers, and by 2025 end child

labour in all its forms.

to be heard

Interview between two working
children, India

All state governments across the
world, except The United States, have
ratified the United Nations Conven-
tion on the Rights of the Child (UN-
CRCQ). Article 32 of the CRC focuses
on the right of the child to be pro-
tected from economic exploitation,
and from performing any work that
is likely to be hazardous, to inter-
fere with the child's education, or to
be harmful to the child's health, or
physical, mental, spiritual, moral or
social development. State Parties are
obliged to take legislative, adminis-
trative, social and educational mea-
sures to ensure the implementation
of this article.
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State governments and other
duty bearers are also responsible for
ensuring they keep in line with ar-
ticle 12, — a key principle of the UN-
CRC. Article 12 states that children
have the right to free]y express their
views on all matters aﬁécting them.
In addition, children have rights to
access information (article 17); to ex-
pression through different forms of
media (article 13); and to freedom of
association and to freedom of peace-
ful assembly (article 15). All these
provisions must be seen in light of
other overarching principles, inclu-
ding Article 3 to consider the chil-
dren’s best interests, and Article 2 on
non-discrimination.

Despite these rights and despite
the existence of working children’s
associations, working children have
rarely been involved in the global
policy debates around child labour.
For instance, in the last two global
conferences on child labour, in the
Hague and Brasilia, children’s par-
ticipation rights, and the principles
of the UNCRC were not given due
consideration (Holzcheiter, 2016;
Invernizzi & Milne, 2002; Reddy,
2017). Notwithstanding efforts from
the organisers to open an Online
Dialogue Platform the perspectives
of working children were not heard.
What's more, working children’s
representatives  have been largely
excluded from global, child-labour
conferences and their preparato-
ry processes (Cussianovich, 2006;
Holzcheiter, 2016; Hungerland et al.,
2007; Liebel, 2003).



For more than 25 years, working
children in some countries and re-
gions, particular]y in Latin America
and Africa, but also in India, have
been organizing themselves into as-
sociations and movements to defend
and assert their rights (Hungerland
et al., 2007; Liebel, 2003). Similarly,
several civil society organisations
support the participation rights of
non-organised working children,
and children who may not necessar-
ily consider themselves to be child
workers.

The experience of NGOs and
community organisations on the
ground has shown that in order to be
effective, programmes need to active-
ly involve concerned stakeholders,
and interventions need to address
the complexities of children’s situa-
tions (Bourdillon, Levison, Myers &
White, 2o1t; Boyden, Ling & Myers,
1998; Crivello & Pankhurst, 2015;
Hungerland et al., 2007; Ladegaard,
2009). Childhood experiences are di-
verse and are influenced by gender;
age; farnily structure; farnily income;
sibling order; geography; culture;
religion; and broader socio—po]itica]
factors (Morrow, 2015). Therefore,
different forms of children’s work
may have positive or negative out-
comes for both girls and boys depen-
ding on the type of work, the work-
ing conditions, relationships, and
wider contextual factors (Bourdillon
et al., 2011). Children may work in

It's Time to Talk!

dignified situations that are neither
harmful nor exploitative, where they
are able to contribute positively to
their families and learn technical, bu-
siness or life skills. Conversely, chil-
dren may find themselves working in

Consultation with an 8-year-old girl,
Indonesia
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unsafe and unhealchy environments,
with little or no pay, where they are
unable to pursue their education and
other rights. Thus, it is crucial to de-
velop policy and practice that ensu-
re children’s protection from hazar-
dous and harmful work, while also
allowing dignified, light work that
contributes to children’s well-being
and development.

The key to understanding this
cornplexity is the participation of
the children themselves. This en-
sures accountability for policy and
practice interventions that are in
the best interests of the child. Un-
derstanding the realities of children’s
daily lives, from their own point
of view, is helpful in exploring SO-
lutions to address their concerns.
Recognising and appreciating the
diversity of childhood experiences
is only possible when policy makers
and practitioners share information
with children in accessible formats,
dialogue with children from differ-
ent backgrounds, and listen to chil-
dren’s perspectives at all levels, local

to global.

1 Introduction

1.3 An understandin
of children’s work for
Time to Talk

On the TLO website’ the term
‘child labour’ is defined as work that
deprives children of their child-
hood, their potential and their dig-
nity, and that is harmful to physica]
and mental development. It refers
to work that:

‘is mentally, physically,
socially or morally dangerous
and harmful to children; forms of children’s work that should
and not be classified as child labour:

However, the ILO also ack-
nowledges that there are some

[...] not all work done by children should be classi-
fied as child labour that is to be targeted for elimi-
nation. Children’s or adolescents’ participation in
work that does not affect their health and personal
development or interfere with their schooling, is
generally regarded as being something positive.
This includes activities such as helping their parents
around the home, assisting in a family business or
earning pocket money outside school hours and du-
ring school holidays. These kinds of activities cont-
ribute to children’s development and to the welfare
of their families; they provide them with skills and
experience, and help to prepare them to be produc-
tive members of society during their adult life.®

interferes with their
schooling by:
depriving them of the opportuni-
ty to attend school;
obliging them to leave school
prematurely; or
requiring them to attempt
to combine school attendance
with excessively long and
heavy work.’

5 The International Labour Organisation, (n.d.). What is child labour. Retrieved from htep://ilo.org/ipec/facts/lang--en/index.hem

6 Ibid.
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The chal]cngc is that the term
‘child labour’ is inconsistently used
by different agencies. Some govern-
ments and individuals use ‘child
labour’ as a term to encompass
all types of children’s work, while
others use it to denote only harmful
children’s work. This has the poten-
tial to create misunderstanding and
cause harmful consequences, parti-
cularly when policies or approaches
are proposed to end child labour in
all its forms (Bourdillon et al, 2o11).

Thus, at the outset of the Time
to Talk project there were care-
ful deliberations among organisers
and advisory committee members’
about what terminology to use.
The project took into consideration
existing international human and
children’s rights treaties and con-
ventions including:

7 More information on the Adult Advisory
Committee members and children’s advisory

committee members are Shﬂ]‘@d in chﬂpter 2.

It's Time to Talk!
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the United Nations Convention
on the Rights of the Child:

Article 32 to protect children
from economic exploitation

Article 12 for children to
express their views

Article 3 best interests of
the child

.

Article 15 freedom of
association

Article 27 right to an adequate
standard of living

the ILO Minimum Age
Convention 138, and

the ILO Worst Forms of Child
Labour Convention 182

work is harmful, and on what work
can enhance the well-being and
development of children. Furcher-
more, in wanting to understand
children’s diverse working realities,
and recognising that there are of-
ten blurred or nuanced boundaries
between ‘child labour’ and ‘chil-
dren’s work,” a more inclusive un-
derstanding of children’s work was
developed that encompassed both
paid and unpaid work, including
household tasks. Thus, the under-
standing of children’s work com-
municated to civil society partners
and children for use in each of the

consultations was:

1 Introduction

Children's work is any activity
by children done for economical
purpose or to help families,
relatives or communities which is:

based on mental or physical efforts;

paid or unpaid: inside or outside
the family in the formal or informal

sector: forced, trafficked or voluntary:

contract-based or independent;

from a few hours a week to full-time,

every day.

The project organisers acknowled-
ged these conventions as legal frame-
works. However, they primarily
recognised a rights-based approach
to children’s work which meant un-
derstanding whatis in the best inter-
ests of children and young people
under the age of 18. This included

SCCkil’lg grcatcr clarity on What
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To avoid confusion and misunder-
standing in this report the terms
‘working children’ and ‘children’s
work’ will be used exclusively in the
sense described above, unless child-
ren themselves used the term ‘child
labour’.



2 Methodology

28

[

—
s

A
M

~/‘\

Nine basic requirements

for effective and ethical
child participation

(CRC/C/GC/12, 2009) were used to develop and guide the capacity
building of civil society partners. When planning, implementing
and following up on the consultations, the partners had practical
guidance on how to ensure participation, that is:

1) transparent and informative
2) voluntary
3) respectful
4) relevant
5) child-friendly
6) inclusive
7) supported by training
8) safe and sensitive to risk
9) accountable
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2.1 Introduction to
the methodology

A commitment to a
research approach based on
children’s rights

In line with the project goal, the
participatory research and consulta-
tion process was designed to create
spaces for working children from
diverse backgrounds to express their
views, experiences and suggestions
about their work and realities, and
to be heard. A commitment to a re-
search approach based on children’s
rights informed the research design,

The Time to Talk project has
supported different types of partici-

pation (Lansdown, 2()II) namely:

Consultation
of 1 822 children (52% girls, 48%
boys) in focus group discussions and
participatory activities, as well as
through the use of individual
interviews to complete question-
naires on each participant's key
background information. Through
the consultations, adults facilitated
and documented children’s views to
gain knowledge and understanding
of their experiences. The consulta-
tions were primarily adult initiated
and facilitated.

planning, implementatiom moni-
toring and follow-up (Beazley et al.,
2009; Lundy & McEvoy, 20122, 2012b).

Lundy & McEvoy (2012a) have
identified three core principles of re-
search based on children’s rights: the
research’s aims should be informed
by the CRC’s standards; the rese-
arch process should comply with the
CRC’s standards; and the research
outcomes should build the capaci-

ty of children, as rights-holders, to

Collaborative participation
of over 150 children aged 9 to
18 who were actively involved in
children's advisory committees
that accompanied the research and
consultation process by drawing
upon working children’s expertise
and insights as advisers, analysts,
and advocates. Opportunities for
collaborative participation, where
there was a greater degree of part-
nership between children and adults,
were also supported through the
Public Action Events and National
Exchange Programme?. They, in turn,
supported collaborative initiatives
by adults and children, giving oppor-
tunities to children to share their
key advocacy messages and dialogue
with concerned adult duty-bearers
in Bolivia, Guatemala, India, Indone-
sia, Kenya, Nicaragua, Nepal, Peru,
Senegal and Thailand.

claim their rights and support the ca-
pacity of duty-bearers to fulfil their
obligations. This commitment to the
rescarch process, to the application
of basic requirements for effective
and ethical children’s participation
(CRC/C/GC/r2, 2009), and to colla-
borating with civil society organisa-
tions working at local, national, re-
gional and global levels, has enhanced
opportunities for research based on
children’s rights with working chil-

dren in diverse contexts.

Child-led participation
where working children had space
and opportunity to initiate and plan
their own activities, and to advocate
for themselves on issues affecting
them, were also supported through
some of the Public Action Events.
For example, child-led actions took
place in Costa Rica, Guatemala,
India, Indonesia, Iraq, Kenya, Peru
and the Philippines. Diverse types
of actions organised by working
children included rallies, workshops,
press tours, video production, and
press releases.

8 The National Exchange between working children and government delegations in the run-up to the IV Global Conference on the Sustained Eradication of

Child Labour was implemented with additional ﬁmding from the German Federal Foreign Office in ten countries between March and October 2017.
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Key T€S€d7’C]’l questions:

Under which conditions do children work?

What are the reasons and motivations for children’s work?

To what extent do children have a say in decisions about
what and how much work they do?

What do girls and boys think about their work, what do they like
and dislike about their work?

To what extent do children’s current work and study opportuni-
ties help or hinder girls and boys in fulfilling their aspirations?

What type of work do they think children can and should do,
or cannot and should not do?

What are differences in children’s experiences and views, and
how are they influenced by gender, age, disability, and socio-cultural
or political context etc.?

What protection and risk factors can be identified which increa-
se the likelihood of experiencing positive or negative outcomes of
children's work?

What do children and young people know and think about
current international and national policies, laws, and approaches?
What do they think would work best for them?

How can children be protected from the worst forms of child
labour and hazardous exploitative work?

What messages do children have for different stakeholders
working to improve their lives?
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Mixed methods, primarily quali-
tative and exploratory

Mixed methods encompassing
qualitative and quantitative data col-
lection with Working children aged 5
to 18, were used to gather data that
was relevant to the research questions.
The research was primarily qualicative
and exploratory, using focus group
discussions and participatory activi-
ties with small groups of girls or boys
of similar ages who were involved in
similar types of work?. There was an
emphasis on open-ended questions to
allow more opportunities for Working
children to share their views and ex-
periences, and to increase understan-
ding of the complexity and diversity
of working children’s lives. Quanti-
tative data collection through indivi-
dual interviews to complete a ques-
tionnaire was also used to gather key
background data concerning each
child, their family situation, their
work, and school attendance.

The consultation process was desi-
gned to provide a neutral, non-judge-
mental space for Working children
to share their views and experiences.
Participatory research tools (see table
on p.34-135) were designed, adapted
and used during one-day workshops,
half-day workshops, and two-hour or
one-hour sessions with small groups
of children. Participatory research
tools which worked well wich child-
ren, included: drawings; body map-
ping; flow diagrams; play; matrices;
skits; stories and songs (Boyden & En-
new, 1997; Crivello, Camfield & Woo-
dhead, 2009; Hart & Tyrer, 2006;
James, Jenks & Prout, 1998; Johnson,
Hart & Colwell, 2014; Nieuwenhuys,
1996; ODI, 2015, O’Kane, 2008, 2017;
Veale, 2005).

9 For example, focus group activities with a group
of eight boys aged 13 to 17 who were waste col-
lectors, or with a group of cight girls aged & to

12 VVhO helped their p:n‘ents \Ni[h housework.
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2.2 Scope, sampling and
collaboration with civil
society partners

Scope of the research
and consultation process and
purposeful sampling

Decisions regarding the scope of
the research in terms of geographic
locations, the number of children
involved in consultations, and the
number of children engaged in dif-
ferent types of work, were influen-
ced by available human and financial
resources. Witch intentions to consult
more than 1 800 working children
across five continents using qualita-
tive and quantitative methods, and
to encourage follow-up, collaborative
and child-led action and advocacy
initiatives, it was strategic and
practical to collaborate with local,
civil society partners.

Each of the project-organising
agencies reached out to share in-
formation about Time to Talk with
key, local civil society partners who
had contact with working children.
Most of them had been local partner
organisations, branches or affiliates
of the project organisers, others had
responded to the invitation to join
the project which had been shared
via child rights networks. Civil soci-
ety organisations were asked if they
would be interested and willing to
organise and support consultations
with working children, and to be
part of other ongoing collaborative
action and advocacy initiatives re-
lating to the Time to Talk project.

It was intended that through part-
nerships with different civil society
partners, children working in diffe-
rent types of work such as paid do-
mestic work, mining, vending, etc.
would be reached and consulted.

The Time to Talk project promo-
ted a neutral placform where child-
ren could freely share their views
and experiences without judgement.
Civil society partners had differing
positions, or no position, in relation
to child labour and children’s work
debates. Some civil society partners
were supporting associations and
movements of working children, for
example in different countries in La-
tin America or Africa. Other civil
society partners were active mem-
bers of coalitions to end all forms of
child labour; while many partners
had no existing positions regarding
children’s work or labour (Annex II).

©
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Development of a research
toolkit, regional training work-
shops and online mentoring

A team of consultants developed
a research toolkit to guide local, civil
society partners in the planning, fa-
cilitation and documentation of the
consultations (O’Kane, Meslaoui &
Barros, 2016). The toolkit was availa-
ble in English, French, and Spanish.
It included consultation activities
and additional tools to support chil-
dren’s involvement in planning and
implementing advocacy and action
initiatives. The tools could be com-
bined in flexible ways depending on
the availability of children and the
consultation organisers. The first,
draft set of tools was pilot-tested with
two children’s groups in India and
Nepal to make it more child-friend-
ly. It was updated based on feedback
from the Adult Advisory Commit-
tee and the project organisers.

Three-day regional training
workshops were organised for ci-
vil society partners’ staft in Afri-
ca, Asia, Latin America, and the
Middle East/Europe (combined) to
increase the knowledge, skills and
confidence of civil society partners
to effectively employ the research
toolkit. The training materials were
also made available as online, recor-
ded tutorials. Furthermore, follo-
wing the regional workshops, pro-
ject organisers or the consultancy
team members were available virtu-
ally to respond to queries in order
to enhance quality consultation and
documentation processes.

2 Methodology

Consultations with children: Opportunities and limitations

Children and adults who have been involved in the Time to Talk consultations have recognised and
appreciated the opportunities for children to express their views and experiences. The value of
consulting children in terms of education, empowerment and advocacy, have been commented upon,
both by children and adults during the process. For example, adolescent girls who were consulted in
India reflected, 'We were able to share a lot about our lives - no one had asked us anything like this
before... It makes us so happy to see there are people concerned about us.' Similarly, a 16-year-old
girl who worked as a small-scale vendor in Chad said, [we share] deep thanks to the organizers who
have thought of us through this consultation... each time we want to come and be part of these
kinds of meetings so that our grievances will be heard at international levels.'

While consultations create important opportunities to seek children's views and experiences, the
consultations are influenced by the quality of facilitation, and the values and skills of facilitators.
These skills included encouraging dialogue among children to explore similarities and differences
in perspectives, and knowing when to use increasingly probing questions to further explore issues
raised by children. Children's views and messages are also influenced by their own experiences;
their socio-cultural context; their exposure to discussions on children’'s work; and their access,
or lack of access, to information. Similar to adults, children’s views and opinions may develop and
change through experiences, information, reflection, and dialogue. While 34% had had rare or no
contact with NGOs prior to the consultation, the majority of the children had had prior contact with
NGO partners who organised the consultations. Thus, it is recognised that children's perspectives
on their working lives may have been influenced by their prior engagement in, and exposure to, NGO
programme interventions, philosophy or values, and by the NGO staff members and their peers.

As the Time to Talk consultations were organised across 36 countries, each by different groups of
facilitators, there was no way to maintain independent facilitation. Many of the partner agencies
were able to make effective use of experienced staff or volunteers who were skilled in communicating
with children, while some agencies had less experienced staff. Moreover, it was recognised that
adults' and NGOs' own values and positions on children’s work may influence the style of facilitation
and the nature of probing questions. A steadfast rule for facilitators and documenters that was
included in the research toolkit was: Please try not to influence what children say. Even if you
sometimes do not agree with children’s perspectives, please do not influence or change children’s
views during or following the consultation. However, despite such clear standards, adults may have
inadvertently influenced children’s views in some of the consultations. For example, on an observation
and documentation form, one adult facilitator from India acknowledged that ‘children are influenced
by the motivation of the organisation that children should not work, but study.’

During the Time to Talk project, the formation of children's advisory committee members provided
valuable opportunities for more regular information sharing and dialogue with working children
regarding their views on, and experiences with, children’s work, and their messages for different
stakeholders. CAC members were actively involved in the analysis of protection and risk factors,
and their feedback on draft research findings and advocacy messages has informed the final report.
CAC members have also taken on their own advocacy initiatives. However, challenges regarding
potential adult influence remain.
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Organising consultation
workshops and use of core
consultation tools

Between April 2016 and May
2017, 134 consultations with small
groups of children were organised
with girls and boys aged 5 to 18 years.
59% of the consultations were orga-
nised through one-day workshops;
29% were organised through half-day
workshops; and 12% were organised

in other ways™.

The local civil society partners
made significant efforts to create
effective consultation teams inclu-
ding facilitators, documenters and a
child protection focal point. During
the research and consultation pro-
cess, adults and children could share
their feedback on the consultation
process and this feedback was used
to improve the quality of the process
(see Annex II1).

10 Including 2, two-day workshops, some two-
hour workshops, one-hour workshops, and
some combined hulflda}‘ Workshops and indivi-
dual meetings.

11 The timeline was used individually by
children in 120 consultations. The school day
timeline was used in 109 consultations, and
the non-school day timeline was used in 106

consultations.

It's Time to Talk!

Core consultation tools

'A day in the life of..."
Timeline

'Why, why, why?' Exploring
reasons and motivations for
children’s work

‘Body Mapping’
Likes and dislikes of
children’s work

‘Mapping work they can or
should do, and work they can-
not or should not do’

‘Flowers of Support’

H Assessment on
existing policies, laws,
and approaches

Draw and write,
poems, stories, posters
and drama
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Description

Children individually wrote and illustrated a day in their
life on: a) school day (if they went to school), and

b) non-school day. In plenary they reflected on their roles
and responsibilities.

Working in groups, children had the opportunity to explore
the different motivations for children’s work (positive or
negative), and the underlying reasons.

Working in separate gender and age groups, girls and

boys drew a body map and the body parts were used as
prompts to encourage children to share what they liked
and disliked about their work. For example, with the eyes:
'What do you see when you are working that makes you
happy or sad?’; with the ears: '"How do people listen to you
when you work that makes you happy or sad?’; with the
hands and arms: 'What activities do you do when you are
working that make you happy or sad?’

Working in groups, children collaborated to map work
they felt they could or should do, and work they could not
or should not do, and the reasons why. This enabled girls
and boys to discuss what types of work they thought were
and were not appropriate for children of their age, and

the reasons why.

Children decided which groups of people they wanted to
share messages with. They each prepared a paper flower
petal with key messages for each group of people with
whom they wanted to share notes in the hopes of improv-
ing the lives of working children. Together, the petals created
a 'flower of support’.

Working in groups, children shared their views about the
strengths and weaknesses of current national and inter-
national policies, laws and/or approaches that are meant
to improve working children’'s well-being and development;
and their suggestions to improve them.

Individual children had opportunities to illustrate, write,
and draft poems or stories to share their views and ex-
periences on children’'s work. Working in groups, children
also had opportunities to create posters and dramas to
share their most significant, positive and negative experi-
ences as working children.
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Number of
consultations
where tool

was applied

120

24

118

82

81

21

39

Number Of times USCd

Girl Boy Mixed
groups | groups | groups

More than 1800 individual
timelines were shared.!

4 6 26
91 95 44
47 51 39
23 21 53
1 22

More than 200 creative
contributions

Total

36

230

137

97
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Collaboration with children’s
advisory committees and
an Adult Advisory Committee

In line with a rights-based
approach, partners were invited to
form and supervise a children’s advi-
sory committee (CAC) in their pro-
ject area, or to invite existing groups
to support the process as a CAC™.
Fifteen children’s advisory commit-
tees in 12 countries were established,
involving more than 150 children
aged 9 to 18 with diverse working
backgrounds (see Annex VIII).

12 CAC countries included: Bolivia, India,
Indonesia, Jordan, Kenya, Kosovo, Nepal, Nica-

ragua, Peru, Senegal, Thailand, and Zambia.

It's Time to Talk!

Tasks of CAC members
included:

Pilot testing the consultation tools and giving
suggestions to improve them

Exploring opportunities for CAC members
to participate in the Time to Talk project, including
the areas in which they required further training
to be able to contribute to the project

Identifying options for children's involvement
in the preparatory process leading up to the
IV Global Conference on the Sustained Eradication
of Child Labour (2017), as well as options that
would allow for children’s meaningful participation
during the conference

Supporting consultations with working children
in their country

Helping to explore the reasons and
motivations to work, as well as existing policies,
laws and approaches

Action planning for joint advocacy and
action initiatives at local levels in order to share
the consultation workshops' key findings, including
advocacy activities on International Child
Workers' Day (30 April) or the World Day against
Child Labour (12 June)
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Supporting the analysis of key findings from
child consultations around the world, with a special
focus on protection and risk factors

[ J
Reviewing and giving feedback on the
main findings (via child-friendly texts and
illustrations of the results)
[ J
Helping to develop recommendations
for different groups of adults (e.g. governments,
employers, parents/caregivers, teachers etc.)
to improve the lives of working children

Giving advice and supporting the development of
presentations and child-friendly reports

[ J
Exchanging with decision-makers to discuss
the key findings of the consultation and
consequently, options for their implementation
[ J
Supporting the evaluation of the involvement

of children as participants and CAC members in the
consultation process
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Interested partners had access to
additional funds to realise a Public
Action Event on or between, April
3oth or June 12¢h. Some partners
received funds from the Federal For-
eign Office of Germany to organise
a complementary national exchange
between CAC members and gover-
nment delegations in 10 countries
prior to the IV Global Conference™.
While some CACS were able to hold
the foreseen number of meetings,
others reduced the overall number
of meetings to three to four due to
the busy schedules of both partner
NGOs, and children.

In addition to the CACs, one
virtcual Adule Advisory Committee
(AAC) was formed, including 24
members (16 women, eight men)
who are academics and practitioners
with significant experience in child
rights and children’s work issues
(Annex IV). The AAC members pro-
vided constructive feedback used to
improve not only the research toolkit
and this report, but also other, relat-
ed advocacy supporting children’s
participation in policy and practice
developments that concern them.

13 The International Child Workers’ Day is held
every year on April 30th and celebrated by
several Working children’s movements. The ori-
gins of this day can be found in India and were
promoted by a working children’s movement
there in the 1970s. The World Day Against
Child Labour is held every year on June 12th.
It was launched by the ILO in 2002 to draw
attention to the global extent of child labour
and the intervenrtions needed to eliminate it.

14 This National Exchange was realised in the
following countries between April and Octo-
ber 2017: Bolivia, Guatemala, India, Indonesia,
Kenya, Nicaragua, Nepal, Peru, Senegal and
Thailand.



Age of girls and bo{ s consulred

The children consulted were engaged in a diverse range of paid and unpaid work,
and many children were combining different types of paid and unpaid work, especially

unpaid hOLlSﬁhOld lll'ld ngl'iCLlltLll'ﬂl \\701'1{.

W
When do children of different ages work?

Children aged 13 years and under VV]’IO were COHSU]th were lTIOStly ‘orking beOl'L’ or
'AﬁCI‘ SCl’lOOl or during l‘hC SChOOl hOhdﬂyS. As Childl’Cn gOt OldCI‘, thCI‘C was a QfCﬁd},«’

rise in the proportion of children consulted who were cngagcd in full time work.

It's Time to Talk!

2.3 Overview of consulted
children

From across 36 countries®, 1 822 children (52% girls, 48% boys™)
were consulted (see Annex V). In terms of children consulted in
different regions:

When do children work?

229

380
children
59 % 4%
1006 76 children
children
10 %
167 children
S
78 children

Children 13 years and under who
were consulted were mostly working from Latin America
before or after school or during the
school holidays. Among older age
groups, there was a steady rise in
the proportion of children consulted

who were engaged in full-time work.

The children consulted were aged 5 to 187. The majority of the children
consulted were aged 10 to 17.

15 Albania, Argentina, Bungladesh, Bolivia, Burkina Faso, Chad, Costa Rica, Ecuador, Ethiopia, Ger-
many, Guatemala, India, Indonesia, Iraq, jordan, Kenya, Kosovo, Kyrgyzstan, Lebanon, Mali, Mexico,
Myanmar, Nepal, Nicaragua, Nigeria, Paraguay, Peru, The Philippines, Rwanda, Senegal, Serbia,
Tanzania, Thailand, Turkey, Zambia, and Zimbabwe

16 Two children identified cthemselves as other, rather than as male or female.

17 Four youths, aged 19 to 24, were consulted in Mali, and one 19-year-old in Turkey, but their data

was not included in the final :ma]ysis due to their age.
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Urban, rural or camp location of
children consulted:

W City
from Asia 3,29§ % IDP or refugee camp
. Rural village
children -
M Small town
2 %
children 33 children
from the Middle East 2%
32 children
The children consulted were from diverse backgrounds
and included: children 1iving with different caregivers
(see Annex VI); children from ethnic and indigenous
minorities; 271 children from migrant families; 133 child
refugees; 98 children who were internally displaced;
from Africa 89 children with disabilities; and 17 children who were

stateless.

19% of the children consulted were members of orga-
nised, working children’s associations, particularly in
Latin America and Africa.

43% of the children consulted had regular contact with
NGOs; 23% had occasional contact; and 34% had rare,
or no contact with NGOs (prior to the consultation).

18 Some children undertook more than one type of work.

19 Of those consulted, 159 boys and 239 girls were only doing unpaid household and agricultural work.
Larger numbers of children consulted were also doing unpaid houschold and agricultural work, in
addition to other types of work: 942 children consulted were doing housework and 429 were doing
agricultural work.
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Deliveries (newspaper, vegetables, other)

Typc’s Qf'lUOVk Lmdc’rmken by Child?’fﬂ U)hO were
COT'lSUll'Cd 16 Males | Females | Ochers

Unpaid household and agricultural work (only) *°
Small-scale vending

Paid housework (for employer or family)

Paid agricultural work (for employer or family)
Work in a mine

Work in a stone quarry, or brick making
Waste collection

Construction work

Shop work

Handicraft making

Paid childcare (for employer or family)

Work in the weaving or textile industry

Shoe shining

Factory work

Hotel or restaurant work

Carpentry

Prawn or fishing industry

Porter

Paid animal care (for employer or family)
Car/bus cleaning

Begging

Barber, hairdresser or beauty parlour work
Mechanic

Serving tea or running errands

Tourist guide

Repair shop work

Sex work

Ticket collector

Child associated with armed group (CAAG)

Other (for example, tailoring, tombstone cleaner, caterer, making tortillas)

76% of the children consulted were studying (inc]uding formal, informal or non-formal education),

22% were out of school and 2% sometimes went to school.



Application of the basic require-
ments for effective and ethical par-
ticipation (CRC/C/GC/12, 2009)
and additional guidance on ethical
research with children (Feinstein &
OKane, 2008b; Hart & Tyrer, 2006)
was used to inform an ethical ap-
proach throughout the Time to Talk

pro]ect.

It's Time to Talk!

2.4 Ethics

Ethical practice in the Time to Talk research and
consultation process included:

Working with civil society partners who could either provide
sensitive follow-up or make referrals to local services if a child
disclosed significant abuse or distress during the consultations

The use of codes of conduct by facilitators and documenters

to enhance child protection

Identifying risks that might be faced when organising consultations
with girls or boys who work, and identifying and implementing
strategies to deal with or minimise those risks prior to consultations

Sharing information with the child and their parent/ guardian
(orally and in writing) to ensure informed consent. Notifying them
that they could withdraw from the study at any point

Identifying child-protection focal points to support the consultation

process and follow-up

The use of individual codes rather than children’s names to ensure
privacy and anonymity, and keeping data in locked or secured places

Ensuring respect for children’s views and working collaboratively
with children as advisers, analysts and advocates, particularly
through the children’s advisory committees

Encouraging feedback and assistance from civil society
partners to support child-led action and advocacy initiatives to

enhance accountability

Developing and disseminating child-friendly newsletter updates,
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and a child-friendly report
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2.5 Data analysis and

Documenters  formed part of
each, local consultation team. Tran-
scriptions, and completed individ-
ual questionnaires were compiled
(or back translated) into English,
French or Spanish. Observation and
documentation formats (ODF) were
also completed by the civil society
partners responsible for conducting
the consultation to ensure accurate
contextual information was duly re-
corded. This included, but was not
limited to: the number of children
consulted and their gender, age, and
initials; their country and location
(rural, urban, camp, etc.) and type
of work. Data from the question-
naires was entered into Excel, and
notes of consultation findings and
CAC meetings were transcribed and
imported into NVivo 11, together
with information about the consul-
tations’ context.

NVivo 11 software was used
by the consultants to support sys-
tematic analysis of the qualitative
data (Annex VII). Template anal-
ysis was applied by the consul-
tants as it provided guidance on
practical steps to support syste-
matic and rich thematic analysis. This
was all done while secking to bal-
ance flexibility and structure (King
& Brooks, 2017). Seven key steps
to template analysis were followed
(King & Brooks, 2017):

reporting

1) Familiarisation with the dara

2)Preliminary coding of thematic
issues that were discussed during
the consulrations

3) Clustering

4) Producing an initial template

5) Developing the template

6) Applying the final template

7) Writing up

At the outset of the analysis
process, documents concerning the
Time to Talk project’s aim and re-
search questions, along with transcrip-
tions of findings from consultations
completed prior to October 2016
were read in detail to familiarise re-
searchers with the data. The Time
to Talk research questions shaped
the development of some pre-deter-
mined, over-arching themes on: rea-
sons and motivations for working;
work conditions; diverse childhoods;
who decides when or how children
work; likes and dislikes about work;
aspirations; work children can or
should do; work children cannot or
should not do; protection and risk
factors; policies and approaches; and
the research process itself.

The initial transcripts  were
reread, and preliminary codes re-
presenting certain themes were de-
veloped. Once 15 transcripts had
been assigned preliminary codes,
the codes were re-examined to help
identify and record clusters of simi-
lar codes. For example, in terms of
‘likes’, there was a cluster of simil-
ar codes regarding learning skills:
houschold skills; agriculcural skills;
business skills; life skills; or a trade
or profession. An initial template
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was developed and the template
was re-created in NVivo 11 using
parent nodes, child nodes, and
grandchild nodes to capture different
nuances in the identified themes.

For example:

« Parent node = Dislikes abour work

« Child node (one of many) = Harm,
damage or injury

« Grandchild nodes = Injured or
aching body parts; accidents; no-
xious dust or chemicals, etc.;

« Great-grandchild nodes (under
injured or aching body parts) =
injured hands; injured feet; sore
head, etc.

Based on the preliminary cod-
ing, a number of factors that seemed
to influence negative or positive
outcomes of children’s work were
identified. Accordingly, group activ-
ities were designed to engage the
CAC members in analysing risk
and protection factors (see chapter
7). Findings from each of the CAC
meetings were also transcribed, im-
ported into NVivo 11, and coded
as part of the thematic analysis.®
Furthermore, ﬁndings concerning
work children can and cannot do
were also extracted and recorded in
an Excel document to support both
quantitative, and qualitative analysis.

20 Coding of findings from the CACs was under-
taken collaboratively by the consultants and
Antje Ruhmann.



Each transcript was coded using
template analysis, with additions and
edits made to refine the template to
better reflect nuances in the data.
Once the data was coded, emerging
thematic areas were studied in more
detail to identify which groups of
children had expressed which find-
ings, and to determine if there were
any differences in relation to gender,
region, country, type of work, or
other factors (such as being affected
by conflict, being a refugee, etc.).

Drawing by a 12-year-old boy
who helps his family, Peru
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Results from the quantitative analysis
were also triangulated with ﬁndings
from the qualitative analysis. The
report was written to reflect the
key thematic findings and then re-
viewed by the children’s advisory
committees* and the Adult Advisory
Committee in a feedback loop.

21 Child-friendly texts and illustrations were
developed to share the main thematic findings
with CAC members in an accessible way. CAC
members were asked to share their views on:

i) findings they most agreed with and reasons
why? ii) findings they disagreed with or were
surprised by and their reasons why, and iii)

their priority messages to improve their lives.
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Key thematic ﬁndings shared in
each chapter and sub-chapter of this
report are ordered in terms of fre-
quency in which the theme was men-
tioned by children and young people.
For example, the themes which are
initially presented in each chapter or
sub-chapter are themes which were
more frequently mentioned by chil-
dren from different consulcations
around the world. In some cases,
particular themes were mentioned
by specific groups of children from
a particular region, type of work, or
gender group. Such distinctions are

highlighted in the text.

—

: 2.6 Key limitations

P

Key limitations identified by the
Time to Talk team include:

1 Selection of partners: The pro-
ject organisers’ partner organi-
sations, as well as other NGOs from
around the world, were invited to
join the project. Consequentl_\‘, almost
all children involved were linked to
NGO-project activities, and therefo-
re treated with the liiglicst child pro-
tection standards. This ensured that
sensitive information, such as harm
or abuse that was disclosed by the
worl\'ing children durin g the consul-
tations, was attended to accordingly.
Thus, the random sampling of chil-
dren involved in the research and

consultation process was not possible.

? Data sainple and quality issues:

Tlle dﬂtﬂ samplc was not repre-

entative of any p'u‘ticular region,
country, or specific type of children’s
rk. Due to the selection process de-
the sample per coun-

try is small (see Annex V) and does
not reflect the sectoral breakdown
of global estimates published by the
[LO (2017). The research was explora—
tory and purposeful sampling was in-
tended to reach children from diverse
working backgrounds. Proportiona-
tely more children were consulted in
Latin America, Asia, and Africa,
with small samples from the Middle
East, and Europe which made it har-

der to make regional comparisons.

The data sainplc included children
from a variety of different types of
work backgrounds, covering organi-
sed and non-organised work; self-em-
ployment, and contract-based work;
and both paid and unpaid work. In

terms of diversity of types of work,

there was over-representation of
children doing unpaid housework.
Moreover, \\forl\'ing children that
were at liigh risk of being traumati-
sed through their activities, e.g. sex
workers, were included to a very li-
mited extent to minimize the risk of
causing furcher psychological harm.
More divcrsit_v in types “work could
have been ensured b_v more careful
planning and communication with
civil society partners at the outset of

the consultation—planning process.

[t is also 1‘ecognised that the Time
to Talk project supported a learning
process, as some children gained aware-
ness and knowledge about policies
and practices affecting their working

C [®
lives tln‘ougli the consultation pro-
cess — particularl}‘ children’s adviso-
ry committee members. Thus, if che
consultations to be repeated,
some of the findings may change, as

(@ e, (@

children’s views may have changed or
become refined during the consulta-

tion process.

The research toolkit was provided in
Englisl], French and Spanish. Most
of the children consulted spoke local
languages. The processes of docu-
mentation and translation of chil-
dren’s views inhctcntly carries the
risk that some nuances in children’s
perspectives may have been lost du-
ring documentation, translation and

transcription.

3 Administrative issues: Delays
in the process of organising
consultations were in part due to
intensive budgct discussions with
the iinplcincnting part drgan

tions, and in part to the time nee-
ded to complctc transactions with
more than 50 NGO partners. Staff
shortages contributed to data-p

cessing delays, which in turn, shor-
tened the time available for data

analysis and reporting.
: g

4 Level of detail: Consent forms

and basic background details
were secured for every child consul-
ted. However, all sections of the
individual questionnaires were not
glc child.
Thus, some of the quantitative data

coinplctcd l:OI' cvery sin

analysis, including the individual
reasons and motivations for v
l{ing is based on a Slightly smaller
samplc. Furthermore, due to the
amount and richness of qualitati—
ve data collected, this report was
not able to present all the findings
from children. Instead, systematic
and sensitive efforts were made
to ensure that the most frequent
ly mentioned findings and themes
were shared. Care was also taken
to emphasise divergent findings
among different groups of children
based on gendcr; age; region n-
try; type of work; iainily structure;
gcographic setting; and other cont
extual factors including rcfugcc sta-
tus or proximity to conflicts, when
there were signiiicantl_v di
views among children within :

ticular focus group. @




3 'A day in the life of ...":
Children’s diverse working
realities

This chapter introduces
the diversity of children's
working realities and
the importance of approach-
ing children in a wider
socio-ecological framework

in order to develop and
implement practices and poli-
cies that are relevant to
and effective in supporting
children's well-being, growth
and protection.
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3.1 Different types of work

This section shares brief ex-
amples of ‘a day in the life of’ girls
and boys who were undertaking
different types of work. It intro-
duces the reader to the daily realities
of children’s lives, and the diverse
ways in which children combine dif-
ferent types of work with study, play
and rest. The types of work used as
illustrations were the ones most fre-
quently carried out by children who
were consulted, including: unpaid
household and agriculeural work;
small-scale vending; paid agriculcur-

Drawing of household work

al work; mine work; brick or stone by a girl from Tanzania
making; waste collection; and domes-

tic work for employers.2

‘A day in the life of...' a 12 -year-old boy
in a rural area, Peru

22 As shown in the methodology section, working
children who were consulted were also working in

OEl’lCl‘ formal le'ld informal Sectors.
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Unpaid household and
agricultural work

Recent data from the ILO (2017)
indicates that the majority of work-
ing children are not in an employ—
ment re]ationship with a third—par—
ty employer, but rather they are
working in family farms and family
enterprises. During the Time to
Talk consultations, girls and boys
performing unpaid housework were

consulted in each region. In diverse
socio-cultural contexts, both girls
and boys undertake household, agri-
cultural, and animal husbandry tasks
to support their parents or other
caregivers in and around the house-
hold. These tasks include: sweeping;
cleaning; washing clothes; cooking;

feeding and looking after livestock;

fetching water or wood, and a wide
range of agricultural tasks (Bourdil-
lon et al., 2or1; Pankhurst, Bourdil-
lon & Crivello, 2015). The majority of
children undertaking unpaid house-
hold and agricultural work, were
also attending school.

Timeline 1
A 12 —year—old rural boy from Peru
who does unpaid housework and who
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Case example 1

My day starts at 4am every day. When | wake up early in the morning,

I sweep the yard, clean the plates and fetch water. | bathe myself and then
go to school. After school I'm busy in the field. It is hard digging the land.
After all that, | fetch water, I collect firewood for cooking, and | start
cooking. Come evening time, | become a sort of lawgiver, teaching my young
sisters all the African rules, | do this to help and please my parents.

My day starts at 4am and ends at 8pm. The only resting time is when | am
sleeping. It is a blessing to be a working child because you will become
self-reliant, but | should do children’s work, not child labour, as you also

should have more resting time as a child.
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Small-scale vendors

The consultations included 124
girls and 111 boys who were working
as small-scale vendors across all re-
gions (Africa, Asia, Europe, Latin

It's Time to Talk!

Timeline 2
An 112year-old boy from Kosovo who works

in a market in the morning, and goes to school in
the afternoon

3 'A day in the life of...": Children's diverse working realities

Mine work

47 girls and 47 boys who were
involved in mining were consulted.
These children included: gold miners
in Burkina Faso and Mali, and stone
miners in India and Indonesia. In
Burkina Faso, the children consulted
included 8 to 12-year-olds who were

Timeline 4

working in the goldmines and go-
ing to school; and 13 to r7-year-olds
who had dropped out of school and
were working full-time in the gold—
mines. In Indonesia, adolescent girls
were studying in the morning and

were involved in stone mining in the

A 13-year-old girl from a small city in Burkina Faso
who works full-time in a gold mine

afternoon. Children in India were in-
volved in tasks associated with stone
mines, and were combining school
and work. In Mali and India, a few
children who were former mine work-

ers were also consulted.

<
04\0 Drawing of stone-mining by a
Q‘é“ é@? 15 year old girl, India
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Brick or stone making

In Chad, Nigeria, Zambia, In-
dia, Nepal, Bolivia, Guatemala, and
Peru, 49 boys and 20 girls who were
involved in brick or stone making

were consulted. The majority of these

children were combining work and
school. In Nepal, the girls and boys
consulted worked long hours making
bricks prior to, and after attending
school each day.

America, and the Middle East). Girls q§\4‘
. . Q
and boys had experiences selling: é\b‘&z
fruit; vegetables; eggs; cooked food,; \){@(O&’y'b&
clothes; jewellery and accessories; \\’\( 0‘;\ ;&" >
newspapers; and other items. Some o&\,"‘b& Q;}Q &° ’Ozb
children were self-employed, while ,&QQ \Q’QQ? {\\o <9 « <9
S . () S o 2 ()
others had employers. Some children & & & \ \&
were selling goods on the streets or
in market places; others were work-
ing in food stalls or shops. Many of  7:00am 7:30am - 11:00am 12:00pm - 5:00 pm 11:00 pm
the children consulted were selling
goods before or after school, while
some were Working full-time.
Paid agricultural work
Time to Talk consultations in-
cluded discussions with 76 boys and
53 girls who were involved in paid
agricultural work across each of the
regions. Children were involved in
harvesting cotton, coffee, vegetables
and fruit. Some children, who were
consulted, including Syrian refugees,
were Working full-time as agricu]—
tural workers, while other children
were combining paid agriculeural g L
work with school. drawing by a 14-year-old boy, India
Timeline 3
A 14-year-old, female Syrian refugee living in Jordan, who works
full-cime as a paid agricultural worker
P >
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Timeline 5
A 15 year old boy in Nepal, working as brick maker
before and after going to school
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Waste collection

34 boys and 39 girls who were  formally without an employer. Girls  bining waste collection and studies,
involved in waste collection were  and boys collected materials (bottles,  while a few had dropped out of
consulted from a variety of countries  tin cans, rubbish, etc.) and sold their  school.
in each region. Children who were  goods to middlemen to be recycled.
waste collectors tended to work in-  Many children consulted were com-

Timeline of an 11-year-old boy who collects
bottles after school, Myanmar

Timeline 6

An 11—year—old boy
collecting bottles after school
n Myanmar
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Domestic work for employers

In Ethiopia, India, Guatemala,
Kenya, Ncpal, Nigeria, Mali, Mex-
ico, Paraguay, Peru, Phi]ippines,
Rwanda, and Senegal, 41 girls and 19
boys employed to carry out domestic
work for employers were consulted.
Some children were engaged in one
or two hours of domestic work out-
side of their home and lived with

Timeline 7

A 15—y€ar—old girl

their own families, while other chil-
dren lived in their Cmpioyefs home.
While children Working as domes-
tic workers in some countries were
paid, some of the children in Nepal
received room and board from their
employers and attended school, but

received no payment.

working as a domestic worker
for employers in Kenya, who does not attend school
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As shown in the methodology
section, the children consulted were
also working in other sectors includ-
ing: construction work; Working ina
shop; paid childcare; making handi-
crafts; Working in the weaving and
textile industry: shoe shining; facto-
ry work; hotel and restaurant work;
making deliveries and transporting;
carpentry; work in the ﬁshing indus-
try; paid animal care; haircutting;
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cleaning cars, buses and tombstones;
begging; work in massage and dance
parlours; and sex work. Thus, the ex-
amples shared in this chapter repre-
sent just some of the types of work
children are engaged in, in order
to introduce the diversity of those
tasks, and the ways in which chil-
dren combine work and studies, and

rest and play.
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3.2 Diverse childhoods

Listening to the views and ex-
periences of working children th-
rough the Time to Talk consulta-
tions highlights the diverse contexts
in which children work, revealing
the importance of approaching and
understanding children and their
work in a wider context. This sec
tion illustrates how gender, sibling
order, rural/urban location, and sea-
sons influence the type and amount
of work children do (Morrow, 2015).
Additional case studies and analysis
concerning other factors that influ-

in the context of their fami]y, work
placc, school, community, and soci-

ety (Brofenbrenner, 1994).

Children’s  development  and
well-being is influenced by the peo-
ple and environment with which
they interact, as well as by broader
scructural issues. Closest to the child
is the micro-system which includes
children’s most immediate connec-
tions, usually comprising family
members and peers. The next circle,

the exo-system, includes immedia-

teracts including the community,
school, work place, local government
and local services. The meso-system
represents the wider social setting,
also known as laws, economic sys-
tems, and cultural and socio—po]iti—
cal factors that influence the child
and family (Brofenbrenner, 1994).
The child is recognised as an active
agent who can influence these sys-
tems, while also being influenced by
them. Furthermore, these systems
are inter-related; transformations

in one can affect the others (Brofen-

3 'A day in the life of...": Children's diverse working realities

Gender roles, household and agri-
cultural tasks, and other work:

The majority of girls and boys
consulted emphasised their obliga-
tions to undertake housework to
support their families.

Despite = socio-cultur-

al practices to assign Hel in fdMi"eS With tGSks
p g

some types of house-

work based on gen- at home was Often taken fOI’

der — such as cooking

tasks to girls — many gl’anted by Ch"dl’en and adUItS.

boys consulted also

combined houschold For example, CAC members

responsibilities  with

school, or with other from KOSOVO did nOt ConSider

types of work. In di-

verse contexts especi- | household chores to be work.

ally in Africa, Asia, and Latin Ame-
rica® both girls and boys took on
housecleaning; dishwashing; cook-

ing; water and firewood collection;
care of younger siblings; care of ani-
mals; and agricultural work for cheir

families. Furthermore,
in different regions,
both girls and boys
were involved in di-
verse types of paid
work including: agri-
cultural work; brick
and stone making;
domestic  work; gold
mining; small-scale
Vending; textile and
garment industry

work, and waste col-

ence children’s work such as, con-  te structures, people, and services  brenner, 1994). The socio-ecological lection.
flict, migration, family scructure, di- ~ with which the child regularly in-  framework also helps to recognise
sability, and sexuality, are shared in protection and risk factors which
] *h s, W he us satively sitively infl h .
ater ¢ a.ptels .e pro‘mote the use negatively or‘ po.mtlve? inrluence the NMTVleV OfglVlS and Z?OyS Consulted ’UUhO MTlCZGVfOlk@
of a socio-ecological framework to outcomes of children’s work, as well .
focus on the child as a social actor, as identify working conditions that hOUS(f]’lOZd dnd dg?"lCUZtMV&ll UUOTk
help or hinder children from ful-
ﬁ]ling their aspirations (Woodhead, No. of Others
) . 2004). children Total females
Socio-ecological  Total males
framework 1000
MESO-SYSTEM 900
Brofenbrenner, 1994 ‘ )\ 800
Economic 700
System ;ﬁ NT A
- 600
Law Moo P
> 500
=1 Sociopolitical
~ 400
- context
Culture -y EXO-SYSTEM 500
1 100
Work place School % 0 - . .
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23 The sample of children consulted in the Middle East and Europe was very small, thus it is harder to identify patterns and trends in these two regions.
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Although boys and girls are both
taking on household and agricu]—
tural tasks, in many socio-cultural
and religious contexts in Asia, Af-
rica, Latin America, Europe and the
Middle East, there are different ex-
pectations about what work girls and
boys are expected to do. Parents and
caregivers tend to reinforce exist-
ing gender norms, assigning tasks
that have been traditionally assigned
according to gender (Chandra, 2007;
Morrow, 2015, Woodhead, 2004). In
many countries across each of the
regions, there are increased expecta-

Role of elder siblings

In many socio-cultural con-
texts, elder siblings tend to take on
more responsibilities within house-
holds, including caring for younger
siblings, and/or taking on the res-
ponsibility of earning an income to

It's Time to Talk!

tions on girls to help their mothers
with housework; and there are some-
times increased expectations on boys
to look after the livestock, help with
agricultural work, or to earn a 1iving.
For example, adolescent girls from
a rural community in Kyrgyzstan
explained how ‘mothers try to teach
daughters to manage house chores from
an early age since it is a shame not to
be able to do housework such as baking
bread, cooking well, doing laundry and
milking a cow.” In a rural village in
Zimbabwe, children aged 9 to 14 de-
scribed how ‘boys tend to be involved
in harder tasks than girls ... Girls mainly
clean, fetch water and cook whilst boys
are involved in ploughing, weeding and
herding cattle.

Drawings of an 11-year-old girl
collecting water (left), and
an 11-year-old boy looking after
sheep (right), Burkina Faso

support family members (Boyden, et
al; 2016; Morrow, 2015). For example,
boys and girls in Kyrgyzstan, aged 11
to 16, mentioned that when their pa-
rents are at work, the elder children
usually take care of the younger ones.
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Anecdote

In a plenary discussion
among 8 to 12-year-old
Roma children who worked
in Albania, girls said that
they were not obliged to
do the housework, so they
could have time to study.
However, boys felt that they
had to work so that they
could contribute to the
family’s earnings.

While some older siblings expressed
pride in taking on extra responsibi-
lities, some children identified it as
a burden. A 14-year-old girl in India
shared how ‘being the eldest in the fa-

mily, all work burden comes on me.’

3 'A day in the life of...": Children's diverse working realities

Urban, rural or camp location

The consultations’ findings re-
vealed that most children contribu-
te to housework in urban and rural
settings. However, children living in
rural settings have far more agricul-
tural and animal husbandry respon-
sibilities, compared with children in
urban settings or in camps (Cussia-
novich & Rojas, 2014; Morrow, 2015).
Furthermore, some children in rural
arcas generally have longer com-
mutes to school, and less access to
public transportation. Thus, some
children in rural areas struggled to
arrive at school on time, find time
for all their houschold and agricul-

tural work, and still make sufficient

Case example 2

Farid? is a 17-year-old boy from Syria currently living in Serbia.
Together with his parents and his two younger sisters, he left
Syria because of the war. For the last two years he has worked
as a mechanic for a private entrepreneur. He works eight hours a
day, six days a week, with up to five hours of overtime.

He receives cash in hand for his work, and is not provided with
health insurance. He felt he had to start working because his
father was sick. As the eldest child, it was presumed that he
would to work and provide money for the family. Prior to working,
he had completed seven years of study. He said he would prefer
to not have to work, however, he believes that he has now
mastered the skills of a mechanic and that it could be a chance for
him to find employment in Germany. He is aware that, wherever

he goes, he will have to work.

time for homework. Poor school in-
frastructure and subpar teaching
in rural areas led to some children
dropping out of school, or migrating
to urban settings just to have better
access to schools (Morrow, 2015).

Children living in urban settings
had more opportunities to earn an
income through informal jobs such
as waste collection, shoe-shining, and
small-scale vending. Meanwhile, chil-
dren in rural areas had more oppor-
tunities to sell agriculeural products
that they had harvested, or animals
that they had raised. Children work-
ing in urban settings faced in-
creased risks of abuse and vio-
lence from members of the general
public, as well as harassment from

the police.

24 Name changed to protect anonymity.
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Children living in camps con-
fronted an increased risk of drop-
ping out of school due primarily
to challenges in accessing quality
education. The boredom faced in the
camps was another push factor for
children to engage in work (Kiippers
& Ruhmann, 2016).



Different seasons

Different seasons influence the
type or amount of work undertaken
by children engaged in agricultural
work (paid or unpaid). Seasons also
have an effect on tasks associated
with water collection. For example,
children in Kenya and Zimbabwe de-
scribed how they walk long distances
in search of water for household use
in the dry season. In the rainy sea-
son, they had to help their parents
plant crops. After the harvest, chil-
dren sold their harvested goods at
the market.

It's Time to Talk!

In Nicaragua, adolescents spent
nine months (February-November)
in school while helping their parents
with housework. From October to
January, children helped their pa-
rents harvest coffee. Children living
in rural communities in Argentina,
Bangladesh, Burkina Faso, Ecuador,
Ethiopia, Guatemala, and Tanzania
also described how their agricultural
work was more intense during the
sowing and harvesting scasons. A
16-year-old girl from Argentina also
explained, during harvesting season we
do things like looking after younger sib-
lings or cooking because our parents are
not there, they are harvesting’

Some children consulted in Syr-
ia and Albania described how they
change jobs according to the seasons.
Female Syrian refugees who were
consulted in Turkey shared how they
work in a large wood workshop du-
ring the winter and then pick cotton
in the summer. Some Roma children
living in Albania collect hashish with
their parents in the summer season,
and are involved in waste collection
and recycling in the winter.

Case example 3

Children involved in brick making in Nepal
described the seasonal nature of their work. Most of
the children came from their homes in villages to work
at the brick kiln in the capital city during a particular
season. Their families stay in ‘Jhyauli,’ temporary
lodging for working parents and children during the
brick-making season. During the off season, children
go back to their village with their parents, some seek
new jobs, and some children re-join schools.
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In addition, a few children in
India and Nepal described how
they migrate with their families for
work in different seasons. Other
children are left behind, often with
their grandparents or other rela-
tives when their fathers, mothers or
both, migrate for work. In one ru-
ral community in India, girls who
were consulted aged 8 to 12, descri-
bed how water shortages have led
to seasonal migrations: If there is no
cultivation in our village due to lack of
water, we move to different places wich
our parents in search of work, or we are
left with the relatives to take care of the
sheep at home.” Some boys who were
shepherds in India spent a few weeks
away with the sheep during the sum-

mer season. @

Key policy and practice
considerations emerging from
chapter three:

\

The socio-ecological framework can aide policy
makers and practitioners in better understanding
children and their work in the context of their
families; communities; and broader socio-cultural;
political and economic factors. Children and
parent/caregivers’ perspectives should be listened
to and taken into account. Both will help to identify
relevant policy measures in the best interest of
the child, for each individual context.

[ J
Contextual understanding and analysis that is
sensitive to gender; age; children’s agency; family
structure; sibling order; ethnicity; disability;
sexuality; conflict; geography; and other factors is
crucial to understanding childhood diversity.
Contextual analysis is needed to inform the develop-
ment and implementation of policies and programmes
that are in the children’s best interests.

[ ]

Flexible school timetables and curricula which can
be shaped to children’s needs, adjusting for the
seasonal work of children and families, may support
child retention rates in schools and increase
learning (Morrow, 2015; Orkin, 2010).




“My family is poor so
I want to help in anyway
I can, so that I can
remain in school and
achieve my dream
becoming a teacher.”

“0"6 ﬁg 15-year-old boy, Zambia
—
100
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4.1 Motivations and Reasons
for Children's Work

It is crucial to understand the
different motivations and reasons
for children’s work in order to
inform practice and policy de-
velopments which support chil-
dren’s well-being, development
and protection in diverse con-
texts. This Chapter shares findings
from individual interview ques-
tions concerning the top three
reasons and motivations for why
children work.> Findings from
different focus group discussions
and activities using the ‘why, why,
why’ activity also revealed chil-
dren’s motivations and reasons
to work. Seven children’s advi-
sory committees (in India, Indo-
nesia, Jordan, Kosovo and Peru),
a]ong with Working children in
24 consultations in Bang]adcsh,
Germany, Iraq, Jordan, Lebanon,
Mexico, Peru, Rwanda, Scncgal,
Serbia, and Tanzania opcnly ex-
plored reasons and motivations
for children’s work, including un-
derlying causes through a ‘why,
why, why?” group activity.

Findings from individual
questions regarding how much
say children have in their work,
as well as relevant findings from
focus group discussions relating
to children’s contributions to de-
cision-making processes, are also
shared. Tt is important to consi-
der the extent to which children’s
views influence decisions about

their work.
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4 'Why, why, why?': Motivations and reasons for children's work o

Desire to support families

— Family obligations

T~ To be praised or rewarded/ To avoid punishment Feeling compelled to help parents/caregivers

To help parents or family members (1066%)
(9

Low family income

_~

e

To meet basic needs (591") —

®

/o

Poverty/Family struggle (543%)

Insufficient harvest

Family members poor health

== — Due to conflict/disaster/migration Family Breakdown

o J
s]

DO o
0

5

— Desire to earn money (208%)

o O

To continue education (346%)

NG

Enjoyment (202")

Desire for a better future (104%) \

\_N

( /' x Limited access to free, quality basic services
[ oo T

l

__— To spend time in nature

To purchase non-basic needs

/Q" To be independent

To purchase educational materials

To pay school fees

To earn money to have a home

/—\ To create a better life

Like the activity

—

To save money To get married

o~ To learn skills (183") —__

\ To stay busy (53%) \

* Total number of answers 2
per motive/reason

Parents place less value on education/
Poor quality education (467)

\/ To return home (in the case of migration)

To succeed in the future

To learn household skills

( _~— _——— Tolearn professional or trade skiQ _/\.
\ S~ To learn agricultural skils ——M——————— -
To learn traditional skills /\J

~_
\

To have something to do in their spare time or during school holidays

 —— To avoid boredom

To be more active

For health and sanitation (53%)

25 During individual interviews, children had the opportunity to list up to three main reasons for their work. These reasons were clustered by the

research team and are presented in the table on page 6s.

26 The calculation is based on the total number of answers provided by children to the question of their top three reasons and motivations to
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\ __— Lack access to quality education
\\ Limited or no access to educational facilities

__—To keep the house/environment clean

/ —\_/ To exercise
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Regional differences:

Helping parents or famﬂy mem-
bers was the main reason provided
by children in all regions except the
Middle BEast.*” For the second rea-
son, there were interesting nuan-
ces with children from Africa and
Latin America more frequently
mentioning work to meet their ba-
sic needs, and children from Asia
more frequently emphasising pover-
ty and family scruggles. Poverty and
family struggles, and meeting their
basic needs were the first and second
main answers for children from the
Middle East. Only in Latin America
was enjoyment for work the third

Top three reasons for work,

It's Time to Talk!

reason to work, while in Africa and
Europe®® the third main reason was
a desire to earn money to spend on

themselves.

Anecdote

In a plenary discussion on reasons and
motivations for work among Syrian
children aged 10 to 15, who were working
in Serbia, the children described how
it was normal to work to do something
with your parents, or to help your family.
Many children they knew were
working to earn money for their family
or themselves.
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Poverty / Family Struggle

27 In the Middle East the sample was small (63) and the majority of children consulted in the Middle

East were Syrian refugees or internally displaced persons within Iraq.

28 Europe was a small sample (;7) SO ﬁndings from this region are tentative.
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Gender differences:

The top reasons and motivations
expressed by girls and boys were si-
milar, for both, their main reason
was a desire to help their families.
However, boys placed slightly more
emphasis on the practicalities of
working to meet their basic needs,

Top reasons mentioned

by girls®

while girls focused more on their
family’s scruggles, most often how
poverty was affecting their family
(see table below). Both girls and boys
were motivated to work to continue
their education. Overall, boys placed
slightly more emphasis on their desire

to earn money, over a desire to
acquire new skills, whereas girls
placed equal emphasis on these two
aspects. Enjoyment of work was
similarly emphasised by both girls
and boys.

&5

Top reasons mentioned

by boys®

To help parents or family members (585)

Poverty/family struggle (297)

To meet basic needs (280)

To continue education (190)

Enjoyment (118)

To learn skills (105)

Desire to earn money (103)

Age differences:

Among 8 to 12-year-olds and 13
to 18-year-olds, the four most fre-
quent reasons and motivations for
children to begin working were si-
milar, namely to: help families; meet
basic needs, especially when faced

with poverty or other family strug-
gles; and to continue their education.
However, in terms of other reasons
and motivations, adolescents placed
more emphasis on their desire to
carn money to purchase non-basic

To help parents or family members (479)

To meet basic needs (310)

Poverty/family struggle (246)

To continue education (156)

Desire to earn money (105)

Enjoyment (84)

To learn skills (77)

needs, and to be independent, than
younger children. Learning skills
and enjoying their work was empha—
sised by some 8 to 12-year-olds and

by 13 to 18-year-olds.

29 List compiled with number of mentions in parentheses.
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To help their family

In four out of five regions (Afri-
ca, Asia, Europe, and Latin America),
helping families was often the first,
and most frequently-mentioned rea-
son for children to exp]ain why they
work. In diverse socio-culcural cont-
exts, girls and boys of different ages
help their families with work, espe-
cially with household and agricultu-
ral tasks. Furthermore, in many so-
cio-cultural contexts in Asia, Africa,
the Middle East, and Latin America,
cultural norms also endorse children
engaging in paid work. Members of a
children’s advisory committee in In-
dia described how ‘parents think that
children also have the responsibility to
support the family financially by going

to work.’

Children’s roles, responsibilities,
and obligations as family members
Children are members of fami-
lies, and they often have roles and
responsibilities within their families
to perform houschold tasks, look
after animals, or engage in agricul—
tural work. Children in cach of the
regions, espccial]y in Asia and Af
rica, articulated how thcy had di-
verse responsibilities in and around
their houscholds, and many children
emphasised how they themselves
wanted to help their parents and
other caregivers. Children’s contri-
butions to their families, and the im-
portance of reciprocity among child-
ren and adults, was often valued and
described by children in a positive
light (Boyden et al., 2016; Morrow,
1996, 2015; Ramirez Sanchez, 2007;
Wihstutz, 2007). For example, mem-
bers of a children’s advisory com-
mittee in Kosovo emphasised that
children work ‘o help their families.
They raised us, helped us and we should
do the same.” Similar sentiments were

shared by children in consulcations
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in other countries and regions. An
adolescent boy in Indonesia who at-
tended school, worked as a bus clean-
er, and helped cook food at home
explained simp]y, ‘I want to help my
parents.’

However, some children vie-
wed their family obligations in a
more negative light. For example, a
1o-year-old girl in India said due to
poverty, my parents are forcing me to
work.” When describing their indi-
vidual reasons for work, a minority
of children (2.7%), especially from
Africa (and in particular from Echi-
opia) emphasised that they worked
cither in order to avoid punishment,
or to be praised. Children described
how they were expected to obey
their parents/caregivers, and if some
children did not, they were scolded,
beaten, or deprived of play or scudy
opportunities. For example, a 14-year-
old boy from Ethiopia explained
that ‘if I didn't work, I would not be
allowed to go to school, and I would be
punished.” A girl (aged between 8 and
12) in the Philippines who sold eggs
after school explained I am forced
to sell eggs so my mother will not get

angry.’

Helping parents to be more
productive, to rest, and to
strengthen family relationships
Some children emphasised a
motivation to specifically help their
parents so that their parents could
be more productive, or so that their
parents could have more time to
rest. For example, adolescents with
disabilities in Bangladesh described
how they ‘work to support our families,
to free our parents from busy tasks so
that they can relax, because our parents
have lots of work.” A Syrian refugee
boy who was working in Serbia said,
‘I am helping my father to do his job, so

he will be faster and more productive.’
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Some children work with, or for,
their parents in order to spend time
with them, and to maintain or im-
prove harmonious family relations-
hips. For instance, a CAC member
in Peru explained that his motivation
to work as ‘experiencing more happi-
ness with my parents and spending
time with my parents.” Children help-
ing their parents with agricultural
work in rural Tanzania also de-
scribed how they worked to please

their parents. a

Poverty and family struqqle-

More than 500 children consul-
ted emphasised that they were work-
ing because their families faced
poverty or other struggles. Overall,
children demonstrated knowledge-
able insights into the toils faced by
their families and how this impac
ted them as children. Furthermore,
girls and boys were active]y involved
in efforts to help alleviate family
difficulties, while also trying to pur-
sue and fulfil their own aspirations.
For instance, in dcscribing his moti-
vations to work, a Is—ycar—old boy in
Zambia explained ‘my family is poor
so [ want to help in any way I can, so
that I can remain in school and achieve
my dream of becoming a teacher.’

Many children felt compelled to
work due to their family’s scruggles,
especially when their parents did not
earn enough income due to low-paid
jobs, temporary jobs, unemploy-
ment or legal obstacles to securing
work. Family poverty and hard-
ships were compounded by conflict,
disaster or other shocks, including
poor family health, migration, fa-
mily breakup& large family sizes,
poor crops and debt. For example,
an adolescent boy working infor-
maHy in Peru said his earnings ‘helped

to pay off debts.’

e
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Children are working to meet
their basic needs due to parents’
insufficient incomes

Many children in Africa, Asia,
Latin America and the Middle East
highlighted that they were Working
in order to meet their own or their
family members’ basic needs for
food, clothes, shelter, and healthcare.
Boys working as butchers in Chad
explained, ‘we earn money to be able to
meet some of our needs, for example, ha-
ving clothes, eating, and getting health-
care. An adolescent boy in the Phil-
ippines said he earned money fishing
‘to be able to buy rice” Children de-
scribed how their parents’ earnings
were often insufficient due to low
wages and lack of job stability.
Thus, children were often asked

to earn an income to complement

—— Case example 4 —

Lack of money. Children must work
because their father is sick; they do
not earn sufficient income to help
their family members who are sick.

This s an
Mustration

16-year-'°\

o waste ¢
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the parents’ earnings. Children’s
income was used to pay for food,
healthcare, and rent, as well as
electricity and water bills. Syr-
ian adolescents who were consulted
in Jordan and Lebanon emphasised
that they were working ‘to afford the
monthly rent.’

Children living on their own
without the support of their parents
were working to make ends meet for
their own survival and basic needs.
Some boys consulted in Kenya who
were 1iving and Working on the
streets had stopped attending school
in order to spend more time earning

an income to meet their needs.

Case example 5 —

Dear father, please listen that | miss you.
Dear mother, | love you very much.
But | cannot feel your love anymore.
| miss you badly, to hug you both.
Now, my happiness is gone.

I do not know where else to go.

and text by &

orking &3
ooy W o\lec-
\iving
tor G'\é L
on The S'\'re.d.sl

1 Jonesia | am a street child without a parent’s love.
NnoOonN

God, please bring my happiness back to me

Now, | am alone.

—_—




Family members are in poor he-
alth and/or are unable to work
When parents or other family
members fall ill, or are unable to
work for other reasons, increased
pressure is placed on children, par-
ticularly on the eldest children, to
earn an income (Morrow, 2015).
Some children who lived in families
affected by a member’s poor health
explained how they were the only
ones who could work to earn an in-
come for their families. For instance,
a 15-year-old boy who was internal-
ly displaced in Iraq explained, T am
forced to work because I am the oldest
in the family and I am the only person
working in my family. My father cant

find work.”

Some children worked to save
money for family members’ medica-
tions or medical treatments. For in-
stance, a 15-year-old girl from India
explained that she worked because
‘both my mother and father are very ill.
A few children in Nepal and India
mentioned that their fathers suffered
from alcoholism, and they needed to
work due to the limited family in-
come. Sickness within families also
contributed to household debts.

CAC members from India, Indo-
nesia, Kosovo and Peru highligh-
ted poverty and family struggles
as their main reasons for wor-
king. The children felt responsib-
le for helping their family during
difficult times. CAC members
from Kosovo said 'helping our
families is our goal, because our
parents take care of us, and we
should do something in return.’

It's Time to Talk!

Negatively affected by conflict or
disaster

Conflicts and disasters have
multiple, negative impacts on chil-
dren and their families, and they
contribute to changes in work al-
locations based on gender and age,
both within and outside of house-
holds (UNICEEF, 2009). Syrian refu-
gees who were consulted in Jordan,
Lebanon, Serbia and Turkey, as well
as children who were TDPs in Iraq
emphasised how political conflicts
had led to family separation; migra-
tion; poverty; lack of access to educa-
tion and health services; and discri-
mination, all circumstances that had
compelled them to work and earn
a living (Child Protection Working
Group, 2016; Kiippers & Ruhmann,
2016).

In Jordan and Lebanon, children
consulted mentioned that it was ille-
gal for adult Syrian refugees to work
without work permits. This, com-
bined with the high cost rent, pushed
children to find work. Syrian rcfugcc
children described how the UNHCR
assistance was not sufficient, and
cash assistance had been stopped for
some families when they left the re-
fugee camps. Despite socio-cultural
religious beliefs that dictate that girls
remain at home in order to take on
housework, Syrian girls were being
sent out to earn an income. Adoles-
cent Syrian girls who were working
in the agricultural sector in Jordan,
explained how they were Working as
‘the policc‘ do not fbcus on and chase girls
when compared to boys and adults, as
adults need awork permit.’ Furthermore,
some Syrian girls were married, and
they were working both inside and
outside of the home to meet their
families' needs. For instance, a 15-year-
old Syrian girl in Jordan said she was
‘working to support my husband for the

apartment rent and other expenses.’
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Syrian children also mentioned
the challenges they faced in accessing
quality education in host countries,
including discriminatory and violent
experiences that contributed to
poor-school attendance. Syrian boys
in Jordan mentioned that they used
to attend school intermittently, but
they quit, due to bullying and harass-

ment from tl’lC ]ordanian StUantS.

Family structure and family size
Changing family structures and
family size were also factors that
contributed to the pressure placed
on children to find work. For ex-
ample, some children in Costa Rica,
India, Indonesia, Jordan, Lebanon,
Tanzania, Thailand, and Peru descri-
bed an increased need to work when
they were orphaned; separated from
one or both parents; living with a
single or e]derly caregiver; or when
they were living with relatives. A

Ié—ycar—old boy in India said T work

from 9am to 9pm as a lorry driver. Be-
fore, I was a cleaner, but now after the

death of my father, I have taken on the
responsibility of managing the family’
Children ]iving in poor families with
lots of children also faced greater
struggles in meeting the needs of all
individual family members. A CAC
member in India described how ‘our
parents cannot afford to send all the chil-
dren to school. At least some of us have
to be earning members.’

CAC members in Kosovo said
children sometimes work because
they have to replace their
parents when they are sick,
or too old to work.

Once upon a time, there was a girl who worked as a

Case example 6 ——

Read o stor
WOI“: of an

gl From Bolivia
who was livin

towel vendor to help her mum because they did not have enough

money and because they did not live as a normal family as her
dad and mum were not living together. But they were happy and you
must do whatever it takes to help your mum.

Desire to earn money to spend §

on themselves and to be more
independent

Desire to earn money to spend on
themselves

Children expressed a desire to
work in paid jobs so that they would
have money to spend on themselves.
Children, particularly adolescents,
wanted money to go out with friends,
and to buy snacks; clothes; shoes;
gamcs;jewellcry;makc—up;andmobi]e
phones, etc. CAC members in India
described how ‘we work to earn money
to fulfil our wishes. Our parents do not
give us extra money to buy the things we
like. CAC members in Kosovo said
they work ‘to have personal earnings...
for fun and games’ In Germany a
13-year-old boy earned money look-
ing after animals to pay for a smart
phone, and a 13-year-old girl carned
money for clothes.

o

Desire to earn money to be more
independent
Some children, especially adoles-

A

cents, described their desire to earn
money to be independent. Boys who
were porters in Chad said they work
‘to be financially free and fulfil our needs
in complete peace” A 16-year-old boy
who undertook agriculcural work in
Guatemala said, ‘work is the means to
achieve my goal as I want to be indepen-
dent from my family and I want to buy
something or go out with my friends and
not depend on my parents.

30 Except Europe where the sample was very

small (57).
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~
To continue their ' .
education . ) -

Both girls and boys of different
age groups from across different
regions?, stressed that one of their
main motivations to work was to
be able to continue their schooling,
Children earned money to pay school
costs, transportation costs or to buy
educational materials (Ames, 2013;
Boyden et al., 2016; Morrow, 2015; Or-
kin, 2012; Tafere & Pankhurst, 2015).
Adolescents with disabilities who
were working in informal sectors
in Dhaka, Bangladesh said they
work ‘to bear their educarion costs,
to provide tuition fees, to buy school
uniforms, to buy books, pens and other
stationary.’

Some children from rural areas
of Nepal described how they had
migrated to urban centres to stay
with other families to work as do-
mestic helpers in order to attend
schools which had better, quality
education. They emphasised ‘though
there are schools in the village, there is
no quality education, as the village is in
the rural area and its development acti-
vities are out of sight of the government.’



Members of one CAC in India
were surprised that some
children were able to continue
their education while working, as
in their experience, work
was what had deterred them
from continuing their education.

. %
For enjoyment =

Children in the individual inter-
views cited the fun and enjoyment of
work as one of their main reasons for
Working. During the focus group ac-
tivities, some children from Albania,
Bangladesh, Germany, India, Nicara-
gua, the Phiiippines, and Peru men-
tioned that they enjoyed some types
of work, and they especially enjoyed
spending time with their friends
or family members while working.
Some children also explained that
they particularly appreciated inter-
acting with animals or having fun in
other ways, while Working. A 12-year-
old girl in Peru said T help because I
have fun when I'm going to graze my
cow.” A 12-year-old girl in Germany
said ‘I love babysitting’

CAC members from India,
Kosovo and Peru were surprised
that some children enjoy their
work. CAC members from India
said 'we never have the chance to
play during our work. If we play
during work, then we are harshly
scolded by the employer.’ Child-
ren from Kosovo said they do not
have fun working and if they want
to have time with their friends,
they would rather not be at work.
Children from Peru said children
generally do not work for pleasure,
but rather to meet their basic
needs for food and studies.

It's Time to Talk!

To learn skills | W
_ ——

Some children and adolescents
from cach region, of varying ages,
were motivated to work in order to
learn various skills, such as: household
skills, agriculcural skills, business and
trade skills, craditional skills and life
skills. These were identified as things
that could benefit their current and
future lives and occupations, particu-
larly if there was an explicit focus on
teaching or mentoring children, and

developing these skills.

Children learned household and
agricuitural skills through both their
paid and unpaid, domestic and agri-
cultural work. Girls who were paid
domestic workers in Kenya said that
through their work they ‘add to their
day-to-day survival skills eg. cleaning,
cooking” Children with disabilities in
Bangladesh emphasised the need to
know how to plough and plant, in or-
der to work in the future.

Children, especially adolescents,

were motivated to learn business,

Poem by
a worki'\g

child, Peru®t

trade and professional skills through
their work. They were interested to
learn crades such as, baking; carpen-
try; handicrafts; masonry; mechanics;
tailoring; and selling things. For in-
stance, stateless adolescent girls in
Thailand described how they learned
embroidery so that they could earn a
living. Adolescent boys in Chad said,
‘we should be in a carpentry workshop, so
that we can become great carpenters.’

Children in Tanzania said a rea-
son they worked was ‘to learn life skills,
to get knowledge and experience.” Chil-
dren described how they learn the
importance of taking on responsibili-
ties, and of gaining life skills through
work. In addition, children were able
to learn traditional skills from their
parents, relatives, and neighbours.
Children in a rural community in
Peru described their incentive to le-
arn artisanal pottery tcchniqucs as it
was part of their culture. Boys who
were Working in the informal sec
tor in Kenya also described how ‘our
culture encourages children to do a lot of
work as it is believed that it trains us, so
that when we grow up we will not be lazy.’

Case example 7 —

| work in order to learn
I work to be praised
I work to be praised
A decent work, without
exploitation
| work because | want to
I work to help
| work for myself
I work to help
I work to have knowledge
And much more.

31 Age :md gender ()Fth@ Cl’lild \VhO wrote Ei’lC pOC]”ﬂ ‘was not Sl’lﬂ]‘Cd.
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= K
Desire for a @ﬁ\
better future ) 4
Children from different geo-
graphic and socio-cultural contexts
stressed that they earned money
for a better future. Girls and boys
wished to earn money to have better
conditions for younger siblings or for
their own future children. They also
wished to save money to get married,
to buy a home, or to return home if
they were far from their own homes
or countries. Members of a CAC in
India described their drive to earn
money ‘to get a house of our own... as we
get exploited by police and other people if
we stay on the street, so we need a house’
A I;—year—old Syrian refugee giri who
was working in the agricultural sector
in Jordan said, T am collecting money
to re-build my house in Syria.’

B

’X\ /r‘
Parents place less value on educa- -

tion: poor quality education: &

and being out of school $ ,w

Some children were not attending
school, because they were sent by their
parents or caregivers to work. Other
children had  stopped attending
school altogether for other reasons,
due to the poor learning environment
or high tuition fees. However, once
they were out of school, they were
often expected to work. Children
working as small-scale vendors in
Tanzania described how ‘children who
do not attend school spend more time
on the streets selling items such as food
stuffs... Children have run away from
school because parents are traditional and
do not see the use of education, and the
learning environment is not conducive to

studyi’

Some children mentioned that
their parents did not value education.
For instance, CAC members in India

described how their parents prefer-

red them to work, as they did not feel
education was important. Prompted
to explore the underlying causes, the
CAC members reflected that ‘our pa-
rents were not educated so they do not
understand the importance of education...
and our parents’ earnings are not enough
to take care of the family.

————

Members of one CAC in India
felt that if their parents had
understood the importance

of education they would have

sent them to school even during
financially-difficult times. Some
children also said that the
quality of education in their
schools was very poor and
because of this, they constantly
failed their exams examination.
This constant failure resulted
in them dropping out of school
and being obliged to work.

Children and parents placed
less value on education when access
to quality education is lacking. For
example, when the teacher turns up
irregularly, when teaching is poor
quality, or when children experience
violence or discrimination in their
learning environments. These factors
increase the likelihood that children
will attend school irregularly, or stop
attending school altogether (Boyden
etal.,2016; Morrow, 2015)4 CACmem-
bers in another rural part of India
described how they were sent to
work by their family members, sim-
ply because they were not attending
school. They said they did not go to
school because ‘there is no school in
the village, there adequate numbers of
teachers are lacking in school, children
cant understand what is being raught
in school, there is physical punishment,
and children dont speak the teacher's
language’
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As described above, Syrian re-
fugcc children who were 1iving in
Jordan, Lebanon, and Turkey de-
scribed barriers to education that
contributed to school dropout rates.
Once children had stopped atten-
ding school, they were often bored,
so children were also enthusiastic
about working to have something to
do. Children from ethnic minorities,
and children with disabilicies, also
faced barriers to inclusive, quality
education. Children wich disabilities
who were liVing in rural Vil]ages in
Bangladesh underscored the fact that
Working children with disabilities are
not getting proper education due to
the lack of disabiiity—fricndly educati-
onal systems. Furthermore, in a plen-
ary discussion among Roma children
who were working in Albania, they
described how children were forced
to beg and work to maintain their
families” incomes. Consequently, in
their community, there were low rates
of school enrolment, and high rates of
non-regular school attendance, and
large numbers of school dropouts.

For health and sanitation @
=

Children, particulariy girls who

were engaged in more housework, de-
scribed how they worked to improve
sanitation and cleanliness, in addition
to their own health. For example,
adolescent girls with disabilities in
Bangladesh said, ‘we should wash dishes
and clothes to help the family and to
maintain hygiene.” Children described
how they helped grow vegetables so
that they could eat nutritious food.
An adolescent girl in Indonesia des-
cribed how she cleaned the house so
she could be clean and healthy, and
she cared for the cattle so they would
be hcalthy and fat. Simiiariy, a r3-year-
old girl from Paraguay said that her
motivation was simply ‘to keep the

house clean.’ @
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4.2 Children's participation
in decision-making about

It is important to understand the
degree to which girls and boys express
their views and whether their views
influence others’ decisions about
their work. However, understanding
the extent of children’s participation
in dccision—making about their work
is very complex. Decisions relating to
children’s work (whether the child
works, what types of work they do,
with whom, for how long they work,
and in which conditions etc.) often
transcend decision-making processes
across different settings (family or
workplace), and may involve a range
of different stakeholders. Many de-
cisions about whether children work
and what type of activities they do,
are made within families and do not
necessarily involve explicit decision-
making processes. Moreover, local
constructions of childhood and gen-
dernorms, impact whether or not gir]s
and boys feel free to express their
views concerning decisions affecting
them, both within their families and
in wider settings. In many socio-cul-
tural contexts, particularly in Asia,
Africa and the Middle East, girls and
boys are not encouraged to speak up
in front of adults or to ask questions,
rather they are expected to obey their
parents and other elders (O’Kane,
2003a). However, even in contexts
where children are not expected to
have a say, girls and boys often find
ways to navigate and influence social
rclationships, decisions and actions
that concern them (Boyden, 2009;
O’Kane, 2003b; Morrow, 2015; Pank-
hurst, Crivello & Tiumelissan, 2015;
Punch, 2003; Woodhead, 2004).

their work

While recognising the limits of
the question, children’s responses to
questions about how much say they
have in decisions about their work
revealed that: 26.5% of children felt
that thcy had no say, 18.5% of children
had very little say, 31.5% had some
say, and 23.5% of children had a lot of
say.3 Proportionatc]y more children
in Latin America felt that they had
a say in decisions about their work
compared with children from other
regions. Children in the Middle East
and Africa had the least say. This
finding is in line with socio-cultural
traditions, beliefs, and practices re-

32 Based on a sample of 1 566 children (434 from
Africa, 539 from Asia, 472 from Latin America,
58 from Europe, and 63 from Middle East)
who answered questions about how much say
they have in decisions about their work. More
precise indicators as to whether children felt
they had a lot of say, some say, very little say, or
no say were not elaborated, thus the responses
depend on the child’s own interpretation of
their experiences.
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garding the place and role of children
in their families, and in societies in
the Middle East and Africa. In those
regions, children are traditionally
expected to obey their elders. Con-
sidering the prevalent patriarchy in
many regions and countries, we had
expected boys to have more say in de-
cision—making than girls. However,
there were similar results for both
girls and boys, except in Asia where
girls felc they had slightly less say than
boys. As children get older they have
slightly more say. Adolescents aged
13 to 18-years-old had slightly more
say than younger children under
the age of 12.

11-year-old boy displaying a drawing
about his life, Peru
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How much say children have in decisions

abour their work
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Regions

Some children have little or no
say in the work they do

26.5% of children consulted said
they had no say, and 18.2% had very
litctle say in decisions about their
work. One group of children who
were consulted in rural Echiopia
said, ‘all children's work has been influ-
enced by our parents. They control what,
why, when, and how children work.’

During individual interviews
and group discussions, some chil-
dren from different geographical
contexts and working backgrounds
emphasised that they felt pressured
to work by their parents or caregi-
vers. For example, adolescent girls
and boys who were working in the
textile and carpet industry in In-

dia, described how they had to work

against their wishes due to pressure

from their families. In a plcnary
discussion among working boys in
Kenya, children explained that ‘when
our parents demand that we miss school
to go and work, the child cannot refuse.

Poverty and family sctruggles
compel many children to work. A
14-year-old boy who worked in a
market in Iraq said, 7 am forced to
work because of our economic situati-
on.” A r7-year-old stateless girl living
in Thailand described how, due to
poverty and a large family size (21
members), she was forced by her
father to Working when she was just
14-years-old. Her father made her do
construction work, rather than study,

and this made her feel dejected and
hopeless.

75

Some children’s wages are paid
directly to their parents, and as a re-
sult, the children do not have a say
in how their earnings are spent. For
instance, female domestic workers in
Kenya described how their families
sent them out to work for rich peo-
ple and their pay is sent back home,
directly to their parents or guardians.
Consequently, the child’s needs are
not met despite having worked for
the money.



Some children have some say in
the work they do

In the individual interviews,
31.5% of children said they have some
say about the work they do. Children’s
parents or caregivers may request
them to do certain types of paid or
unpaid work, but the child is able to
negotiate, and therefore influences
some of the decisions about their
work. Many girls and boys across
different socio-cultural contexts de-
scribed how they liked to help their
parents and they actively participa-
ted in household and agriculcural
tasks and took on other jobs in
order to be helpful. For example, an
11-year-old girl from Peru who under-
took agricultural and housework
explained her motivation thusly:
I help because they dress me, they
feed me, because they are my parents,
and I want to learn.” Children who
were working to help their families
in Burkina Faso said ‘we work well o
please those who make us happy - our
parents.’

It's Time to Talk!

Some children were allowed to
control some, or all of their earnings.
For example, a 15-year-old Syrian girl
who undertook paid agricultural
work in Jordan said, T feel so happy
when I have the money in my hand, and
when [ get some tips, because the salary is
for my family and the tips for me.” Chil-
dren were grateful for moments when
they had some say and influence

on how their earnings were spent.

L

Z
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Some children have a lot of say in
work they do

Overall, only 23.5% of children
consulted had a lot of say in decisions
about what work they do. Regional
variations for this group are interest-
ing. For example, 36% of children in
Latin America have a lot of say in de-
cisions about their work, compared
to 19% in Asia and 18% in Africa.
These differences are likely to be
rooted in local cultures, but may
also be influenced by the increased
visibility and status of organised
working children in Latin America.
However, further research is needed
to explore the cultural and socio-po-
litical dimensions underlining these
differences.

Some children take the initiative
to find work and therefore actively
influence decisions about what type
of work they do. Adolescent boys
working as shoe-shiners in Bolivia
emphasised that they were Working
on their own will. Some children
sought out work that provided them
with opportunities to learn skills
or practice a trade that interested
them. For example, an adolescent
Syrian boy who was Working in a
clothes shop in Jordan, said, T am
learning how to sell and I hope to have my
own shop one day.” Furthermore, many
children took pride in managing
their responsibilities to support their
families and earn a living through
honest work. @

Participants of the consultations
in Nepal

Key policy and practice considerations emerging
from chapter four:

f\_/

Culturally-sensitive approaches to understanding the different
motivations and reasons behind children’s work are needed
to inform differentiated practice and policy developments in specific
socio-cultural political contexts.

The relationship between children’s work and education must
be further explored and reflected in policy and practice
developments, as some children are working in order to continue
their education, and children can learn skills through their work
(Morrow, 2015).

Multisectoral, holistic, child-focused approaches are needed to
reduce the contributing factors to families’ vulnerability (especially
poverty), and to increase families’ resilience to shocks (bad crops,
poor health of a family member, disasters, conflict).

Humanitarian support is needed for children and families
affected by conflict, disaster or other shocks. Furthermore,
opportunities for parents/caregivers to access decent
work and fair wages would reduce the risk of children being
involved in forced or exploitative work.

Increased, multi-agency efforts are needed to transform
socio-cultural and political barriers to children's expression and
participation in decision-making at different levels (families, schools,
communities and workplace). Coordinated efforts at local, national,
and international levels are pivotal for policy makers have the
opportunity to listen to and take children’s views into account.




5 '‘Body Mapping"
Children’s likes and dislikes
about their work
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>t Oy ——— Head: : Experiencing violence (89%)

Ears:
Ears: Being negatively judged by others
for being working children (58%)
\ Shoulders: Bad working conditions,
Shoulders: work that is too difficult or
carries too much responsibility (80%)
Heart:
Heart: Feeling sad and isolated (54%)
P / \
Arms: Experiencing harm,
injury and accidents (86%)
e /

\

Hands: Hands: Negative impact on studies/education (30%)

Legs: / \
Legs: Fatigue (62%)

Feet: Feet: Frustrations relating to their work efforts
/ and the way they are treated (74%)

33 Out of the consultations that used body-map-
ping activities, the percentages reflect the
number of consultations where children men-
tioned this particular theme.
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During the body mapping, specific tasks that children

most frequently mentioned disliking:

During the body-mapping activity, tasks that children Ve Body-Map summary of different types of Body-Map summary of different types of risks (harm and injury)

most frequently mentioned enjoying: skills that children acquire through their work: children encounter when working:

l( ¢ ©
Head: Eye problems & breathing problems due to dust, chemicals or pesticides

Children from 34 consultations in 17 countries expressed their dislikes concerning harm associated with dust, chemicals
or pesticides. For example, Syrian adolescent girls who were undertaking agricultural work in Jordan, described how

Cooking ) Head: ‘the employer uses different chemical substances which create allergies, and skin and chest diseases’. Girls from a rural
o3 village in Tanzania also described how they did not like to touch poisons and chemicals when planting tobacco. Children

- who were engaged in brick and stone making; carpentry; construction work; housework; gold mining; small-scale vending;
(LT

street or bus cleaning; textile or carpet work; and waste collection conveyed problems they encountered associated
with breathing in dust and smoke. Children described eye irritations from dust, chemicals, or pesticides.

)

i

Shoulders: Sore shoulders & headaches

Children carrying heavy loads experienced pain in their shoulders, necks or heads. For example, a girl carrying out unpaid
work in rural Ethiopia described how, ‘collecting firewood leads to pain in my body.' Boys from the same community also
mentioned how they get sore shoulders when they have to carry their younger siblings. A 14-year-old girl who worked in
stone mining in India said she disliked the pain that was caused by cutting stones, bending her neck and carrying heavy
weights. Some children also described how they experienced headaches in the workplace due to noisy work environments,

work pressure, or extended sun exposure.

Stomach: Stomach problems, hunger and feeling sick
Children from 102 consultations from 31 countries described hunger caused by the short supply of healthy
food. Due to hunger, children from 41 consultations described how they eat leftover or rotten food that

Housework

Shoulders:

Looking after animals

they find on the streets. This increased the risk of various stomach problems. For example, boys who
worked as butchers in Chad said, ‘'we eat the food leftovers and parts of meat that are not good. It hurts
our stomach and we have diarrhoea sometimes.’ Furthermore, working in different seasons, like hot
summers, or cold, wet winters increased the risk of children developing colds, fever and pneumonia.

Hands & arms:

Hands & arms: Aching or injured hand & arms

Children from 62 consultations covering a wide variety of types of work from across 21 countries told of their
aching or injured hands or arms due to work that is heavy, repetitive, or risky. For example, a boy who carried
out agricultural work in Burkina Faso said, ‘when we cultivate for a long time, we hurt our hands and we have
blisters.’ Children also experienced injuries to their hands when waste collecting, picking up broken bottles

or sharp metal. Children faced increased risks of accidents when carrying heavy things, working with heavy
or sharp tools, or working with machinery. For example, a Syrian adolescent boy who was working in a textile
workshop in Turkey had injured his hand using an industrial sewing machine.

Looking after children

Carrying things (especially food) Feet & legs:
/ )‘ é __— Feet & legs: Aching or injured legs & feet
) <D Children from 56 consultations from 22 countries shared work experiences that resulted in aching legs or due to having
to stand or sit for long periods, to walking long distances, or due to injuries incurred while working. For example, an

i W me adolescent girl from Kyrgyzstan who sold bracelets said, ‘my legs and feet ache when we have to stand in the shop all
§.A b the time.’ A boy who was involved in gold mining in Burkina Faso described how he sometimes injured his feet with
vl his mining tools used for digging; and a girl from a rural village in Ethiopia described how ‘during grass collection and
\ ploughing my legs become cold and weak.’
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5.1 What children like
about their work and good
working conditions

Members of one CAC in India
said, 'we feel insulted when we
are only asked to do cleaning
tasks like cleaning toilets,
washing utensils, carrying out
the rubbish, or selecting rags
from dustbins.’

This chapter on children’s likes
and dislikes about their work and
working conditions provides rich
insights into children’s views, expe-
riences and feelings about positive
and negative aspects of their work
and working conditions. Some of the
things that children like and dislike
about their work reflect some of the
reasons and motivations for children’s

Work.

(

The most recurrent themes were
very similar across every region, and
cach theme was emphasised by both
girls and boys. However, children
who were engaged in paid work pla-
ced more emphasis on the advanta-
ges of earning money, than children
who were involved in unpaid work.
In terms of aspects children enjoy
about their work and Working con-
ditions, the findings indicate that
children place a lot of importance on
their immediate reiationships with
their parents/caregivers, employers,

)
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and peers and the ways they com-
municate among each other. Wood-
head (2004) describes how the psy-
chosocial impact of children’s work
is embedded in social relationships
and practices, and it is mediated
by the cultural beliefs and values
of parents, caregivers, employers,
and children themselves. Children
are strongly affected by how others
value and appreciate their work, and
children’s pride in their own achie-
vements contributes to their self-es-
teem (Aufseeser et al., 2017; Boyden,
2009; Liborio & Ungar, 2010; Mor-
row, 2015; Woodhead, 2004). Appre-
ciative, non-violent communication
between parents/caregivers and chil-
dren, supports children’s individual
development and acts as a protective
safeguard (Bireda & Pillay, 2017; Ma-
thews et al., 2014; Liborio & Ungar,
2010; Woodhead, 2004). Conversely,
it children feel humiliated or shamed
by their work this could be a risk fac-
tor and could undermine children’s
self-esteem and selfworth (Liborio
& Ungar, 2010; Woodhead, 2004).

5 '‘Body Mapping': Children's likes and dislikes about their work

Children like it when they have
good working conditions

When discussing what children
liked most about their work, girls
and boys revealed characteristics: of
relationships and styles of commu-
nication; amounts of work and types
of work; and support or benefits that
enabled good working conditions. In
particular, respectful communication
was emphasised by children as a key
factor in creating a positive Working

environment.

Good and respectful communica-
tion with employer, parents and
others

During the body-mapping ac
tivities, children from 94 out of 118
consultations? across 30 countries
covering all the regions (Africa,
Asia, Europe, Latin America, and
the Middle East) shared experiences
concerning situations where their
parents, employers, clients, or other
concerned stakeholders communicat-
ed with them politely and listened to
them. For example, adolescents with
disabilities in Bangladesh said they
like it when ‘we speak to parents about
our work... when we share our willing-
ness or unwillingness regarding work...
and when our parents and others listen
to us.

34 Body mapping activities were used in 118
consultations with groups of children.
Furthermore, with the consultation the body
mapping was usually undertaken separately

with girls and boys.

Children who were working for
employers appreciated it when their
employers spoke to them politely and
respectfully, and when they encour-
aged them, rather thanscolding them.
A 14-year-old Syrian boy working
in afactory n Turkey said, ‘my employer
talks to me in a nice way, which makes me

feel happy, and if I mess up something he

doesn’c yell atme.” An emphasis on good
communication by employers was
particularly emphasised by children
whowere engaged inpaid agricultural
work, brick-making, construction
work, factory work and shop work in
Asia, Africa, Latin America and the
Middle East.

Children also enjoyed it when
customers, neighbours, and members
of the general public communicated
withthempolite]y,or gavethechiidrcn
advice. For instance, a Ig—year—old gir]
who was involved in stone mining in
Indonesiasaid shelikeditwhenpeople
told her to be careful at work.

CAC members in Peru who
worked as porters, brick makers
and small-scale vendors said, ‘at
work there are no good working

conditions, good conditions are
when they pay you well, they
treat you well and here that does
not exist, it is very difficult.’
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Do easy light work, and work that
is not harmful

During the body-mapping ac-
tivity children from six countries
emphasised that they liked it if work
was light, easy and harmless. For ex-
ample, a 14-year-old boy involved in
houschold and agricultural work in
Nicaragua, said he likes it when he
works somewhere close to where he
lives, when people take good care of
him, and when his job is casy. Ado-
lescent Iraqgi boys who were involved
in market work cmphasiscd that
they liked it when they carried light
things or when the cart they used was
not overloaded. Adolescent Syrian
girls employed in Woodworking
shops, and cotton harvesting in
Turkey also said they felt happy to
carry lightweight things. As we will
see in chapter six, children from 17
countries across each region empha-
sised the importance of light or casy
work as a necessary condition for
work they can do.

During the body—mapping ac-
tivity, specific types of work that
children most frequently menti-
oned liking were tasks that they
commonly do, or that take place in
and around the household. These
preferences often reflected gender
expectations. Some girls expressed
how they liked doing housework,
cooking, and looking after children.
Meanwhile, some boys where more
inclined to enjoy looking after ani-
mals. Even so, some boys still men-
tioned liking housework. Both girls
and boys liked carrying lightweight
items; and some girls and boys liked

iooking after animals.
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Case example 8

Read aloovt @ . o .
'_\_4-yeod"'°\d g ‘My experience as a working child is expressed through cooking,
. o\veé in house~ washing dishes and clothes, ironing, fetching water, watering
l'\:;vor\:, Z;m\oa\owe the garden. | enjoy cooking and preparing meals as part of my

Regular breaks; fair and timely
pay; support materials and bene-
fits are provided

Other aspects that made for
good working conditions, that were
explicitly mentioned by children
during the body-mapping activity,
included: having regular breaks and
time off work; being paid fair wages
and being paid on time; being sup-
plied with supportive materials (e.g.
gloves, goggles, hat); and being given
food, clothes, health care or bonuses.
For example, children involved in
brick making in Nepai appreciated
that they wore protective gloves.

daily work. I also enjoy watching cooking shows on television
and following instructions to cook my delicious meals. I listen to
advice from my mother to make my meals so special. Washing
clothes is part of hygiene, and when | make clothes clean, my
work is always acknowledged by the elders. Laundry is a form of
cleanliness. | enjoy washing white clothes. | don't enjoy fetch-
ing water and watering plants because it is very hard for me as
a girl. Although, fetching water and watering plants is part of
my tasks. It is very good to help parents by doing all our chores,
but we also have our responsibilities to go to school, and we
also should have some fun.’

Praised and appreciated by their
families, employers, and others

Children from 94 consultations
across 29 countries, from each re-
gion, highlighted how they like it
when they are recognised by their
parents, caregivers, employers or
others for the work they do. Being
appreciated and praised by parents, care-
givers or other family members was
commonly mentioned by both girls
and boys of different ages who
were working in different occupa-
tions. Recognition was particularly
emphasised by girls and boys under-
taking housework, thus indicating
the importance of being apprecia-
ted by parents and caregivers within
theirhome. For example, 8 to 16-year-
old boys undertaking agricultu-
ral work for their parents in rural
Echiopia, described how they were
delighted when our parents appreciate
and reward us with new clothes after
we do different farming activities.”
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Children’s recognition of their
own work efforts and others” appre-
ciation of their work contributed
to some children forming a positi-
ve identity as workers (Invernizzi,
2003; Liborio & Ungar, 2010; Mor-
row, 2015, Woodhead, 2004). Some
children liked it when they were
recognised and appreciated as good
people due to their work contribu-
tions. For example, an 11-year-old
boy who helped with household and
agricultural work in Nicaragua said
he liked it when his parents told him

he was ‘a good son and a good person.’

CAC members in Indonesia
emphasised that earning money
and giving it to their parents
was what they liked most about
working. By doing this, their
parents usually praised them and
the children were proud of the
financial support they could give
their families.

5 '‘Body Mapping': Children's likes and dislikes about their work

Children’s contributions as paid
or unpaid workers within their fa-
milies appeared to influence the
way children were valued within
families. Their work and financial
contributions interacted wich other
factors relating to their gender and
disability. For instance, girls with
disabilities engaged in agricultural
work in Bangladesh explained that
their family saw them in a more
positive light (despite their sex and
disability) due to the work they car-
ried out, and they liked being com-

p]imented for their work.

Being appreciated by neigh-
bours, customers, or others, and
recognised as a hard-working per-
son was also enjoyed by children
and it motivated them to carry out
their tasks. For example, an 11-year-
old, Syrian refugee boy who worked
as a waste collector in Jordan liked
it ‘when people thank me and say that
I am cleaning their country.” Child-
ren also liked it when their neigh-
bours or customers appreciated
how hard-working they were. For

example, a 13-year-old girl who was
engaged in stone mining on non-
school days in Indonesia said, T heard
people compliment me because I am
working to help my parents and they
see me as a smart girl.” A 16-year-old
boy who helped his parents with
coffee harvesting and housework in
Nicaragua liked it that people recog-
nized him as an honest, hard-work-
ing, responsible and humble person.

Being praised by their emplo-
yers was highlighted frequently by
children from Asia, Africa, Latin
America and the Middle East. They
were engaged primarily in paid agri-
cultural work; bidi making (cigaret-
te making); carpentry; construction
work, dance and massage parlour
work; domestic work; gold mining;
shop work; and as small-scale ven-
dors. Adolescent boys aged 13 to 17
who were involved in gold mining in
Burkina Faso said they liked it when
they ‘hear encouragement in our work
and congratulations.” A 16-year-old,
Syrian refugee undertaking paid
agricultural work in Jordan said she
liked it when the employer thanked
her for her efforts.

Proud and responsible

During the body mapping,
children from 9o consultations, in
29 countries, across every region,
emphasised how proud and respon-
sible they feel about their work.
Many working children involved in
various types of work were proud of
their achievements (Morrow, 2015;
Woodhead, 1999).  Furthermore,
some working children stressed that
they were proud to earn an honest
living.

Feeling responsible and proud
Children and adolescents from dif-
ferent regions and different wor-
king backgrounds described positi-
ve feelings of pride associated with
taking on and exercising responsibi-
lities for their families. For example,
15-year-old girls and boys in India
who were involved in handicraft
and shop work described how ‘ta-
king responsibilities gives happiness ...
When our mothers give us responsible
work we love it.” Some children also
shared positive feelings about ta-
king care of their younger siblings.

Tosteation and

—

Case example 9

"The story of the potato harvest'
I like harvesting potatoes because they are easy to
harvest, and are necessary for nutrition.

Materials: Shovel and sack
And it is done as follows:

First, grab the shovel with both hands.
Second, start digging from right to left and the

potato will come out.

Finally, put the potato in the sack.

text by a 9-—yeo.r-o\_d
oy in Perv involved in

tural work with
s Family

ag(‘;CU\

89



Proud of their achievements
Girls and boys of different ages who
were involved in a wide variety of
work including: agricultural work
(paid and unpaid); bidi making (local
cigarettes); brick making; dance
work; fishing; hotel work; house-
work; massage work; paid domestic
work; small-scale vending; tailoring;
textiles and carpet industry work;
waste collection; and shop work,
all expressed pride in some of their
work achievements. For example,
10 to 14-year-old boys undertaking
houschold and agricultural work in
Zimbabwe stated being happy ‘seeing
the fruits of our hard work, especially
when we harvest in the fields. A 13-year-
old girl working in the textile indus-
try in India shared ‘the neatness with
which the cloth is stitched makes me

truly happy.’
Earning money

Girls and boys who were engaged
in paid work particularly emphasised
the benefits of carning money.
Children from 82 consultations
in 28 countries, from cach region
underscored how they like it when
thcy earn money. Children in diverse
contexts also expressed their joy at
the prospect of earning money. For
example, a 13-year-old boy working
as a bus cleaner in Indonesia said, ‘I
am happy if there are a lot of buses, as it
means that I have many buses to clean
and I can give my money to my mother.

Interestingly, findings on the
topic of €arning money mirror the
perspectives shared by children un-
der the same category in chapter
four (‘Motivations and reasons for
children’s work’). This result sheds
light on the fact that some of chil-
dren’s main driving forces for work-
ing are directly correlated to what
they enjoy most about their work.

It's Time to Talk!

Children particularly cmphasizcd
how they like to earn money to
meet their own basic needs, or those
of their family; to have money for
themselves and be more independent
and able to buy things; as well as to
use their earnings to pay for school
materials or school fees to continue
their education. Boys from an indig-
enous community in Peru, aged 12 O
14, who worked in the school holidays
described how they feel joy because
I'm bringing money to my house and my
family.’An Ir—year—old Syrian refugec,
who worked as a waste collector in
Jordan, shared how he liked to take
responsibility and support his family
with the rent. An adolescent boy who
was involved in paid agricultural
work in Kenya said he was ‘feeling
happy whenever I make a lot of money,

and when I have money to pay my
school fees.

Children, and cspccially ado-
lescents, described how they were
happy to gain some financial inde-
pendence, and have money to spend
on themselves to buy clothes, shoes,
jewellery, or snacks. They also spent
some of their earnings to socialise
with friends, go to the cinema or on
other activities that they enjoyed.
Adolescent girls who worked in dance
or massage parlours in Nepal also
emphasised how they liked being
confident enough to make their
own, to earn money to support their
families and to manage their own ex-

anS(’,SA

Learning skills

Girls and boys who were enga-
ged in a variety of tasks and jobs
called atcention to the fact thac
their work helped them acquire

Case example 10
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Marta35, a 15-year-old girl in Mexico, was involved in
roasting and packing the coffee, as well as house-
work, caring for sisters and little brothers.
Sometimes her parents buy her something she
wants in return for her help with the coffee work.
This girl said "I like what | learn from coffee because
I learn the varieties of coffee and it makes me happy
because if | finish studying and cannot work in the
field | studied, then I already have a tool to be able
to start a business. | learn to pay attention, for
example when toasting coffee because | am very
distracted. | like to be rewarded in my work.”

Learning skills from toasting,
and packing coffee by
a 15-year-old girl, Mexico

35 Name chﬂnged to pl'()[CC[ anonymity.
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useful skills. Through their work,
some children were able to learn
houschold skills, agriculcural skills,
trade or professional skills, and life
skills (Bourdillon et al, 2010; Mor-
row, 2015). Children from 73 consul-
tations across 28 countries, cover-
ing all the regions, emphasised the
benefits of learning skills through
their work. In plenary discussions
on the most beneficial aspects of
work, learning skills was identified
as one of the most important
benefits of working by both girls
and boys. Girls and boys commented
how they often learn traditional,
household and agricultural skills
from theirmothers, fathersand other
community members. Children
also learned skills from Working in
various trades, particularly if they
were trained or mentored with a

focus on developing skills.

Helping and spending time with
families

During the body mapping, chil-
dren from 70 consultations from
25 countries across every region,
cmphasiscd how they like to work
in order to hclp their families and
spend time with them. Some girls
and boys worked collaboratively
with their mothers, fathers, or other
caregivers, while other children
worked alone, with siblings or other
friends. In plenary discussions, help-
ing their families by worl(ing was
identified by boys and girls as one
of the most important benefits of
work. For instance, a 14-year-old
boy from India who sold bangles,
balloons and rings to tourists said,
‘we are happy that we have been able to
help our family members.’ 10 to 14-year-
old girls who hclpcd with house-
work in a rural Villagc in Ethiopia
fele that ‘helping parents resulted in
blessings from God.’

Some children described how
they benefited from spending time
with their parents when they helped
them with their work. Other chil-
dren, especially children from rural
incligenous communities in Latin
America, mentioned how children’s
help with work contributes helps to
strengtheningfamily ties. For example,
an adolescent boy from one rural
indigenous community in Ecuador
emphasised how T feel happy because I
can spend more time with my father and
I can talk about family things.
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Experiencing support, solidarity
and protection

\)Vorking together with friends,
siblings, parents, other relatives or
supportive adules, provided an im-
portant source of solidarity and
protection (Liborio & Ungar, 2010;
Woodhead, 2004). Children from 40
consultations in 18 countries, across
every region (except Europe3),
emphasised mutual solidarity and
support that they received from
friends, siblings, cousins, or other
supportive adults. For example,
an adolescent boy who worked as
a gold miner in Burkina Faso said,
‘I am happy when a friend gives me a
part of his gold or when I earn gold and
I give him a part of it

36 In Europe the sumple was very small (57).
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Working together provided a
source of protection. For instance, a
IG—ycar—old girl in India said, ‘when I
see other girls accompanying me in work,
[ don’t feel isolated.” An 11-year-old boy
undertaking agricultural work in
Ecuador also explained how he was
grateful chat his cousin took care of
him while he worked. Children from
India, Nepal, and Thailand described
how when they were sick or unwell
at work, it was their friends who
looked after them. Adolescent boys
who were street cleaners in Nepal
described how the older ones often
took care of the younger ones. Other,
young friends who are involved in
similar work can understand work-
ing children’s feelings and emotions
and can better support and motivate
them. Adolescent girls who worked
as small-scale vendors in Peru trea-
sured that ‘we are always united in the
good and bad moments.

Seeing and playing with friends
while working

During the body-mapping activ-
ities, children from 35 consulcations
across 12 countries from all regions
except Europe, mentioned that they
liked seeing, chatting, joking, play—
ing, and spcnding time with friends
while working, or while travelling to
and from work. Children who looked
after animals often had the space and
freedom to play with their friends
while Working. A girl in rural Echio-
pia said, ‘when we are looking after
the cows we are happy because [we are
both] helping my family, and playing’
8 to 12-year-old boys working as
shepherds in India also described
how it was fun to work alongside
their friends. Boys who were Working
as small-scale vendors in Paraguay
explained how they liked to share
and play football matches with their

friends.



Children participating in 31
consultations from 13 countries also
mentioned how they liked to listen to
music or sing while working, and chat
this gave them pleasure. For example,
girls in Zimbabwe liked ‘hearing
music whilst sweeping the house’ A
group Ofgir]s whowere Working inthe
textile industry in India shared how

they like to sing songs while working’

Working outside and appreci-
ating nature

During the body—mapping activ-
ity, when talking about things they
like to see and smell while Working,
girls and boys of different ages from
diverse contexts emphasised nature
and the environment. Children who
worked outside had more oppor-
tunities to breathe and smell fresh
air, particularly if working in rural
arcas. Girls and boys also liked to see
flowers, birds, animals, mountains,
lakes and other natural things while
working. Boys who looked after cattle
and sheep, and fetched firewood in
rural Ethiopia, described how they
‘become happy when we are travelling
around natural and green areas and
when we see the sheep give birth.

a/,/\
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Body map with boys in Burkina Faso
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5.2 What children dislike
about their work
and working conditions

The most recurrent aspects that
children dislike about their work
were very similar across every region.
While themes were similar for giris
and boys, giris piaced more emphasis
on the dangers of sexual abuse and
harassment while Working. Chil-
dren’s dislikes concerning their work-
ing lives primarily related to violence,
harm, mistreatmentand beingjudged.
These have negative impacts on indi-
vidual children’s physical, social, and
emotional development and well-
being (Guarcello, Lyon & Rosati,
2004; Liborio & Ungar, 2010; Wood-
head, 1999, 2004). Across the world,
adult/child power relationships con-
tribute to environments where chil-
dren face an increased risk of harm
and in the workplace, as well as to
situations where children might be
requested to compromise their time
for studies in order to work (Boyden
et al., 2009; Morrow, 2015).

Experiencing Violence

In 105 out of 118 consultations?
across 33 countries from all regions,
children their shared concerns of,
and experiences with, different
forms of workplace violence. The
consultations revealed widespread
instances of verbal abuse and scolding
and threats from employers, parents
and others, both in the household
and in wider work settings (Bour-
dillon, 2007; Woodhead, 2004). Chil-
dren also shared their experiences of
physical abuse and violence in the

37 The i\)dy mapping was used in 118 COI’ISLliEHEiOIlS.

workplace. Furthermore, some chil-
dren, particularly girls shared their
concerns of facing sexual harassment
and abuse at the work place or while
travelling to and from work. When
discussing the most significant
challenges associated with = chil-
dren’s work, some groups of children,
particulariy children from Asia and
Latin America, emphasised the risk
of violence and abuse.

CAC members in Kosovo
mentioned that being abused
during work was the thing
they hated most. Emotional and
physical abuse discouraged them.
Nevertheless, if their families
were experiencing difficulties,
they would continue working,
despite the violence they faced,
in order to help support
their families.

Facing verbal abuse, scolding or
threats from employer, parents,
or others

When discussing what they most
condemned in their work, children
from 30 countries from every regi-
on, shared concerns of verbal abuse,
and/or scolding and threats from
their parents, employers, co-workers
and clients.

Being scolded, threatened or in-
sulted by their employer was a com-
monly reported reason for resenting
their work. Some children described
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how they were scolded for being late,
for not working fast or hard enough,
or for making mistakes. 11-year-old
boys who were involved in agricul-
tural work in Nicaragua said they
didn’t like it when, ‘we are scolded by
employers or parents when we do some-
thing wrong” Many children were ver-
baiiy abused or insulted without any
reason. For example, an 11-year-old
giri who was Working in a shop in
India said she did not like it when,
‘I am scolded by my boss despite having
done good work.’

Some children’semployers threat-
ened by saying that they would not be
paid, or would be paidless, unless they
worked harder. Being scolded, threat-
ened, or verbally abused, generally
made children feel dejected, and re-
sentful. A boy who worked as a brick
maker in Peru shared ‘my heart hurts
when they shout for me to move forward
and I'm sad, I'm angry.

Being scolded or insulted by
clients, the general public or co-work-
ers was also mentioned by chil-
dren. For instance, adolescent boys
in Chad who worked as porters, said
they didn't like it when ‘people scold
us when we drop luggage’. Some chil-
dren with disabilities who were work-
ing in Bangladesh commented that
some people teased or insulted them
because of their disabilities.

This behaviour was not only
limited to clients and co-workers,
as some children also cited being
scolded or threatened by parents or



caregivers. Some girls and boys were
scolded by their parents or care-
givers for not completing all tasks
that were expected of them, or for
making mistakes. A boy in rural Bur-
kina Faso who had to look after the
cows explained how he did not like
it ‘when our parents scold us because
we lost an animal, they reproach us for
having fun and not being attentive.
Some children were also threatened

with a beating if they did not work.

Hearing people use bad langu-
age, arguing or ﬁghting was also
brought up in consultations. Many
children mentioned that thcy hear
their employers, parents, co-workers
or members of the general public
fighting or using bad language in
their workplace. Children were also
exposed to bad language and fight-

ing when working on the streets.

Facing physical abuse and vio-
lence from employers, parents,
caregivers, and others

Children from 25 countries cov-
ering every region shared their dis-
likes worries of experiencing or wit-
nessing physica] abuse and violence
while Working.

Being beaten by parents, care-
givers or other relatives was high-
lighted by both girls and boys from
different Working backgrouﬂds in
diverse locations. Adolescent girls
from Bangladesh described how
their parents, uncles or aunts beat
them if they did not complete their
work. A 13-year-old boy who worked
as a waste collector in Indonesia said,
‘I am sad if my mother does not allow
me to play and hits me.” Girls from the
same Indonesian community descri-
bed how they despised it when they
were made to kneel in salt as a form

of punishment.

It's Time to Talk!
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Poem about
child labour by a
10-year-old girl
working in her grand-
mother’s house,

Z2imbabwe

Instances of being beaten and
kicked by employers or other wor-
kers was revealed by both girls and
boys from different working back-
grounds, and diverse working loca-
tions. For Cxamplc, a girl Cngagcd in
domestic work in Mali said, I do not
like to hear the bosses hitting the maids.’
Children described how they were
beaten by their employers for mak-
ing mistakes. For instance, a 15-year-
old boy who worked in a stone
mine in India said he didnt like it
‘when the owner thrashes us for ma-
king small mistakes in our work and
the older children threaten us.” Ado-
lescent girls who worked in dance
and massage parlours also described
how theywerebeatenby theiremploy-
ers if thcy made mistakes, and how
the emotional and physica] abuse
made it difficult for them to envisage
a better fucure’®

38 Terre des Hommes in Nepal was directly
engaging with these young people in an ongoing
programme to enhance their protection from

sexual cxploitﬂrion.
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Case example 11

| wake up in the morning and | brush my teeth.

My Grandmother told me that | should dig in the garden
and | told my grandmother that | do not like that work.
My grandmother hits me. | cry and cry a lot.
| see some children were playing many games.
That day | was not happy because | did not
have time to play many games
This is the child labour

Sexual harassment and abuse,
especially for girls

Children from 14 countries in
Africa, Asia, Latin America and the
Middle East highlighted concerns
about sexual harassment and sexu-
al abuse. Worries rclating to sexual
harassment were particularly empha-
siscdbygir]sfromAsia,LatinAmcrica
and the Middle East who were
working as agricultural workers;
domestic workers; small-scale ven-
dors; in textile or woodworking
shops; and as waste collectors.
Regardless of the type of work, girls
expressed fear of sexual abuse in
the work place, and while travelling
to and from work, including being
abused when collecting firewood or
water.

5 '‘Body Mapping': Children's likes and dislikes about their work

Girls often heard sexual com-
ments and teasing from male employ-
ers, co-workers and members of the
general publio Adolescent gir]s work-
ing in shops in India described how
they did not like it ‘when the wrong

people touch them in the wrong places.

Syrian adolescent girls who were en-
gaged in agricultural work in Jordan,
also described their employers’ in-
appropriate behaviour, like touching
them while showing them how to
work. Adolescent girls who worked
in massage parlours and as dancers in
Nepal faced increased risks of sexual
harassment.» One 16-year-old Nepa-
lese girl who was a dancer described
how the clients were abusive as ‘they
sit very close to us, dancing with us, ask-
ing for our contact numbers, and they
propose that we go with them and stay
the night.

Some boys also mentioned con-
cerns about sexual abuse from their
peers and from adults in the work-
place. A boy who was working as a
waste collector in Indonesia said,
I feel really ashamed when my friend
asks me to open my pants and touches
me in my private area.” An adolescent
boy working as a small-scale vendor
in Peru also described his fears when
female prostitutes and transvestites
suggested that he go to hotels with
them.

Fear of gang violence and violence
on the streets

Some children who worked as
small-scale vendors and waste collec-
tors in Asia, Latin America and che
Middle East expressed fears of gang
violence, druguse, and street violence.
For example, a boy? who worked as
a waste collector in the Philippines
said, ‘I should not stop anywhere when
scavenging because it is dangerous, there

39 In a group ofboys nged 10 to 17 years old.

are drug users everywhere. An 11-year-
old Syrian boy who was Working as
a waste collector in Jordan described
how there was a gang of children
who carried knives, who had once
beaten him up and stolen the things

he had collected.

CAC members in Indonesia
and Peru said children
sometimes faced accidents
or injuries when they worked.
In addition, working long
hours also resulted in fatigue,
stress and frustration.

Police harassment

Children working on the street
as small-scale vendors, waste collec-
tors, street cleaners, and shoeshiners,
in addition to refugee or stateless
children working in broader secc-
tors, faced increased risks of police
harassment. Many children had been
scolded and threatened by the police
and some children had even been ar-
rested. Some children selling goods

on the street had had their goods
confiscated. Girls who worked as
small-scale vendors in Peru said thcy
did not like it when ‘the police come
and will not let me work, and when
municipal officials remove merchandise
from vendors.’

Experiencing harm, injury and
accidents

Previous experience with and
the potential of bodily harm, inju-
ries and accidents in different types
of work was underscored by girls and
boys of different ages from diverse
contexts. Children from 101 consul-
tations across 31 countries covering
all the regions shared their dread of
experiencing harm. 'Ihrough differ-
ent forms of work children experi-
ence fatigue, injuries, accidents and
other forms of harm (Crivello &
Boyden, 2014; Liborio & Ungar, 2010;
Morrow, 2015, Morrow & Vennam,
2012; Woodhead, 2004). One of the
most significant challenges of work-
ing, for children from Africa, Asia
and Latin America was the potential
risk of harm and accidents.

The table on the foﬂowing page
illustrates different types of harm or
risks that were most frequently men-
tioned by children engaged in differ-

ent types of work:

—



Type of children’s work

It's Time to Talk!

Most frequently reported types of harm for this type of work

. Aching or injured hands or arms

. Harm due to pesticides & chemicals
. Aching or injured feet or legs

. Aching shoulders

. Eye problems

g h~h NN =

1. Aching or injured feet or legs
2. Harm due to dust
. Aching or injured hands.

W

. Harm due to dust or smoke

. Aching or injured arms & hands
. Aching or injured feet or legs

. Accidents at work

. Aching shoulders

. Headaches

O U~ NN =

. Accidents at work

. Harm due to dust

. Aching or injured hands or arms
. Aching or injured feet or legs,

. Eye problems

a NN

. Harm due to dust

. Aching or injured hands or arms
. Aching or injured feet or legs

. Accidents at work

. Sore eyes

. Sore shoulders

oo U~ NN =

. Aching or injured hands or arms
. Aching or injured feet or legs

. Harm due to dust

. Sore shoulders

. Eye problems

U b~ NN =

. Aching or injured hands or arms
. Aching or injured feet or legs

. Eye problems

. Sore backs

HNND =

. Aching or injured feet or legs

. Harm due to dust

. Aching or injured hands or arms
. Sore shoulders

. Headaches

g NN =
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Bad working conditions

Children from 94 consultations
across 33 countries from all regions
shared their experiences with nega-
tive working conditions including:
carrying out work that is too diffi-
cult; facing too much responsibility
or pressure at work; being paid too
lictle or too late; and not having
enough time to rest. Some children
emphasised having too much respon-
sibility and being exploited as the
most signiﬁcant challenges they faced

while Working.

Work that is too heavy

Children from 75 consultations
from across 28 countries who were
involved in agricuiturai work; brick
making; construction; paid domestic
work:; goid mining; housework;
small-scale vending; stone mining;
textile and carpet work; and waste
collection shared their opposition
with carrying heavy loads. For ex-
ample, boys who were working in
gold mines in Burkina Faso described
how they did not like lifting iron
bars to crush ore, nor having to lift
20 litres of water at a time. A giri
doing housework in rural India said
she disliked it when she had to carry
fire wood and heavy sacks. Ado-
lescent boys who were working in
markets in Iraq explained how they
did not like to carry heavy boxes of
vegetables, and that sometimes they
were ‘requested to carry heavy things
to the car and we were beaten when we
could not carry such heavy things.

Work pressure and too much
responsibility

Work pressure and too much re-
sponsibiiity was emphasiscd by chil-
dren in 44 consultations from across
25 countries. These children fele that
they were given too much responsi-

bility or that they faced too much

pressure to complete their work in
the allotted time. For example, a
14-year-old Syrian boy, who worked
in a textile Workshop in Turkcy, de-
scribed how he felt pressured, as they
always hear ‘work, work, hurry, hurry,
work, work.” Some girls and boys felt
that their work made them feel anx-
ious or stressed due to their heavy
workloads. Adolescent  boys  who
were involved in factory work and
carpentry work in Costa Rica, who
were also attending school, said they
did not like it ‘when there are many or-
ders, we are pressed hard to finish fast, it
is very stressful.’

Aithough some children felt
proud to contribute to their fa-
rniiy’s survival, some children felt
overwhelmed under the weight of so

many responsibilities. An adolescent

Drawing by a boy in Rwanda
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girl who worked as a small-scale ven-

* dorin the Philippines said, ‘I have big

responsibilities that are hard to carry.

Some children despised that they
were expected to do things beyond
their ability. For instance, adolescent
boys who worked as paid domestic
workers in Nepal, said they did not like
it ‘when the employer treats us as adults
and makes us work beyond our ability,
like when we have to lift heavy loads.’

Not enough time to rest

During the body-mapping activ-
ity, children from 12 consultations
in 8 countries mentioned their in-
sufficient time to rest. This was also
significantiy highiightcd by children
during the timeline activity (‘A day in
the life of...). Children with disabil-
ities in Bangiadcsb who worked as
small-scale vendors said, ‘we dont get

time enough to play with our friends and

we feel bored.’

Paid too little or too late for their
work

A few children mentioned that
they detested it when they were paid
too little or too late for their work.
Boys working as butchers in Chad
said, ‘while working, what we think we
do not like is that we are badly paid
and badly treated.” Girls who worked
as small-scale vendors in Bolivia ex-
pressed their disappointment when

they do not earn much.



Frustrations relating to their
work efforts and the way they
are treated

Children from &7 consultations
from 28 countries from all regions
shared frustrations relating to their
work efforts and the way they were
treated, especially when they worked
hard without achieving results.

Children work hard but do not
get intended results

Children from 44 consultations
in 18 countries expressed frustration
that despite their hard work, they did
not get their intended results, such
as reaping a good harvest, selling
enough goods, finding gold, or com-
pleting their tasks. An adolescent
boy who worked as a gold miner in
Burkina Faso said, ‘it is rerrible to enter
and leave the earth without gold.” Girls
who were small-scale vendors in
Bolivia said, they do not like it ‘when
we do not finish selling our products, we
lose capital and our products spoil.”

Mistakes or mishaps at work,
including false accusations
Children from 37 consultations
in 15 countries shared worries and
frustrations about making mistakes
or experiencing mishaps at work.
For example, adolescent boys who
were brick makers in Chad empha-
sised that ‘the failures are enormous

’

when one does not master brick making.
Children did not like it when they
were falsely accused of stealing or
breaking something while at work.
Some children described their fears
of becoming domestic workers due
to the increased risks of false accu-
sations that that job carries. Adoles-
cent girls who were domestic work-
ers in Mali reiterated this fact when
they described how they were falsely

accused of stealing.

It's Time to Talk!

Employer, caregiver, or client
dissatisfied with their work

Children from 28 consultations
in 14 countries shared their feelings
of irritation and sadness when their
employers, parents, caregivers, or
clients were not satisfied with their
work. A 17-year-old girl who sold
goods in Peru said she did not like
it when ‘customers are disappointed in
my work.’

Adolescent  girls  who  were
tailors in Chad described how they
sometimes made mistakes when cut-
ring patterns and this created con-

flicts with their customers.

Feeling tired

During the body mapping chil-
dren from 73 consultations across 27
countries from every region shared
experiences relating to on-the-job fa-
tigue. Some children explained how
they were tired due to; long working
hours; getting up early to work or
going to bed late after work; walk-
ing a lot during work; standing up
or sitting down for too 10ng while at
work; carrying hcavy things; or due
to working under the hot sun.

CAC members in Indonesia
who worked as waste collec-
tors and small-scale vendors in
urban settings said they were
sometimes judged and humiliated
by people around them and this
made them feel shy and sad.
CAC members in Peru also did
not appreciate it when people
made fun of them as they were
working, when they looked at
them differently or when they did
not understand them.

98

Walking a long way while working
or continued standing up while
working:

A number of tasks undercaken
by children, such as looking after
animals, fetching water or wood,
small-scale vending, and waste col-
lection involve significant physical
effort, (walking or standing up for
long periods of time) which makes
children tired. For instance, a 10-year-
old girl who worked as a small-scale
vendor in Guatemala said ‘I get tired of
standing and walking a lot.” A 12-year-
old gir] who was a brick maker in
Peru described how T do nor like it
because we're always standing and can-
not sit down and we are tired, hurt, and

scraped by work.”

Being negatively judged by others
for being working children

Being negatively judged by
others due to the fact that they work
was cmphasiscd by children from
68 consultations across 26 coun-
tries covering all regions, especially
by children from Latin America. It
was mentioned by children working
in a wide variety of jobs, especially
paid work, including: agricultural
work; construction work; domestic
work; factory work; shoe-shining;
small-scale vending; waste collection;
and sex work. Woodhead (1999)
highlighted how ‘working children
(like all children) are deeply sensitive to
what others say about them. Negative
labels, degrading treatment, humiliati-
on and verbal abuse are all very hurt-
ful, whether this comes from employers,
customers, parents, teachers, police or
the mass media. There is even a danger
that insensitive public debate can con-
tribute to the process.” (p.46)

Children described different

ways in which members of the general
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Madhu*! lives with her family. She gets up early and reaches school by 6.15am where she studies

until 10.45am. After food and some rest she goes to work in a spa and yoga centre. She usually

spends one hour in the yoga centre office learning how to use the computer. She then works as a
masseuse until 8pm. At 8pm she goes home, does her homework, watches TV, eats and goes to bed at
10pm. While reflecting on her daily experiences, Madhu expressed her frustration about her work as
she often confronts difficult situations with clients in her work place. She has also experienced judge-
ment and stigma from members of society as people ‘name her profession as a prostitute.’ Only a few
clients reat her kindly and use nice words with her, such as calling her ‘doctor’ because she is working
as a massage therapist.

public judged them and looked at
their work negatively. Children were
unhappy when people made the as-
sumption that they were forced to
work, or that they were not going to
school. A 17-year-old girl who worked
as a small-scale vendor in Bolivia
said, T hear arguments when I sell, some
see me as wrong, some say I should not
be working” A 12-year-old boy from
Kosovo who worked as a waste
collector after school, said he did
not like it when people told him not
to collect cans, but rather to go to
school. A 15-year-old girl who worked
as a small-scale vendor in Peru ex-
plained that she didn't like it when
‘they feel sorry for me, because they
think that I am obliged to work.’

Some children who were work-
ing hard to earn a 1iVing as waste col-
lectors, street cleaner, shoeshiners,
small-scale vendors, or domestic
workers were perceived by some to
be thieves, gang members or prosti-
tutes. For example, girls who worked
as domestic workers in Senegal said,
‘people view domestic workers as thieves
and prostitutes, while we just want to
work.’

Some children also felt discri-
minated, judged, and neglected by
members of the general public. For
example, adolescent boys who worked
as ‘pushers’ (porters) in Chad said,
‘the others neglect us by their looks as
we are simple pushers.” 17-year-old gi-
rls who worked in dance bars and
massage parlours in Nepal also said,
‘we worry when people think our job is

a bad job.

Feeling sad and isolated

Children from 64 consultations
across 24 countries from all regions
shared aspects of their work or work-
ing conditions that caused them to
feel despondent or isolated.

40 Terre des Hommes in Nepal was directly
engaging with these young people in an ongoing
programme to enhance their protection from
sexual exploitation.

41 Name changed to protect anonymity.
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Sad when neglected or do not
have sufficient care and love from
family

Children from 21 consultations,
including girls and boys engaged in a
variety of differentjobs in 12 countries
stressed that they often felt discour-
aged due to receiving insufficient
care or love from their family mem-
bers, or due to having lost certain
family members. For example, some
girlswhowcrcworkinginthcirhomcs,
for their families in Zimbabwe, said
they lacked care and were ‘feeling
depressed and unwanted.” Some chil-
dren lived separately from their pa-
rents and consequently lacked close
family care. Adolescent girls who
were domestic workers in Nepal de-
scribed how they were disappointed
at being apart from their parents,
and they were not given proper care

by their employer.

Sad when people do not listen to
them

Children from 21 consulcations
in 10 countries (Covcring cach regi-
on) emphasised that they felc dis-
couraged when people did not listen
to them. Girls and boys in diverse
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contexts described how adults did
not pay them much attention, lis-
ten to them or take their views into
consideration. A 14- year—old boy in
Nigeria said, I don’ like it when adults
shun our views.” Adolescent girls who
were domestic workers in Nepal
said, ‘usually our voice is not heard by
the employer and we are neglected.” Due
to children’s low status in society, it
is very difficult for many children to
complain about rights violations in
the work place. For instance, a16-year-
old boy engaged in construction
work and petty work in the mines in
Senegal said, ‘raising our rights and is-
sues to employers is a challenge.

It's Time to Talk!

Negative impact on studies
Children from 36 consultations
across 19 countries from all regions
shared the negative impact that
work has on their studies. As will be
further explored in the next section,
during the timeline activity and
other creative expressions, additio-
nal numbers of children emphasised
their challenges juggling work and
school. Work interferes wich chil-
dren’s education, particularly if their
parents donot prioritise their scudies,
or if children work long hours, late
at night, or very Carly in the morning
(Bourdillon et. al., 20o10; Orkin, 2012;
Morrow, 2015). Children Clcarly iden-
tified the negative impact of work on
their studies as one the most impor-
tant challenges of working. Children
particularly underscored how work
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can hamper their education and
therefore hinders them from fulfill-
ing their aspirations. Additionally,
as will be explained in chapter 6.2,
children across 13 countries from all
regions explained that work would be
viewed as not being suitable for them,
especially when it had a negative
impact on their studies. Conversely,
regularly attending school was iden-
tified as a strong protection factor,
increasing the likelihood of haVing
positive  views towards children’s

WOI‘k.
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5.3 How children balance
their responsibilities and

The previous sub-sections have
revealed children’s views on positive
and negative aspects of their work.
Hobbs and McKechnie (2007) recog-
nised that the good and bad cost/
benefit ratios of children’s work
co-exist. They promoted use of the
balance model which explores the
costs and benefits of work in order
to seck a clearer understanding of
the complexities surrounding chil-
dren’s work. They also promoted
dialogue among children, researchers
and policy makers to ensure chil-
dren’s perspectives impacted more
relevant and effective decision-mak-
ing (Hobbs and McKechnie, 2007).
This final section reflects on the ways
in which children attempt to balance
their various roles and responsibilities.
[t also explores children’s views on the
most important benefits and chal-
]enges of child work, inc]uding their
views on whether their work helps or
hinders their well-being and future
goals.

aspirations

Many children shared a com-
mon aspiration to continue their
education in order to improve their
knowledge and have better future
prospects. Many of the children
consulted had aspirations to become:
accountants; civil servants; dentists;
doctors;  electricians;  engineers;
farmers; film directors; firefighters;
football players; lawyers; mechanics;
motorbike racers; singers; soldiers;
social workers or teachers. A num-
ber of children also shared their
dreams of becoming parents, and
having a home and a healthy family
of their own.

Children's efforts to balance
work school, rest and play

Primary school enrolment rates,
and the value placed on education
have increased globally (Boyden,
2009; Morrow, 2015). As school sys-
tems expand, Morrow (2015) exp-
lains that children’s time becomes
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contested. Despite increasing expec-
tations that children attend school,
children are often still expected to
maintain their traditional Working
roles and contributions to the house-
hold (Morrow, 2015; Morrow & Ven-
nam, 2012). In this study, some child-
ren managed to balance their various
work and study responsibilities, and
consequently had a more positive
view regarding their work. Other
children were strugg]ing to balance
their work and studies, and therefo-
re felt that their work was hindcring
their aspirations. Many children ex-
pressed a desire to have more time to
study and to be able to continue their
education. However, a minority,
particularly those who had already
dropped out of school, felt that work
was more useful to them to meet

their current and future needs.



Balancing work, study, rest and
play

Some children felc that they
were able to balance their work with
school, and still have sufficient time
to play and rest. Children were bet-
ter able to find a balance if their
parents prioritised children’s educa-
tion. These children had fewer work
responsibilities on school days. Ado-
lescents who studied and worked in
the informal sector in Paraguay, de-
scribed how ‘our parents always stress
that we must first resolve all school re-
sponsibilities before doing other things.
Adolescents who were engaged in
a range of houschold, construction,
and shoe—shining work in Bolivia
explained how they were dedicated
to their study because it is important to
complete their baccalaureate and then
study a profession.’

Some children found it easier to
balance their responsibilities if their
school sessions were only scheduled
in the mornings or in the afternoons
(see timelines Two and Six, in Chap-
ter 3). Adolescents in Bolivia who
worked as small-scale vendors and
tomb cleaners and attended school
(cither in the morning or afternoon)
said, ‘we feel balanced in our lives. Even
though we have to get up early to fulfil

our school responsibilities and work, we

It's Time to Talk!

Anecdorte

Children who worked as small-scale
vendors, waste collectors and fisher-
men in the Philippines explained how on
school days they divide their day between
school and work time. Children with
morning class shift work in the afternoon
until evening and children with afternoon
class shift work in the morning or
evening. On non-school days the children
spend more time working and
doing housework.

—_—
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Adolescent,
female, Syrian
refugees working

Case example 14

in The paid
agricultural
Six adolescent girls who participated in one of the c‘:ec‘i‘or in
consultations in Jordan were the main breadwinners of
Jordan

their families. Most of their fathers had stayed behind
in Syria, or were living in Jordan, but were not allowed
to work. The girls felt they could not achieve a work/life
balance, as their work prevented them from having any
free time. Most of the girls were working from 5am to
6pm, 7 days a week, undertaking paid agricultural work.
The girls were paid 5 JOD ($7) a day. By the time they
returned home, they were so tired, they were unable to
relax or participate in any leisure, sport, or entertain-

are happy because we enjoy our work
and we share with each other and have
room to play and do our work, and study.’

For some children, going to
school provided opportunities to
rest, and play with friends, compared
with non-school days when they were
expected to work longer hours. For
example, children who were involved
in different types of work in Nigeria
said, {they] have some time to play and
have fun during school days before going
to their working places but on holidays
after their normal morning chores they
go to their working places from mor-
ning cill night” Similarly, girls and

Case example 13

"We get up; wash; study; eat breakfast; go to school;
return home; and eat lunch. Some then go for tuition;
make bidis; help siblings with homework or play with

them; help in the kitchen; watch television; study;
eat dinner; and sleep.’ These adolescents felt that they
achieved a good balance as they were usually

involved in making bidis during their leisure time and
during holidays, and thus this activity did not affect
their schooling.

I/ Learn about a
typical day for
adolescent children
in Nepal who are
attending school
and making

bbidis*?

boys who worked as brick makers
on both school and weekend days in
Nepal described how the school days
were easier, as they were expected to
work the whole day in the brick kilns
during the weekend. In contrast, in
other countries, children described
how they had more time to rest and
play on non-school days. For example,
adolescent girls who worked as waste
collectors, small-scale vendors, and
stone miners in Indonesia described
how they did not study or work on
Sundays as this was a day dedicated
to prayer and rest.

42 local cigarettes

-

ment activities.

Many children mentioned that
during both school days, and non-
school days they found some time
in the evenings to watch TV or re-
lax. Some children played games and
sports with their peers or with their
siblings, and some children read
books to relax. Some children, partic-
ularly adolescents, from Asia, Latin
America and the Middle East men-
tioned that they spent time playing
games on their mobile phones or
computers, or socialising with others
on social-media sites. Some chil-
dren participated actively in chil-
dren’s clubs or cultural associations.
Furthermore, time for prayer and
other religious activities (Buddhist,
Christian, Hindu, or Islamic) were
also clearly featured in some chil-
dren’s daily timelines.

Struggling to balance work, study,
rest and play

Children from 89 consultations
covering ecach region shared their
struggles with balancing their study,
work, rest and play. It was parti-
cularly hard for children to balan-
ce their responsibilities when they
were combining paid and unpaid

work on school days. Children in 59
consultations (covering each region)
described how they had insufficient
time for leisure, play and rest. Chil-
dren also emphasised that they did
not have enough time to study or
do their homework. Children who
were attending school and undertak-
ing informal work in Tanzania, ex-
pressed how they ‘have no time to play,
as when we are in school teachers want
us to study, and when we are at home
parents want us to work.” Some chil-
dren described how they take on
unpaid housework on both school
days and nonschool days, and as
such they struggle to find a healchy
balance. Children who were working
in rural Paraguay fele they did not
have a good balance as they were re-
quired to get up early for school and
work responsibilities. Their agricul-
tural and houschold tasks required a
lot of physical effort that tired them,

and they had insufficient time to rest.

When children worked 10ng
hours it negatively affected their
studies. Adolescents who were work-
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ing in gold mines in Mali highlighted
that ‘we do not have enough time to
revise lessons at home. Many of our
comrades have dropped out of school to
devote themselves to working full-time
on goldpanning sites’ Although some
children had dropped out of school
entirely, they took on even more
work that still make it difficult to get
sufficient rest and leisure time.

Most important benefits and
challenges of children's work

Following the body-mapping
activity, children had opportunities
to discuss and identify the most im-
portant benefits of their work, along
with its most significant challenges.
Children in 47 consultations® dis-
cussed the most important benefits
and challenges of their work. The
most frequently mentioned aspects
across different countries and re-
gions are shown in the table on the

following page:

43 Nine from Africa, 16 from Asia, 1 from Europe,
20 from Latin America, and 1 from Middle East
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The most important

benefits of work

Helping families by working
°
Learning skills and responsibilities
°
Earning money and meeting basic needs

To continue their education as the work
they do helps to pay for costs related to

The most important

challenges of work

Risk of accidents, including bodily harm

Risk of being victims of violence and abuse

[
Being exploited
[ ]

Negative impact on studies

5 '‘Body Mapping': Children's likes and dislikes about their work

Case example 15
Benefits of work:

1. When they work in a shop,
they can leave early.

2. If they earn money, they are happy.
3. They sometimes get a gift from the
shop owner as they work well.

4. At the time of their exams, if they
are granted leave, it is good for them.
5. They can buy things based on
their own choices.

6. If the owner arranges food and
snacks it is a very good initiative for them
to work harder.

7. If they have a good environment and pure
water at the work place, they feel happy.

schooling

Some children developed dra-
mas, posters or poems about the
most important benefits and chal-
lenges that they experienced.

Many children recognised that
there were both benefits and harms
associated with their work. For ex-
ample, children who were involved in
informal work in Kyrgyzstan listed
the advantages of their work as: finan-
cial independence; life experience;
improved communication skills; and
helping to support their parents fi-
nancially. The disadvantages they
listed were: not having enough time
to study, missing classes, and lack of
safety and security.

Some children recognised that
different types of work carry differ-
entbenefitsandrisks. Adolescent girls
who attended school and worked
in stone-mining in Indonesia, said
the most significant benefit of their
work was the fact that their family
had additional income to buy food
and pay for school fees. In their case,
the most important disadvantage
was that children had been injured
on the job, and they were often tired
which made it harder to study. Boys
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working on the streets in Kenya
identified the most significant ad-
vantages as: earning money to sup-
port themselves and their families,
and learning useful survival skills.
Disadvantages were: facing physical
injury and fatigue; emotional and
psychological disturbances due to
harsh working conditions; and an
increased risk of dropping out of
school. Boys and girls who were work-
ingas small-scale vendors in Paraguay
said the most significant advantage
was selling things to be able to buy
things they needed, while the most
significant disadvantages were the
dangers of accidents and risks of vio-
lence, including sexual abuse.
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Challenges faced in work and
the working environment

1. They are being sexually abused on
the road or at the work place.

2. They don’t get equal and proper salary.
3. If they spoil anything at the time of work,
the employer admonishes and beats them.
4. They have to work in a bad environment
where there are hazards.

5. They cannot commute safely and securely
on the road to work due to their disabilities.

] _HShildrer\'s views
N The most important
benefits and challerxz’e\s
of children’s work
by adolescent girls with
domestic workers (n
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Case example 16

Eleven males aged 16 to 18-year-old who were sex workers were consulted in a city
in Nepal. Three of the boys were attending school or university, while eight of the
boys had previously dropped out of school. Some of the boys met clients in hotels,
and others met their clients on the roadside. Some of the boys were transgender,

and a majority of them would dress up as girls to work. The boys explained that the
most significant benefits of their work were: meeting friends in similar situations

who understood their feelings well; and learning the art of adaptation, which enabled
them to adjust to difficult situations on their own. The most difficult challenges they
faced while working were: they are prone to different forms of abuse from different
people; they are underpaid; and as a result of inadequate academic qualifications,
they may not be able to get a better job in the future. In order to have a better
future, it was important for them to receive proper, income-generating skill training
and access to formal education, which would focus on cultivating their inherent
talents, and help them get off the streets. They also suggested that their parents
should find employment, which would allow them to focus on their education.
Furthermore, the boys emphasised that the government must ensure the enforce-
ment of non-discrimination laws in the workplace. They despised it when people
called them humiliating names such as: Chakka (Hermaphrodite), Hinjada (Herma-
phrodite), Maal (Item/Thing), prostitute, or drama queen.

16 to
18-year-old
males and young
transgender people
making a living
as sex workers
in Nepal*t

Working conditions that help and
hinder children’s aspirations

Children identified Working con-
ditions that helped and hindered them

in reaching their full potential:#

The importance for children of
finding a balance and only participat-
ing in light work is critical. While
for some children their work enables
themtostudy, forothersworkinhibits
their education and keeps them from
reaching their goals (Morrow, 2015).
Furthermore, while some chil-
dren were 1earning skills from their
work which would help them meet
their current and future aspirations,

44 Terre des Hommes in Nepal was directly en-
gaging with these young people in an ongoing
programme to enhance their protection from
sexual exploitation.

45 Chapter 6 provides more detailed information
on the types of work children consider they
can and cannot do, as well as any necessary

conditions for success.

many children were engaged in
manual work with limited or no skill
development that was not in keeping
with their future aspirations. The
cconomic benefits from earning an
income often came at a cost due to the
hardships faced in their working en-
vironments, including the increased
risks of emotional, physical and sexual
violence. These hardships have long-
term effects on their emotional
well-being (Liborio & Ungar, 2010;
Woodhead, 2004).

Work that allows children to
continue education can help them
reach their aspirations

As described above, some child-
ren were able to balance their work
and studies, especially when their
parents or caregivers prioritised chil-
dren’s education, giving children less
work on school days. When children
were engaged in easy work, they were
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better able to focus on their studies.
Adolescent, working boys in Chad
said, ‘for children who work one day a
week, their opportunity to study allows
them to realise their hopes.” Some child-
ren emphasised that is was thanks to
their work that they could continue
their education and reach their full
potential, as their earnings helped
pay for their school costs. A 10-year-
old boy who studied and worked in
the markets in Mexico said, ‘work and
study helps me. When I finish school I can
find a good job, and my job in the market
helps me to pay for my studies.” By help-
ing with household and agricultural
work, children also supported the
family income to cover school costs.
Children in Zambia explained, by
helping our parents through working in
the maize and tobacco fields, our parents
will be able to pay for our school fees and

we can realise our dreams.’

5 '‘Body Mapping': Children's likes and dislikes about their work

Working conditions that help children
to fulfil cheir aspirations

Work that allows them to continue
their studies - when their work helps to
pay school costs and when light
workloads do not hamper studies

Learning skills from work including
household, agricultural, trade or business

skills that will help them in current and

future occupations.

Earning money that helps them meet
their current and future needs

...Conversely, work that hampers
their education can hinder them
in fulfilling their aspirations

Many of children emphasised
how work hampers their education
and hinders them in reaching their
goals, in cases where they have too
much work to do, or if they attend
school irregularly. A 16-year-old Iraqi
boy who worked in the markets said,
‘it affects my education because I have to
work, so I cannot focus on my education.
This will affect my future” When chil-
dren have too much work to do they
are too exhausted and have insufh-
cient time to study and do their ho-
mework. Children doing housework
in rural Ethiopia said, ‘our current
work takes time so we haven’t got enough
time to read, so if we want to be doc-
tors it is difficult to achieve our vision.”
Children in Nepal who were wor-
king before and after school in the
brick kilns, found it hard to concen-
trate on their studies because they

Working conditions that hinder child-
ren from fulflling their aspirations

Work that hampers their education -
when there is not enough time to study,
when they are too tired to study, when

they attend school irregularly or drop out

Manual work without skill
development or work that they have not
chosen or prefer to do

Violence and hardships experienced

were so tired. They also described
how they were punished in school
for not submitting their home-
work on time, and these experiences
discouraged them form following
their hopes and dreams. Children
who had dropped out of school of-
ten had diminished aspirations. For
example, a group of adolescent boys
in Tanzania who had dropped out of
school to work alongside their par-
ents to grow crops, lamented that
their dreams for education were no

longer achievable.

Learning skills from work can

help reach their aspirations
Learning skills from their paid

and unpaid work was helpful for

some children in meeting their aspi-
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while working are harmful to their
current and future well-being

rations, especially if they were work-
ing in areas that interested them
and if skill development was aetively
supported by adults. The benefits
of learning trades and professional
skills were particularly emphasised
by adolescents, as skills training
could form the basis for current
livelihoods and career development.
A 17-year-old boy who was involved
in construction work in Costa Rica
wanted to be an architect and he felc
that by being ‘in construction I learn
how to work” A 14-year-old Syrian
boy who was working in a mechanic’s
workshop in Turkey said, ‘it is a start
to accomplishing my dream of becoming
a mechanic.



... However, manual work without
skill development can hinder
them in fulfilling their aspirations
When children have to under-
take work that they have not cho-
sen, or work they would prefer not
to do, this prevents them from at
taining their goals. Moreover, chil-
dren emphasised that when they
work long hours doing manual tasks

that do not develop their skills, they

Earning money for a better future

Children from diverse contexts
emphasised the benefits of earning
an income which could support
their current needs and aide them in
meeting some of their future goals.
A 14-year-old boy engaged in agri-
cultural work in Peru explained, 7
give my money to my mum to keep in
the bank as it is for university.” Some of
the Syrian children were working in
Jordan were saving money to return
to and re-build their homes in Syria.

It's Time to Talk!

feel discouraged. For example, ado-
lescents who worked as waste collec
tors in Indonesia said their current
work does not help them reach their
fucure dreams because ‘the work does

not have any education or skill values.’

Children’s engagement in mundane
and monotonous work can under-
mine their self-esteem (Woodhead,
2004) and can limit their aspira-
tions. Adolescents working in stone
mines in India described how it was

A drawing by a child from Indonesia, which
says: ‘A child must get education and
protection from the people around them.'

... Nevertheless, violence and
hardships experienced at work-
ing are harmful

to their current and future well-
being. Children face increased risks
of emotional, physical and sexual
violence, as well as accidental
physical harm and other hardships
when working. Violence and abuse,
as well as physical harm can have
long-lasting, negative impacts on
children’s self-esteem and well-
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impossible for them to realise their
dreams of becoming doctors, teach-
ers or professionals by continuing
their work as daily wage labourers in
the mines. Their work was unskilled
labour and they felt their experience
would never allow them to become
skilled professionals. A 14-year-old
Syrian boy who worked in a shop in
Turkey said, I wanted to gain a new
profession, but all I do is to make tea.

being (Woodhead, 2004). For
example, adolescent Nepalese girls
working in dance and massage
parlours, described how their ex-
periences of verbal abuse, physical
abuse and other forms of violence
coming from employer and clients
contributed to emotional stress. As
victims of psychological trauma,
they had difficulty concentrating
on their schooling, and consequent-
ly fele cheir future dreams were

unattainable.

Key policy and pmctice considerations
emerging from chapter frve:
’\/

It is inevitable that the positive and negative aspects of children’s
work co-exist (Hobbs & McKechnie, 2007). Dialogue among children,
researchers and policy makers can be used to better understand
and respond to the complexities of children’s work.

Children place great importance on their inmediate relationships
and the positive styles of communication that they have with their
parents/caregivers, employers, and peers. As a result, practices and
policies to improve the lives of working children should include a
specific focus on efforts to strengthen and improve relationships
and communication.

Children are especially vulnerable to different forms of violence and

abuse in the home, workplace, community and in wider society. This

increases their risks of being exploited and harmed in both informal
and formal work settings. Girls especially face increased risks of

sexual harassment and abuse within the work place and en route to

and from work. Thus, increased efforts are needed by policy makers
and practitioners to prevent violence affecting children, including
gender-based violence. They must also make an effort to protect

children from sexual and economic exploitation.

Child-friendly, complaint and feedback mechanisms must be
developed and implemented in formal, and informal workplaces and
communities, and made easily accessible to children.

Increased efforts should be made to: support strengthening families
financially; to improving access to free, quality, inclusive and non-
violent schools in all locations; and to working with parents and
caregivers to prioritise children’s time for study.

Policies and practices should allow and encourage children and
young people to take skill learning opportunities, while ensuring
children’s protection from harm and exploitation. Opportunities for
ongoing formal education, vocational-skill training, and on-the-job
mentoring schemes, should be especially developed and encouraged
among adolescents.




6 'Mapping work children
can and cannot dof -

Overview of work
children think they can
and cannot do

In 82 separate consultations of girls, boys,
and mixed-gender groups, children partici-
pated in a mapping activity to list tasks that
they thought they could do at their age and
any conditions necessary to undertake this
work, as well as work that they thought they
could not do and their reasons why. Children
were also encouraged to underline work
that they thought they should do, or should
not do. The following tables provide an
overview of the types of work that children
most commonly suggested they could do and
could not do.
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Conditions and key reasons for work that was not suitable for children

Necessary conditions for work that children can do,

Number of groups 7 consulted that suggested Number of groups consulted that suggested
(in order of frequency) included: Types of work children can do they could do chis type of work Types of work children cannot do I S (in order of frequency) included:
Tasks that are underlined is work cthat some children Female-only Male-only Mixed-gender Total number Tasks that are underlined is work chat some children Female-only Male-only Mixed-gender Total number
think they should do + groups groups groups of groups think they should not do ** groups groups groups of groups
Work that does not harm them Housework - sweeping, including 60 16 22 8 46
and is in a safe environment cleaning the yard
7 11 7 25 Too difficult or heavy
Agricultural work and gardening for age or ability
9 12 1 22
J Work that is light and easy to do \ Cookin Harmful - unhealthy,
8 8 4 20 unsafe or risk of pain, injury
Small-scale vending or accident
Washing dishes 4 9 p 15
Fetching water 4 7 3 14
Work that is close to
their homes or in their Looking after children 3 9 2 14
homes and/or where
they have support Looking after animals 7 4 2 13 lllegal or increases
from family members the risk of being in
or adults Washing clothes 7 4 1 12 conflict with law
It is against
Work in a shop 6 4 p) 12 their religion or
— culture
Collecting or cutting wood 4 3 ) 12
Tailoring or sewing 3 3 5 11
Hairdresser, barber or 4 4 3 11
beauty parlour work
4 1 5 10
Work that does not interfere Helping parents to do their work
with their education — 2 7 1 10 It is exploitative / long,
Going to the shop to buy things working hours
7 1 8
Provision of necessary tools Mechanic and repair work Increased risk of abuse
and materials 2 p) 2 6 and violence
Brick and stone making
2 4 6
Waste collection
1 4 1 6
2 3 1 6
Work that allows them enough 46 During the consuleations, most groups completed the mapping for work they could and could not do. Some groups of children also indicated work they
time to p|ay and rest should do or Sl?OLlld not do 'r"Ol‘k‘that at least five groups of children mentioned they SllDL}ld do, is underlin?d. 3 2 1 6 Negative impact on study
47 The number of children in cach of the groups varied from 3 to 17 members. The majority of groups included five to nine members.
48 During the consultations, most groups completed the mapping for work they can and cannot do. Some groups of children also indicated work they
should do or should not do. Work that at least five groups of children said they should not do is underlined. 2 3 S
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6.1 Work children think
they can do and
necessary conditions

Across the regions, some types of
work that were suggested as suitable
by both girls and boys included:
housework; cooking; agricultural
work and gardening; fetching wa-
ter; small-scale vending; working in
a shop; washing clothes; and wood
collection. Across all regions, girls
and boys of different ages and back-
grounds described how they should
be involved in houschold chores to
help keep the house clean. This falls
under their responsibility as mem-
bers of the family, and is light and

casy work.

Gender differences:
Overall,slightlymoreboys groups
than girls' groups were consulted
using this mapping activity, thus the
data from both groups cannot simply
be compared.# However, there were
some types of work that were more
frequently suggested by girls or boys.
For example, more girls groups sug-
gested that they could cook; wash
dishes; fetch water; look after younger
siblings; tailor clothing or sew; and
hair styling or cutting. In contrast,
more boys' groups suggested they
could be involved in agricultural
work and gardening, mechanics or
repair work. Thus, children’s ideas of
work they could do clearly reflected
efforts by girls and boys to fulfil preva-
lent gender stereotypes and expecta-
tions * (Chandra, 2007; Woodhead,
2004). Some girls and boys menti-
oned feeling dissatisfied if they were

Mapping of work children can do, Philippines

asked to do work that was not consid-
ered ‘gender-appropriate’ (Bourdil-
lon, 2007; Morrow, 2015). For examp]e,
boys in Kosovo described how boys
should do the ‘boys’ jobs, and girls should
take care of their siblings and do chores
ar home.” However, in some consulta-

tions in Guatemala and Argentina,
gitls questioned the division of tasks
a]ong gender lines. A 13—year—o]d girl
from Argentina said, ‘I think that there
is a bad division of roles between what we
[girls| do and what boys do, I do every-
thing, even making my brother's bed.’

CAC members from Indonesia suggested that children
could graze cattle, help parents do housework (cooking and cleaning
house), keep a shop and take care of a younger siblings. However,
they suggested that collecting firewood or water, gardening, and
sewing can be harmful for children if the work is difficult. Coming
across wild animals, or having to cross rivers, using tools that might
injure them, or having to work for long hours may all cause children
harm. They also said being a hair stylist or barber often carried a risk
of being involved in sex work. In some areas, many salons and spas
also offered sex services. Thus, if a child worked in such a salon or
spa, he or she would be more vulnerable to prostitution.

49 Sce breakdown of tools used for gender groups in chapter two on the methodology.

50 Unless they lived in a context that was characterised by significant social change, such as being displaced and affected by conflict.
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Differences based on work
experience:

In carlier research with working
children, Woodhead (1999) identi-
fied that children have a tendency
to prefer the work they are current-
ly engaged in, as compared to other
work. He suggested that children’s
positive evaluation of their own
occupations can be taken as an in-
dicator of personal and culcural
investment in coping with familiar
situations, even when they are haz-
ardous and exploitative. Similar
findings were revealed in this study.
For example, three out of the five
groups who suggested they could
take part in brick and stone making,
were currently working as stone
miners or brick makers in India and
Indonesia. The other two groups
were girls and boys with disabili-
ties from Bangladesh. A I;—year—o]d
boy in India said, I can do work re-
lated with rocks to support my family
financially.” However, six groups of
children (one female, four male, and
one mixed) also identified brick and
stone making as work that children
are unable to do. This included some
children who were then involved in
brick-making in India and who par-
ticularly emphasised health hazards

arising from this work. 5!

Our findings indicate how child-
ren who are currently working have
knowledge specific to the work they
are doing. They distinguish between
different types of activities that they
are involved in, identifying some
work activities as acceptable, and
others as inacceptable. For example,
adolescent boys who were involved
in gold mining in Burkina Faso de-
scribed how most gold-mining ac

51 Children who were involved in brick making
in Nepal and Peru did not use the mapping we

can and cannot dO tOO].

Anecdorte

Different perspectives

were shared regarding

small-scale vending:

22 groups of children (from 11 countries covering all regions)
said they could not be small-scale vendors, particularly if it
involved carrying heavy goods, or selling things on the street
where girls and boys could be exposed to increased risks
of accidents, violence, kidnapping, and police harassment.
However, 32 groups of children from 16 countries (from Asia,
Africa, Latin America and the Middle East) suggested that
they could be small-scale vendors. When discussing why
they felt they could do such work, girls and boys placed more
emphasis on the benefits of earning money to help their fami-
lies, meet their basic needs, pay for school fees, and become
more independent. Some children also emphasised that they
could sell items close to their homes, and that children felt
safe if they were accompanied by their parents or other fam-
ily members. More than 50% of the children’s groups who
said they could work as small-scale vendors included child-
ren who had direct experience with vending. Even so, 45% of
the groups who felt children could not be small-scale vendors
also included children with past experience as
small-scale vendors.

tivities were harmful and risky and
were thus tasks they should not be
engaged in, such as going into min-
ing wells, crushing stones, carrying
heavy loads on site, or handling mer-
cury and cyanide. However, they also
identified a few gold—mining—related
activities which carried fewer risks
of harm, and consequently suggest-
ed they were still capable of fook[ing]
for gold in the earth that has already
been extracted by grown-ups because it
presents less risk of collapse.’
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Similarly, 14 and 15-year-old boys
who attended school and worked in
the fishing industry in the Philip-
pines, identified different types
of activities they could do: fishing
with nets, fishing rods, arrows, etc;
collecting crabs at night; and selling
fish. The same group of boys also
identified two types of fishing that
they cannot do due to the danger and
illegality of these activities: using
dynamite to fish, and catching fish
during the night.



Work that is light, and easy to do

Children from 39 consultations
in 17 countries across all regions
emphasised that they can do certain
types of work that are light and casy
to do, such as sweeping the floor;
washing dishes; light agricultural or
gardening work; looking after younger
siblings; being a waiter; working in
a shop; or hairdressing. For exam-
ple, girls from a rural Vil]age in India
said, ‘sweeping, cleaning dishes, mopping
and washing clothes is small work, it is
easy to do.” Some work was considered
casy and fun. For example, a 12-year-
old boy from Indonesia described
how {ooking after my younger siblings is
my hobby and it is fun.” Some girls and
boys found water collection easy and
light to do if the water source was
close to their home, and if they did
not have to carry too much water.
For example, an 8-year-old in Indo-
nesia said she can collect water as, I
just collect water in small amounts and
it is easy to do.’

Some children also emphasised
the importance of assigning chil-
dren tasks in view of their age and
ability. For example, adolescent girls
in Thailand said they could wash
dishes, harvest and pick beans, corn
and chillies, and help their parents
sell something but, ‘the work should be
according to their ages and should not be
overloaded.’

-
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Small-scale vendor's drawing of a girl, Guatemala

Safe environment and work that
does not harm them

In describing work that they can
do, girls and boys from 20 consulta-
tions in 12 countries (from Asia, Af-
rica,Latin AmericaandMiddleEast) 5
emphasised that it is important to
work in a safe environment and
to only carry out tasks that do not
harm them physically, emotionally
or sexually. For example, adolescent
boys in Guatemala described how
they could work in a store, help in
the home, or serve in a business ‘if we
do not suffer any risk, if we do not suffer
any mistreatment, and if we are treated
well” Adolescent, Syrian boys who
were Working in the agricultural
sector in Lebanon said they could
pick and carry fruits and Vegetables
as it was casy work and close to their
shelter.

52 The sample of children consulted in Europe
was small (;7). Thus, just because children in
Europe did not mention the importance of a
safe environment, it does not mean it is not

il”ﬂp(\ffﬂﬂ[ to Eui‘ope;m Cl’lildl"@l’l.
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Some girls emphasised the im-
portance of working situations that
did not expose them toincreased risks
of sexual harassment and abuse. For
example, girls in India emphasised
that they preferred to take on tasks
inside their homes, because the}7 did
not feel safe going outside of their
home to work, unless accompanied
by their parents. In contrast, boys
from the same community said they
were comfortable working both
at home and outside their homes,
even ifthey had to work alone. Girls
in Chad who were working as
small-scale vendors stated that they
could do sewing which would be
home-based work, so as ‘not to be raped
and assaulted by boys.” Adolescent,
Syrian girls who were working in
Jordan suggested they could work
in beauty salons, or in home-based
wool or embroidery making where
girls and boys have separate work-
ing areas. Iraqi and Syrian boys also
emphasised the importance of girls
Working in safe locations within the

home.

6 'Mapping work children can and cannot do’

Members of one CAC
in India said it was fine for
children to do housework and
help with younger siblings, which
is preferred to going out of
the home to work in unfamiliar
surroundings. Female members
of another CAC in India also
explained how they enjoyed
housework as they felt they were
helping their mothers and
gaining skills.

Support from family or adults

Children from 13 consultations in
7 countries in Africa, Asia and Latin
America emphasised the importan-
ce of Working alongside their par-
ents or other adults in order to help
their families, to form good fam-
i]y rclationships, and to learn skills
or receive support from adules. Ado-
lescent boys who were small-scale
vendors in Guatemala suggested that
their work was acceptable for chil-
dren if they ‘sell with their father or
with someone of age so that the boy or
girl does not run into any incident and
can be out of danger” As described in
carlier chapters, children are able to
learn skills by working closely with
their parents or other adults.

Work that does not interfere
with their education

Another key, necessary condi-
tion for working being suitable for
children, was work that did not in-
terfere with their education. This
was emphasised by children in 12
consultations from 7 countries, pri-
marily from Asia and Latin America.
Adolescents girls and boys who were
engaged in paid agricultural work in
Peru described how the agricultural
tasks they were involved in were fine
for them to do as the tasks were casy,
and they could finish them fast and
go to school. As described in earlier
chapters, some children are able to
continue their studies as a result of
their work, as their earnings pay for
their school fees or school materials.
Children from a number of countries
also described how they encouraged
and supported their younger siblings
to attend school and do their home-
work. Children from diverse con-
texts suggested that they, and their
parents, should prioritise time for
children to be able to study and rest.
Adolescents who were working as
small-scale vendors in Peru said they
can ‘sell but only in the holidays, and in
hours that we do not run risks. They go
out to sell on vacation so as not ro harm

our studies.’

CAC members from Kosovo
who work as waste collectors,
in construction sites and helping
their families wanted to highlight
that they do not get paid enough,
and sometimes they work long
hours but are not paid for
overtime work.
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Having enough time to play
and rest

As part of the ‘mapping work
we can do’ activity, children from
9 consultations in 7 countries from
Africa, Asia and Latin America
shared their need to have sufficient
time to play and rest. Children pre-
ferred to do tasks that could be
quickly and easily completed so that
they had sufficient time to play and
rest. For example, girls in India who
were doing agricultural and house-
work with, and for their parents,
said, ‘this work is not physically taxing,
we can relax and work.” Adolescent
girls in Guatemala said they could
work in a store, do housework or
care for a child as ‘these jobs are less
dangerous and give us more time to
play.” Some children also emphasised
the importance of informal jobs that
allowed flexible work schedules,
giving them sufficient time for
study, play and rest.

Fair wages

Some children from Argentina,
India and Guatemala suggested that
fair wages was a necessary condition
to considering work as acceptable
for children. For example, a group of
adolescents in Guatemala suggested
that they could work selling crafts or
tortillas, as kitchen assistants or as

shoe shiners if ‘they are paid well’

53 Chapter 5.3 explores children’s effores and
views on hO\V to bﬁlancﬂ fhei]' \VO]'I( \Vifh SLIH‘!'

cient time to pl:iy and rest.
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6.2 Work children think
they cannot do and
necessary conditions

Many types of work that child-
ren thought they could nor do were
mentioned by both girls and boys
groups, inc]uding carrying heavy
things; construction work; selling
goods on the street; difficult agricul-
tural work (C.g. ploughing); driVing;
stealing;  prostitution;  producing
or sclling alcohol and sci]ing drugs;
working in mines: heavy digging;
and others casks.

Mapping with girls, Philippines

Gender differences:

As mentioned above, the data
between gender groups cannotsimply
be compared, however, boys groups
more frequently suggested that they
could not do construction work,
steal, sell drugs or do heavy digging.
In contrast, more girls groups sug-
gested they could not be involved in
prostitution, wood collection, mine
work, and paid domestic work. Al-

though both boys and girls had rea-
sons they felt they could not do spe-
cific types of work, sometimes these
reasons diverged along gender lines.
While both boys and girls emphasi-
sed risks of physical harm, such as
cutting themselves when chopping
wood, girls more often than boys
pointed to the risks of sexual harass-
ment that are faced when searching
for wood.

Harmful: Unhealthy, unsafe or
risks of pain, injury, or accident
Children from 71 consultations
across 27 countries (covering all re-
gions) emphasised that they should
not be engaged in work that is harm-
ful or causes poor health, including
physical pain, injury, accident or
mental/emotional stress. The types
of work that were most frequently
mentioned as work children could
not do, such as carrying heavy things,
construction work, selling goods on
the street, and difficult agriculturai
work were equally described as tasks

thﬁ.t were harmfui, unsafc or I'iSky.

Carrying heavy loads leads to
body pain and poor health

This was emphasised by girls and
boys from diverse contexts. For ex-
ample, adolescent boys who worked
in goldmines in Burkina Faso said
that it was not good for them to
‘carry heavy loads on site as this work is
painful.’8 to 12-year-old girls living in
a rural community in India said they
‘cannot carry heavy sack from fields as
they have hand and body pain.’ Chil-

dI'€l’l ZliSO SUggCSt€d that Small—scale

120

vending was not fine for children
if they had to regularly carry heavy
loads which could lead to back ache
or body ache.

Increased risks of accidents, inju-
ries and body pain

were identified by children espe-
Ciaily if thcy were Cngagcd in con-
struction work; factory work: mining;
agricultural work (cthat was heavy or
involved pesticides); carrying heavy
loads as vendors or porters; or work-
ing as waste collectors. For example,
adolescent boys in the Philippines
said, ‘construction and masonry work
is dangerous to children and are physi-
cally draining’ Children in Burkina
Faso said they should not participate
in gold mining due to disease, risk of
injury with pickaxe, dust, landslides that
can lead to death, slippage that can lead
to fracturing a limb, or taking narcotics
to be eﬁéctive in mines.” Adolescent giris
in Chad said they should not be
involved in ‘prostitution due to risks
such as diseases, STIs, AIDS, hepatitis.

As described in the earlier chap-
ter on aspects that children dislike
about their work, jobs that expose
children to dust, chemicals or pestici-
des or otherwise causes harm and in-
juries should be avoided. In addition,
children said they should avoid work
that exposes them to fire and the risk
of accidents and burning; or work
that entails long hours in the sun
as this can lead to various illnesses.
Being a driver or co-driver (on a bus,
rickshaw, or boat) was also identified
as work they could not do, both due

6 'Mapping work children can and cannot do’

Anecdote

In a plenary discussion among

boys who worked as

waste collectors

in a town in Indonesia,

they summarised it this way: although some

children think that they can collect waste
because they must earn money for their

families, some children do not think they are
supposed to, because it is dangerous work,

putting them at risk of being abused by other

people, adults and peers, not only physically,

but also verbally and sexually.

to increased risks of accidents, and

the ilicgality of undcr—agc driving.

Too difficult or heavy, for age
or ability

Children and adolescents from
37 consultations across 19 countries
covering each of the regions empha-
sised that there were some types of
work that were not suitable to them
as they were too difficult or too heavy
for their age or ability. Girls and boys
from different age ranges described
how they did not like to carry goods
that weighed alot (such as large quan-
tities of wood, water, fruit, vegeta-
bles, rice, grains, minerals, hcavy
sacks or luggage, cement, brick
blocks, or heavy children). For ex-
ample, a 10-year-old boy in Nigeria
said children his age were too small
to be carrying cement or blocks. A
group of 10 to 13-year-old children in
Myanmar said, ‘we shouldn't work for
others, as we are not old enough.” Ado-
lescent boys in Chad said, ‘we do not

have to take other heavy luggage, our
age does not allow us to take what is
too heavy.’

lllegal or increases risks of being
in conflict with the law

Children from 31 consultations
across 18 countries, covering each of
the regions, emphasised that there
are some types of work that they could
not do either because they are illegal,
or because they carry increased
risks of being in conflict with the
law. Children highlighted that they
should not get involved in stealing
or robbery, prostitution, or selling
drugs or alcohol because these activ-
ities are illegal. For example, girls in
Kenya said they should not ‘peddle
drugs as it is harmful, you might be ar-
rested, and it is against our rights.’ Syr-
ian boys who worked as small-scale
vendors in Jordan suggested that
they should not work in mobile stalls
in the streets as it was illegal and may

lead to being fined, or receiving jail
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time. Driving or co-driving buses,
auto rickshaws and boats was also
illegal for young people under a cer-
tain age in many countries. Adole-
scent boys in Indonesia explained
although working as waiters at a bil-
liard cafe or as a drug couriers may
earn them money, but these jobs are
very dangerous. Children shared sto-
ries how some of their friends had
become involved in drugs and had

been Caught by the police.

Some groups suggested that
children should not be involved in
waste collection, small-scale vending
on the streets, or begging as these
increase the risk of being in con-
flict with the law. For example, 10 to
13—year—old children in Myanmar said
they should not collect waste as they
could get caught by the police. Eight
to 12-year-old girls in the Philippi-
nes warned against children being
small-scale vendors (e.g. selling eggs,
spices or snacks) as they recalled
their own experiences of being re-
primanded by the police, especial-
1y if they worked at night. Eight to
Iz—year—oid Roma children in Alba-
nia said children should not ‘beg or
collect recycled materials as our life is at
risk, this work is not allowed, and you
could be arrested.” Some children also
advised against working as domestic

workers in case they were unfair]y

accused of theft.

CAC members from Peru
did not consider stealing or
prostitution as forms of work,
but rather as criminal activities.
CAC members from Indonesia
highlighted that being a prosti-
tute or selling drugs seller would
be very harmful to their future,
both physically and mentally.



Increased risk of abuse
and violence

Children of different ages from
20 consultations across 12 countries
covering each region > highlighted
that there are some types of work,
working hours, or types of employer
that increase risks of children ex-
periencing abuse and violence. For
example, children in a number of
different countries emphasised that
children should not work late at
night as this increases the likelihood
of abuse and violence, including ris-
ks of kidnapping and human traf-
ficking. Further stressing this point,
adolescents in Peru suggested, ‘we
should not work in dangerous places, dis-
cos or bars due to dangers in the street.
When we work late, we see drunken
men, prostitutes, and we are victims of
robberies.

Children in a few contexts sug-
gested that they should not work for
people that are unknown orunrelated
to them as this could open them up
to instances of abuse. For example,
gitls from Kenya, India, Syria, and
Indonesia suggested that girls should
not be employed as domestic workers
as ‘they are vulnerable to sexual abuse
by their employer’ (Indonesia), and
there are increased risks of ‘mistreat-
ment and denial of rights’ (Kenya).
Adolescent girls in India suggested
that they should not be engaged in
any type of wage labour as they ex-
pressed concerns about the lack of
security and possibility of molesta-
tion. Adolescent boys in an Indian
town suggested that neither boys nor
gitls should be selling things in the
street, as both girls and boys were
vulnerable to different forms of abu-
se when working in the streets. Girls
in different countries also highligh—
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Mapping of work children cannot do, Bolivia

ted risks of sexual abuse when they
travelled to collect wood or water.

Negative impact on study
Children from 19 consultations
across 13 countries covering all re-
gions emphasised that children
should not be engaged in any type
of work that has a negative impact
on their studies. For example, girls
aged 8 to 12 years in rural Echiopia
said they should not be engaged in
‘petty trading, cooking enjera %3 or prepa-
ring maize for the local beer as it puts

pressure on schooling and studying time.’

A group of former, working children
in India further advised that chil-
dren should not work in any sector
that pays them as it deprives child-
ren of their right to education (by
motivating them to work more). The
majority of children emphasised that
children should not work full-time,
nor should they work during school
hours, as it hampers their education.
Adolescent girls in Indonesia also
suggested that children should not

be involved in any late-night work as

‘if they go home late, they will be sleepy

at school.

It is exploitative, too long
working hours

Children from 12 consultations
across 8 countries from Africa, Asia
and the Middle East, especially from
consultations involving former child
workers, said children should not be
engaged in work that is exploitative,
where they have to work long hours
without sufficient time for scudy and
p]ay. Children in India and Kenya
suggested that children should not be
wage labourers, dailylabourers, bond-
ed labourers, or work in factories
as it is much more exploitative than
other forms of work. Adolescent Syr-
ian girls who were living and work-
ing in Jordan also suggested that

children should not do ‘factory work

as there will be too long working hours.’

Girls from Indonesia indicated that
children should not be employed as
domestic workers as this work is too
demandingfor them. Adolescent girls
from Nepal also indicated that girls

54 Except Europe where the sample of children consulted was small (57).

55 A traditional food.

122

6 'Mapping work children can and cannot do’

and boys should not be given too
much housework as children should
not be expected to ‘work continuously
from morning cill late night.’

It is against their religion
or culture

A few groups of children from
Asia, Latin America and cthe Middle
East, particularly groups of Syrian
refugees, emphasised certain types
of work or work places that were not
suitable for girls and/or boys due to

their reiigion and culture. While the
majority of children suggested that
they should not steal because it was
i]legal, other children, including
Muslim children from Bangladesh
and Syria, and Christian chil-
dren from the Philippines, placed
more emphasis on stealing being
something that they should not en-
gage in as it was ‘immoral. Syrian
adolescent boys in Jordan said they
should not be involved in any ‘llicit
trade - alcohol, trafficking  human

beings, prostitution, or stealing because
it is against Islam.’

Members of one CAC in India
emphasised that children should
not beg as it is against their
dignity. In tribal society people
generally don't believe in begging,
rather than they prefer working
hard to earn a living.

Key policy and practice considerations emerging

/_\/

from chapter SIX:

Rather than simply classifying some forms, occupations or sectors of work,

as labour that is harmful and should be abolished, children’s experience and

views on work they can and cannot do should be taken into account. Ideally,
harmful occupations and sectors are identified jointly with children from

each country.

A gender and non-discrimination lens is required to inform assessments,
planning and ongoing monitoring of policies and practice that are designed
to improve the lives of working children from diverse backgrounds (including
children with disabilities, stateless or refugee children, etc.).

Increase government and donor investments for human resources to under-
take child-protection case management, to ensure assessment and action
planning in the best interests of the child (taking into consideration the
views of the child, their family members and other key stakeholders).




7 'Protection and
Risk factors’

From the consultation
findings it is clear that there
are mixed outcomes for
children who work.

Some children benefit from working, for example,
because their earnings help meet their basic needs,
they feel appreciated and proud to contribute to their
families, and they learn new skills. Conversely, some
children face negative outcomes from working, for
example because they face exploitation, harm,
injury, abuse or violence, or they have insufficient time
to study, play and rest. Moreover, for most children,
the benefits and costs of children’s work co-exist
(Hobbs and McKechnie, 2007). Thus, in order to develop
and implement policies and practices that enhance the
protection, well-being and development of children, it
is important to identify and reduce risk factors that
increase the likelihood of harmful outcomes of child-
ren’s work, and to identify and strengthen protection
factors that contribute to positive outcomes
of children's work.
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Through the initial process of
analysing and coding the consul-
tation findings by the consultants,
some factors quickly emerged that
were identified as possible protection
and risk factors. For example, there
were a number of different scenarios
where children described how they felt

safer working at home or close to the
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home, thus this was identified as a
potential protection factor. Conver-
sely, children described how family
poverty compelled them to engage in
some risky work, so this was iden-
tified as a likely risk factor. A list of
20 factors was incorporated into an
exercise for use by children’s advisory
committee members. This enabled

Protection and risk factor activity by

children's advisory committees:

working children to analyse and share
their views and experiences concern-
ing these factors to clearly identify
them as ecither influencing positi-
ve Or megative outcomes associated
with children’s work. In addition the
CAC members had the opportunity
to identify additional protection and
risk factors through these discussions.

Members of 11 children’s advisory committees

undertook this activity (Four in India, and one each in

Indonesia, Jordan involving Syrian refugees, Kenya, Kosovo,

Nepal, Peru and Thailand). CAC members were given:

flipchart paper with the protection/risk factor headings
and +5 to - 5 scores; a set of 20 sticky notes, cach with a

factor written on it; and some blank sticky notes.

The activity was introduced to the group and they were

asked to read each sticky note and to discuss and decide

whether the factor on the sticky note was:

A risk factor
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increasing the likelihood of having
negative experiences with children’s
work. If it is a risk factor place
it on - 1 to -5. Place it on a more
negative score (e.g. - 4 or -5) if itis a
factor that has a strong influence
on creating negative

experiences.

7 'Protection and Risk factors'

Note

If the CAC members thought that this
factor did not have any influence on
positive or negative experiences they
were asked to place it on zero.

For each factor, a documenter recorded the score and the reasons provided,
including noting any differences among group members. Furthermore,
CAC members were also encouraged to add other protection or risk factors
that they felt were significant.

To develop the overall scores, a preliminary average score was generated by
compiling the results from each CAC. During the process of gaining
CAC feedback on the draft report (July - August 2017) CACs also had an
opportunity to review and share their feedback on the overall scores
and reasons. Members of six CACs (three in India, and one each in Indonesia,
Kosovo, and Peru) shared their feedback and new average scores
were generated for the final results.

Protection and risk factor analysis by one children's
advisory committee in Indonesia
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Protection factors

+5

+3

+2

+1

Risk factors

-2

-1

Child has a
contract with
employer

()

Being a girl
(-2.4)

4

Child is

requested to do
heavy or haz-
ardous work

3

Child’'s parents/
caregivers have
no stable job
(-3.9)

Child's family
is affected
by poverty

(-3.5)

Child works for
someone outside
of his/her family

(-3.3)

Child / family
migrate for work
(-3.2)

(-4.5)

Child is forced
to work
(-4.5)

Child works late
at night
(-4.3)

Child works on
the streets
(-4.2)

Child does not
live with his/ her
parents
(-4.2)

Child has long
working hours
(-4.2)

Child / family is af-
fected by

In addition to the 20 factors which were explored by  Additional protection factors: conflict or disaster

CAC members in the 11 risk/protection factor activi- (- 4.0)

ties, additional factors were suggested by members - Child experiences love, care and guidance from

at other times, which were also supported by further  their family

analysis of the consultation results': - Good employment opportunities for parents in
their own villages and towns

- Government investments in school infrastructure
and other basic services

- Child works at home and/or with adult family
members

- NGOs are active in promoting children’s rights

Child / family
are refugees or
stateless
Additional risk factor: (- 4.0)

56 Showing the final average scores of combined results incorporating the
CAC consultation, activity results and their feedback on the initial overall
findings (shared in the July 2017 draft report).

57 S CAC bers al hasised ¢ f work that harmful, . . . .

AN L R BEERDERREE R G e B e e Child or family member is addicted to alcohol,

drugs, gambling or internet

such as working in hotels, and waste collection, these findings were incor-
porated into Chapter 6 on work children can and cannot do.
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Protection factors

Child regularly goes to school
(CAC score range: +3 to +5,
average score of + 4.8)

Parents valuing children’s educa-
tion and children reguiar]y going to
school has been identified as scrong
protection factors by children. CAC
members from each region empha-
sised that children have rights to
education. Through education they
can gain skills and knowledge which
will help them find better jobs and
earn good salaries thus leading to a
brightcr future. CAC members from
India, Thailand and Peru said that
knowledge gained in school helps
them protect themselves, and when
children are educated, they are also
less prone to being exploited and
cheated. A CAC member from In-
donesia encouraged the government
to reduce education costs and make
the enrolment process easier to en-
sure that all children have access to
school. A CAC member in India also
mentioned that providing free lunch
at school acts as an incentive to
attend, and can reduce the need for
children to earna iiVing. CAC mem-
bers from Kosovo were straightfor-
ward saying that if a child is not in
school thcy will work; whereas while
they are at school they have a break
from their work and have more time
for relaxation. On the contrary, one
CAC member in Kenya described
how he felt forced to study and pre-

ferred to have more time to work.

Feedback from CAC members
in Indonesia: 'Education
is a child's right. If we did not
go to school, we would
not have knowledge and a
bright future.’
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Case example 17

Boys aged 11 to 17 who attend school and work as
shoe shiners in Asuncién, Paraguay described
how they had been organising themselves in a shoe
shiners’ association in the bus terminal. Their
association had been running for 5 years.
Through their involvement in the association,
children had learned about their rights, they
had analysed their realities, and they had
protected themselves and their younger peers
from dangers in the workplace. Through their
organisational efforts they had made space in their
work place to study and do their homework, to rest,
to play, and to get meals. They were proud that they
were working to help their families, and adoles-
cent members of the association emphasised how
their association had provided fellowship, respect,
guidance, and the support needed to earn an honest
living. Through their association they had access to
training, learning, recreation and play, and members
felt that the biggest achievement of their association
was having a good balance in work, study and play

that allowed their rights to be respected.

who are

defend

Child is a member of a working
children'’s association

(CAC score range: -3 to +5,
average score of +3.2)

The majority of CACs identified
the benefits of working children
organising themselves into associa-
tions to have a platform from which
children could voice their opinions
and to demand their rights. CAC
members in Peru emphasised, If the
children belong to an association they
can give their opinions and give their
proposals to those that will help us be
listened to, and defend our well-being’
Working children’s associations can
help working children to collectively
defend their rights, to protect them-
selves, and to negotiate improved

Working conditions or compensation
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if they face any accidents. Working
children mentioned how they felt
protected and made friends in their
groups. Through their associations,
they could share their experiences
and feelings, they could learn about
their rights and other new things,
they could give cach other advice
and support, and they could study
and p]ay. Being a member of chil-
dren’s associations also increased
children’s self-respect and other
people’s respect for them. However,
members of two CACs in India sug-
gested that it was better for children
to be part of mainstream children’s
groups, together with other children
attending school, so that they could
also attend school and promote

child rights more broadly.

Shoe-shiners
organised in
an association

in Paraguay

their rights

Child's voice is heard in decisions
about their work

(CAC score range: -2 to +5,
average score of + 2.8)

Children suggested that the-
re would be a more positive situa-
tion for working children if their
views and suggestions were heard in
decisions afi?ccting them, not oniy
in their homes, but in their work-
piacc, in the community, and in gov-
ernment policics. If adults rcaiiy lis-
tened to children they could take
action to reduce risks children face,
and facilitate their studies. Chil-
dren also explained that when their
preferences on what work they do,
and their working hours are consid-
ered by their parents, caregivers or
employers, this increases their pro-
tection and well-being. However,
some CAC members from India,
Indonesia, Kenya, and Nepal de-
scribed how they find ic difficult to
raise their concerns to their parents
or employers. Adults often do not
give them choices about the work
they do, and they do not listen to
their views or preferences. Gender
dimensions were also mentioned,
as CAC members in Kenya shared
that girls’ views are not considered
in decisions about their work, while
boys’ views are heard. If children

7 'Protection and Risk factors'

defy their parents or employer to
follow their choices, they risk being
scolded, beaten or having a reduc-
tion from receiving their wages.
However, CAC members in Peru en-
couraged childrentoopenthechannels
of communication with their parents
and caregivers, to express their opin-
ions and feelings about what work
they do and do not want to do, and
have their views taken into account.

Child is only asked to do
light work (CAC score range:
-3 to +5, average score of +2.6)
The majority of CACs indicated
that children were more iikeiy to ex-
perience positive results from wor-
king if they were oniy asked to do
light work. Children described how
thcy could learn skills from 1ight
work, gain indcpcndcncc, and hcip
their parents without the negative
aspect of becoming too tired. Chil-
dren said they were happy to do
]ight, harmless work, if they still
had time to study, play and rest.
However, members from one CAC
in India said that there may still be
risks associated with light work, for
example fetching water from a well
may sound like an easy job, but there
are risks that the child may fall in
the well.

Protection and risk factor analysis by another children's advisory

committee in India

131

Risk factors

Child is requested to do heavy or
hazardous work (CAC score ran-
ge: -2 to -5, average score of -4.5)
All the CAC members emphasi-
sed that children faced significantly
more negative outcomes if asked to
do heavy or hazardous work. Results
from the wider consultations also
validated the fact that undertaking
heavy or hazardous works harms
children physically and mentally,
as they may experience body aches,
injuries, fatigue, mental strain, and
increased risks of accidents putting
their lives in danger. CAC members
from India suggested that employers
should be severely punished if they

contract children for hazardous jobs.

Child is forced to work
(CAC score range: -3 to -5,
average score of -4.5)

Children face increased risks
of negative outcomes when they are
forced to work and when they have
no voice in decisions about the work
they do, or for how long or often
they work. Being forced to work in-
creases the possibility of children
undertaking work that they do not
like, or that may be too heavy or haz-
ardous, thus increasing the danger of
health risks and accidents. Children
who are forced to work may not have
enough time to rest and sleep. Being
forced to work also negatively affects
children’s emotional and mental health,
which can lead to sadness and de-
pression. CAC members in Indonesia
suggested that children who are
forced to work may be more suscep-
tible to drug use.

Child works late at night
(CAC score range: 0 to -5,
average score of -4.3)

Children who work late at night

face increased ¢xposure to harm,



violence, and exploitation. Working
late at night also adversely affects
children’s healch if they do not have
enough sleep, and it negatively af-
fects their opportunities to study
and increases the risk of dropping
out of school. Children who work
late at night are also more vulnerable
to crime, kidnapping, sexual harass-
ment and sexual exploitation.

Members of one of the CACs
in India who had been working
on the street emphasised
children’s vulnerability to
exploitation and violence.
Children often face harassment
and physical violence from
the police.

Child works on the street
(CAC score range: 0 to -5,
average score of -4.2)

CAC members, especially those
who had experience with Working
on the streets described the dangers
they faced. Across the different re-
gions, girls and boys who worked on
the streets face increased risks nega-
tive outcomes from their work due
to increased likelihood of road acci-
dents, discrimination, abuse and vi-
olence from members of the general
public, and police harassment. Chil-
dren working on the street face in-
creased exposure to gangs and asso-
ciated risks of becoming involved in
illegal activities. Children also faced
physical harm and poor health from
pollution on the streets in congested

cities.

Child does not live with their

parents (CAC score range:

0 to -5, average score of -4.2)
Children who are not living with

their parents may struggle 0 mecet

their basic needs, they may lack care
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and affection, and they face increased
exposure to exploitation and abuse.
CAC members emphasised that chil-
dren’s vulnerability to risks increased
when children are separated from
their parents, when they are living
alone, living with other caregivers,
or with their employers. CAC mem-
bers described how children in this
situation may feel insecure and are
therefore more likely to get involved
in risky or illegal activities and to be
exploited. CAC members in Nepal
who were living with their employers
described mistreatment and a lack of
care. CAC members in India empha-
sized that living with relatives did
not assure children’s protection, as
some relative caregivers mistreat and
exploit children. Findings from the
broader consultations provided il-

CAC members in Indonesia
questioned whether not living
with parents is a risk factor,
especially as one of the CAC
members lived with her
grandmother who cared for
her, allowed her to go to school
and gave her pocket money.
This member said that whether
or not living with others was
dangerous greatly depended on
the situation because parents
sometimes might treat.

lustrations of increased risks of chil-
dren being neglected and exploited
by relative caregivers, step-parents,
and non-related caregivers.

Case example 18

A 12-year-old called Mary 2 lives in a rural village |
in the Philippines with her aunt, uncle and cousins,
as her mother died when she was young. Before
going to school she carries out housework, such
as fetching water. She attends school from 8am
to 5pm, and after school she goes to the market
to sell eggs so that she can earn money to pay her
school fees. Mary is happy to work because her
work allows her to continue her schooling. Fees
She is also happy to learn some business skills,
and people see her as hardworking. However, due
to pressure from her aunt to earn enough money,
Mary works very late at night, and she is
scolded by her aunt if she does not sell enough
eggs. She sells eggs in the market from 5.30pm
until 2am. Due to working so late at night she
worries that others may think she is a sex wor-
ker. She is also very tired while at school due to
getting so little sleep, and she has no time to rest
or play on school days.

12-year-old
girl from the
Philippines who
lives with her
aunt and uncle
and sells eggs
to pay school
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Case example 19

‘My name is Tausi.*® | am 16 years old. | live with my step-mother. | do not like to
live with her because she mistreats me and gives me a lot of work, heavy work. |
dig in the field for many hours, the whole day, | never find time to rest, and | eat

once per day. If | explain that | am tired, she does not listen, instead she gives me

other work to do, | have to weed tobacco, to water seedbeds for tobacco. The

IWustration
and text
by a 16-year-old
girl from
Tanzania

trend of work was too much so | decided to run away and | am now living with
my grandmother. My grandmother was happy to live with me; she connected me
to the apprentice program where | am learning to be a tailor. | like tailoring | can

make my own dresses and in the future | will be making money from tailoring.’

However, CAC members also
emphasised that some children receive
good care from alternative caregivers,
including grandparents and other fam-
ily members. CAC members from
Indonesia, Kenya and Peru acknow-
ledged how some children witness and

experience domestic violence in their

homes and lack care and affection
from their parents, especiaﬂy if their
parents abuse alcohol or drugs. In such
contexts, 2 CAC member from Peru
indicated 1iving with an alternative
caregiver may be a protection factor if
the child receives more love, care and
guidance in their new home.

17~yeo.r—old
Syrian refugee
boy who was
affected by
conflict and
is working in

Serbia

Case example 20

Asif® is currently living alone in Serbia. His parents
are divorced and he has four sisters, one of whom
lives with his mother in Lebanon, one who lives in
Jordan and two still in Syria. He first left Syria in
2012 when he fled to Lebanon due to the conflict.

At the age of 13, he began construction jobs
in Lebanon to meet his basic needs. He worked
eight hours a day, seven days a week, but
received a low wage. Later he moved to Egypt,
where he worked informally, and then he moved to
Jordan. In Jordan, he spent most of the time
working in a shop to service mobile phones.

He worked up to 16 hours a day, seven days a week,
where he was paid three times less than the other
workers. This was a very hard period in his
life, but since he had no other choice, he agreed
to the exploitation to allow himself the basic means
of survival.
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Child has long working hours
(CAC score range:
-2 to -5, average score of -4.2)
CAC members described how
children who work long hours face
increased risks of poor physical and
mental health as they will not have
enough time to rest and play. They
may also face poor education results
as they will have insufficient time
to study and may have dropped out
of school. Children who work long
hours will experience mental strain,
headaches, fever and other sickness.
They may be deprived of sleep which
increases their risks of accidents and
injuries. Children who work long
hours are often underpaid and thus
exploited.

Child's family is affected by con-
flict or disaster (CAC score range:
0 to -5, average score of - 4)
Conflict or disaster was iden-
tified as a significant risk factor by
CAC members. Conflict and disas-
ter leads to: injuries; death; disability;
psychological distress; loss of homes
and livelihoods; displacement; and
family separation. Displaced chil-

58 Name changed to protect anonymity.
59 Ibid.
60 Ibid.




dren, who are separated from their
parents and families, may have
less access to shelter, food, clothes,
education and other basic needs; and
parents may have decreased access
to jobs. Due to these factors, chil-
dren may miss school and be more
likely to someday leave school entire-
ly. Family separation and loss of
family earnings added stress on fami-
lies and heighten the possibility that
children may engage in work to earn
a living to meet their basic needs.
Due to increased family hardships
and reduced options, children af-
fected by conflict or disaster face
an clevated dangcr of engaging in
harmful work and are more vul-

nerable to exploitation.

Child / family are refugees or
stateless (CAC score range:
0 to -5, average score of -4)
Children and families who are
refugees or who are stateless are more
vulnerable than other children, due
to the loss of their home, livelihoods
and other belongings. CAC mem-
bers mentioned that refugee fam-
ilies may be unfamiliar with their
new living placcs, the language and
culcure. Parents and caregivers may
struggle to find jobs, and parents
and children cannot know which
places are safe and unsafe for chil-
dren, thus increasing their vulnera-
bility. Refugee and stateless children
and families often confront barriers
to accessing health services and
education services among others.
Without registration papers or other
documents, they may not have ac-
cess to relevant government schemes.
Children and family members may
face discrimination from the host
community, or within schools which

may causc th€l’1’1 to dI'OpOth.
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Child’s parents/ caregivers have
no stable job (CAC score range:
0 to -5, average score of -3.9)
Most CAC members identified
when parents or caregivers do not
have stable work, as a contributing
risk factor for children. In chis situ-
ation, children may face heightened
pressure to earn a living to help meet
their family’s basic needs. Children
may be forced to work in situations
that are unsafe, and they may be en-
couraged by their parents to miss
school or to drop out in order to earn
a 1iving. When parents do not have
stable employment, they may rack
up debts and engage in bad habits.
This contributes to family stress
which may lead to increased violence
within the family, A I7—year—old,
male CAC member in Peru com-
mented: “If our parents had a job, the
children would not work and would not
be hurt. However, CAC members in

Jordan emphasised that even if their

fathers had stable jobs, one source of
income was not enough to meet the
family’s needs. Furthermore, when
their parents did not have work per-
mits, this created increased challen-

£ges fOl‘ EhC famlly as a WhOlC.

e

/
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Child's family is affected by
poverty (CAC score range:
0 to -5, average score of -3.5)

The majority of CACs empha-
sised that family poverty and debts
heighten the possibility of children
dropping out of school in order to
take care of siblings and households
while their parents earn a ]iving. This
also mu]tiplcs the risk of children
engaging in harmful work. In rural
areas, poor financial returns for ag-
ricultural crops and poor harvests
contributed to family scruggles, debr,
and migration of family members to
urban settings in search of a liveli-
hood. Children affected by pover-
ty often feel compelled to work to
contribute to their families’ income
to meet their basic needs. Parents
may also be willing to compromise
the safety of the child in order to
improve the family’s finances. Living
in poverty also affected children’s
emotional and psycho]ogical health
due to experiences of discrimination
and judgcmcnt. However difficul,
poverty was seen as a less signifi-
cant risk factor than others by most
CACs, ranked behind being forced
to work, not ]iving with parents, or

being affected by conflict.

Child works for someone outside
of their family (CAC score range:
0 to -5, average score of -3.3)

CAC members believed that
children faced working for someone
outside of their family could be more
harmful, as people with whom they
had no existing rclationships were
more 1ikcly to mistreat and Cxploit
them. Members of one CAC in In-
dia also emphasised that children
face increased risks of harm simply if
they are employed as wage earners by
any person, either within or outside
their family.

Child or family members migrate
for work (CAC score range:
+3 to -5, average score of -3.2)
The majority of CACs believed
that family or child migration for
work increased the risks of engaging
in harmful work. They supposed that
families would build up debts while
migrating which would then compel
children to take on whatever jobs
were available in order to earn an
income for the fami]y, without ex-
amining the associated risks. When
they are unfamiliar with a new place,
children and their parents are more
vulnerable to abuse and exploitation.
Furthermore, children who migrate
also disrupt their education and face
increased possibility of dropping out
of school, especially if they lack the
necessary papers that are needed to
enrol in new schools. CAC members
in Thailand mentioned that children
from migrant families are more vul-
nerable when living on the street, and
sclling drugs. CAC members in Ncpal
described how they had migrated in
order to access education in urban
settings, while their parents had re-
mained at home. By living with, and
working for, other people they fele
they were at a greater risk of being
exploited. In the same vein, children
who are left behind wich relatives or
non-relative caregivers when their
parents migrate for work, are still
vulnerable to neglect and exploita-
tion. Nevertheless, CAC members
from Kosovo suggested that migra-
tion for work can be a protective
factor as families can improve their
standard ofliving through migration
and new work opportunities, thus
protecting children from engaging
in harmful work.

7 'Protection and Risk factors'

Being a girl (CAC score range:
+3 to -5, average score of -2.4)
CAC members engaged in in-
teresting discussions about gender,
and whether being a gir] or boy was a
riskora protection factor. In the ma-
jority of CAC discussions in Asia and
Europe, members described how girls
are particularly vulnerable to harm
from work, especially if they work
outside of their home, due to increased
risks of sexual harassment, abuse and
exploitation elsewhere. CAC mem-
bers in Indonesia described how
girls were exposed to debt bondage,
as their parents arrange their daugh-
ter's marriages in order to pay off
their debts. Some CAC members in
Indonesia thought that it depended
on the individual, and some girls
in India and Nepal described how
they gained confidence and strength
from Working outside of their home.
Their experience had allowed them
to improve communication and ne-
gotiation skills that helped them
tackle everyday problems. CAC
members from Peru, Thailand and
members of two CACs in India said
both girls and boys are susceptible to
a wide range of problems and need
protection from adults, irrespective
of their gender. CAC members in
Kenya suggested that girls are more
protected if they live with and are
cared for by their family members;
but risks of abuse increase grcatly
if they lack parental care and pro-

tection.
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Neutral factors, or factors that
elicited particularly mixed views:

Being a boy (CAC score range:
+4 to -5, average score of - 0.1)
When discussing gender issues,
CACmembers had very diverse views
in relation to whether being a boy
was a protection or a risk factor, or a
neutral factor. CAC members from
Jordan, Kenya, Kosovo, Nepal, and
from 1 CAC in India felc that being
a boy was a protection factor as their
gender allows them to have freedom
to play; to move around inside and
outside of the home to earn money;
and  work indcpcndcntly with-
out being controlled or harassed by
employers. Some boys in Kenya and
Kosovo perceived work as an oppor-
tunity to show their strength and
to be recognised as men who have
increased decision-making power.
CAC members from Peru, Thailand
and two CACs in India felc that being
a child, regardless of gender, makes
them more susceptible to exploitation
and abuse if they are sent to work.
Boys, as well as girls are vulnerable to
physical, emotional, and sexual abuse
in the workplace. Furthermore, due
to gender stereotypes and ideas about
masculinity, highcr expectations are
often placed on boys to carry heavy
things and to undertake hazardous
jobs. Thus, a number of CAC mem-
bers in India and Kenya, felt thac boys
were also very vulnerable to negative
outcomes of work, especially if they
were expected to do heavy work, or
requested to work instead of going to
school.

CAC members in Kosovo dis-
agreed with the emerging findings
that being a boy was a neutral
factor, as they claimed 'boys are
stronger and they can protect
themselves more easily.'



Child has a contract/
agreement with the employer
(CAC score range:
-5 to +5, average score of -1)
There were very mixed scores in
relation to children having formal
work contracts or agreements with
their employers. Most of the Indian
CACs identified it as a significant
risk factor (-5), and the CAC in In-
donesia identified it as a slight risk
factor (-1). Having a contract was
seen by these CAC members as
risky, as the employer would treat
children as workers, expect them to
obey their orders, and could force
them to work even if the child or
their parents were sick. These pressu-
res would place physical and mental
strain on children. CAC members in
Indonesia and Kosovo also emphasi-
sed the dangers of signing a contract,
as children may not fully understand
the contents of the contract which
could open them up to exploitati-
on. In contrast, the CACs in Jor-
dan, Peru, Thailand, and one CAC
in India considered that having a
contract was a protection factor as
it could help ensure children’s rights
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in the workplace. CAC members
in Peru described how contractual
agreements could be developed to
agree to the hours worked, the work
load, and time off; thus reducing
the chance of exploitation and in-
creasing adherence to laws concern-
ing children’s rights. Members of a
CAC in India had had some positive
experiences with contractual work,
where they had a good rapport with
the employer who treated them well.
They had agreed wages for a fixed
amount of time, and having a con-
tractmeant theydidnotneed tosearch
for new work every day. In contrast,
members of another CAC in India
said they were exploited by the em-
ployer when they had a contract for
work in the textile industries. Thus,
they identified the contract as a risk
factor.
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Child's working hours are
part-time and flexible
(CAC score range:
-5 to +5, average score of +1.2)
Having part-time, flexible work-
ing hours was given the full range
of scores from -5 to +5 by different
CACs. Some CAC members from
India, Indonesia, Kenya, Kosovo,
Peru, and Thailand felt that work-
ing part-time, flexible hours was a
protection factor, as children would
have allotted time to study, work,
and play. CAC members from Peru
described how it was a protection
factor when children were able to
express their views and choose part-
time work at times that suited them.
CAC members in India highlighted
that they could use their earnings
from part-time work to buy school
books and school uniforms. How-
ever, members from two other CACs
in India felt working part-time, flex-
ible hours was a risk factor, as even if
a child is only meant to be working
part-time they may still be expec
ted to undertake a lot of work, thus
compromising their time for study
and sleep. The CAC members in Jor-
dan scored it as zero (neutral) as they
said employers would not allow or be
satisfied with children working part-
time, flexible hours. The pointed out
that if children are self-employed
they are better able to work flexible
hours according to their own needs
and interests.

Key policy and pmctice considerations emerging
from chapter seven:

Review and monitor policies and practices to ensure that they
reinforce the protection factors identified here and reduce the
risk factors. Particular efforts must be made to address cumulative
risks, and ensure ongoing efforts to respond to other (yet unidentified)
protection and risk factors.

Support opportunities for working children to express their views;
access information; form and be part of associations; and participate in
dialogue and decision-making in private and public settings to influence

decisions affecting them.

Promote gender equality and support strategic and practical efforts
to end gender-based violence and discrimination.

Need to strengthen child protection systems from national to local

levels to increase monitoring and support for: prevention and response to

forced, hazardous or harmful work; family-based care; enrolment
and retention in schools; violence prevention and response; referrals for
social protection, health, legal and other services.

Strengthen child-sensitive, social-protection schemes, increase
investments in rural development, and ensure access to basic services
and decent work and fair wages for parents and caregivers in remote,

rural, urban and camp locations.

Support violence prevention, disaster risk reduction and ensure
timely and adequate child-focused humanitarian support to strengthen
families’ resilience in times of adversity.

Implement and monitor policies to prevent and protect children from
hazardous, harmful and forced work.

Increase training for police, social workers/social welfare officers,
and labour inspectors on child rights.




8."H Assessment and Flowers

of Support"
Children’s views on policies

and their messages

o

138

Children's views on
policies and
their messages

As an integral part of the consultation process working
children were encouraged to identify and share key
messages with different groups of people who could help
to improve their lives. Building upon children’s views and
their principal messages for change, local organisations
were also urged to support children in planning and im-
plementing various initiatives. Children would therefore
have the opportunity to share their messages with key
stakeholders. Public actions on Child Workers Day (April
30th), and The World Day Against Child Labour (June
12th) provided an occasion for child workers to share
their key messages with concerned stakeholders.

In 81 consultations, children undertook the 'Flowers of
Support' activity to identify key messages for different
groups of people. Furthermore, a 'H' assessment tool to
share their views and experiences on the strengths and
weaknesses of existing policies and practices, and their
suggestions to improve them. This activity was used
by child workers in 12 consultation workshops
(in Bangladesh, Kenya, Nicaragua, Mexico, Peru, and
Tanzania); and in 8 CAC meetings (in India, Indonesia,
Jordan, Kosovo, Nepal, and Peru). The first section of
this chapter shares key insights from children regarding
their opinions and experiences of existing policies and
practices. The second section outlines key messages
from children for different stakeholders, integrating
messages from their 'Flowers of Support’ activity, and
suggestions from the 'H' assessment.
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8.1 Children's views on existing
policies and practices

Some children are not aware of
national or international policies
affecting them

In many countries, there are in-
sufficient awareness-raising and in-
formation—sharing initiatives among
children and families about laws,
policies and practices that concern
them. In diverse contexts, some work-
ing children commented that they
were unaware of national or interna-
tional policies or practices that were
meant to support them. While some
children were aware of their rights,
the majority of children were not
aware of their rights or entitlements

to services.

Children’s views on the strengths
of existing policies and practices

A minority of working children
had been informed about laws and
po]icies concerning child protection,
children’s work, education and other
issues. However, in some contexts
child workers had only been infor-
med about policies and laws through
their previous engagements with
NGO programmes and/or through
organisations and movements of
working children. In addition, the
children’s advisory committee mem-
bers had opportunities to access in-
formation about laws and policics
afﬂ‘cting working children through
the CAC sessions. It is recognised
that the views of adults presenting
the policies to children may have also

influenced children’s views.

Child labour laws that protect wor-
king children from harmful work
Children from 9 countries
(Bangladesh, India, Jordan, Kosovo,
Kyrgyzstan, Nepal, Peru, Rwanda,
and Tanzania) mentioned positive
aspects of existing child labour laws
which sought to protect children
from harmful work. For example,
CAC members in India were aware
that the Child Labour (Protection
and Regulation) Act prevented the
employment of children in hazardous
sectors. Syrian refugee children who
were working in Jordan were fam-
iliar with international regulations
and laws that protected children
from drug dea]ing, participating in
armed groups, prostitution and or-
gan trafficking.® They also described
laws that prevented children under
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Boys with their ‘'Flower of Support’, India

the age of 14 from Working in indus-
trialized facilities®; and in the agri-
cultural sector during school days.®
Adolescents in Kyrgyzstan said there
were policies in place to limit the
number of working hours of stu-
dents aged 14 to 18 years.* Children
from Peru mentioned that there was
a legal code for children and adoles-
cents and that they could use this
code to defend their rights.*

61 11O convention 182 to eliminate the worst
forms of child labour, 1999

62 ILO convention 5, 1919

63 1LO convention 10, 1921/ C010 - Minimum
Age (Agriculture) Convention, 1921 (No. 10)

64 Labour Code of the Republic of Kyrgyzstan,
2004; Law No. 179 of 20 July 2015 to Amend
and Supplement the Labour Code

65 Children and Adolescent’s Code, 2000, Peru
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Policies that support free and
compulsory education

Children from 4 countries (In-
dia, ]ordan, Kosovo, and Nepal)
discussed the advantages of having
policies that support compulsory
education for children. CAC mem-
bers in India described how the
Right to Education Act® provided
children aged 6 to 14 with free and
compulsory education, and a 16-year-
old said, ‘The Right to Education Act
strengthens the Child Labour Act” Some
of the Syrian refugee children who
were CAC members in Jordan said
it the law to support compulsory
education was actually implemen-
ted, it would lead to better careers
for children in the future.

Policies and practices that sup-
port children’s care, justice and
participation, and protect chil-
dren from violence

Children from India, Jordan
and Nepal also emphasised the im-
portance of laws and policies that
protect children from violence and
carly marriage; as well as laws that
support children’s care and protection
when thcy are in conflict with the
law. CAC members in India men-
tioned Child Welfare Committees,
the Integrated Child Development
Scheme, and a national helpline
which all support children at risk. In
Jordan, CAC members mentioned
that ‘there is a family protection law
which can prevent violence in family,
outside of the family and in working
stations... and there is a freedom of ex-
pression law that can help us to protect
ourselves” CAC members in Nepal
also appreciated it that the govern-
ment was focusing on children’s

right to participation.

66 The Right of Children to Free and Compulsory
Education Act, 2009, India

NGO interventions that support
children

In terms of approaches that sup-
port children, they recognised NGO
efforts to: support children’s access
to education; create awareness on
children’s rights; encourage parents
to send children to school; support
children’s participation and to hclp
link children to adult decision-mak-
ers; provide advice, training, creative
and sports activities; and psychoso-
cial support to children. Children
from one CAC in India also de-
scribed the benefits of community-
based child protection mechanisms
which helped prevent the abuse and
exploitation of children, and support-
ed children’s access to education,

care and protection.

A ‘Flower of Support' with messages for
families, police, health services, schools and
the community
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Children's views on the weak-
nesses of existing policies and

practices

Weaknesses in implementing
existing child labour laws and
other policies

Children in & countries
(Bangladesh, India, Kenya, Kosovo,
Nepal, Nigeria, Peru, and Tanzania)
suggested a key weakness of exist-
ing child labour laws and policies
was that they were not effectively
implemented or monitored. There
is a lack of politica] will to properiy
implement the laws, and prompt
punishments are not handed down
to people who exploit children. A 13-
year—old female CAC member from
India said, ‘the government is not
serious in implementing [laws| as the-
re are no sufficient protection officers.
A CAC member in Kosovo said,
‘the law is not applied in everyday life.
Furthermore, children, families,
members of the general public,
employers, and even government of-
ficials are often unaware of policies
and laws concerning child labour
and children’s protection.

Limitations in existing laws and
policies to protect children from
harmful work, as they do not ade-
quately address the complexity of
issues affecting children
and families

Limitations in existing laws and
policies were also identified by chil-
dren in India, Indonesia, Kosovo,
Nepal and Tanzania. They pointed
out that the policies do not ade-
quately address the root causes of
harmful work, such as poverty, lack
of access to quality basic services and

discrimination. Working children in
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Working children and adolescents shared their life
experiences about their work in an event that was organised
alongside local government representatives, teachers and
children. A newspaper publication about the exchange
highlighted: ‘During the local exchange, the need to implement
policies to protect children from child labour became evident.
Furthermore, children asked the government authorities
to establish protection policies for working children, as there
were existing policies for adults. Likewise, children expressed
that the authorities do not look at the realities of the children
who are forced to work due to the need. [...]

A 13-year-old girl said that ‘'Nowadays it is not easy to identify
the origin of children’s work. If there is poverty, children will
have to work to support the family. Without alternative poli-
cies and dignified work, there will be working children who are
exploited. If resources are not well distributed, poverty will
remain, and so will the need for us to work illegally.’

Case example 21

Tanzania commented that, laws and
policies are in place in Tanzania to pro-
tect children, but they are not effective
as children find themselves in complex
problems from child abuse, violence and
no education” CAC members from
Indonesia and Kosovo also highlight-
ed that existing laws and policies did
not give sufficient focus and support
to children and families to overcome
poverty. They emphasised that chil-
dren often worked to help meet their
families’ basic needs, simply due to
the low income or unemployment
of their parents. Members from one
CAC in India thought the laws and
policies did not effectively take into
account the issues faced by wor-

67 The Child Labour (Prohibition and Regulation)
Amendment Act, 2016, India

king children in different sectors.
Furthermore, children from two
other CACs in India said a weakness
of the new Child Labour Act® in
India was that it still allowed chil-
dren to work in home-based indus-
tries, which tliey feared would rein-
force the caste system. Insufficient
attention to non-discrimination
was also emphasised by 16 to 18-
year-old boys in Nepal who men-
tioned that the national policies were
not enough to guarantee the rights of
third—gender Working children, and
they called for policies that created
a good environment for all children
regardless of gender, caste, class and
cthnicity.
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Low-quality education and limited
school infrastructure

Weaknesses in school infrastruc
ture and poor-quality education
were identified by children as factors
that contributed to below average
education results, school dropout
and children’s work. CAC members
in India said chat ‘there is lack of rooms
in schools, so children of different grades
have to sit in a single room... and tea-
chers are not serious with their work
and thus the quality of education is very
low.” A group of working children in
Peru also explained that, ‘education
does not respond to the reality of work-
ing children and adolescents.’

‘This work is my motivation to
continue forward', Peru

8 'H Assessment and Flowers of Support': Children's views on policies and their messages

8.2 Children's key messages for
different groups of people

Children identified groups of
people with whom they wanted
to share messages, and they de-
veloped key messages for ecach of
these groups. Most messages were
provided to governments, followed
by messages for: parents and care-
givers; non—governmental organisa-
tions (national and international);
children; teachers and head-teach-
ers; employers; police; communi-
ty and religious elders; UNHCR;
and others, including women’s
groups and the media. Although
the ‘Flower of Support’ activity was
undertaken in &1 consultations, the-
re were no explicit messages given
by children to the ILO. This indi-
cates that this agency is either not
known to Working children, or it is
not identified as an agency that can
improve their lives.

Working children in Burkina Faso presenting their

'Flower of Support'

Key messages to the
Government

Members of a CAC in India
shared their top messages for
governments to
1) Provide free, quality
education for every child;

2) Support families by providing
good jobs to parents and providing
services and cash assistance; and
3) Implement and monitor laws
and policies

Strengthen policies and approa-
ches which reduce poverty
and strengthen families

The most frequent message to
governments was the need to increase

68 Children from 90 consultations across every

region shared messages for the government.
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support to their families to reduce
family poverty, and to increase job
opportunities and good wages for
their parents and caregivers in rural
and urban locations. Working chil-
dren in 38 consultations in diverse
locations across each region drafted
this message. For instance, children
in a rural location in Kyrgyzstan said
there should be ‘an increase of work-
places in villages and an increase of wages
so that the family and relatives do not
have to leave. Children encouraged
government policies and practices
that supported their parents and
caregivers gain access to training
and livelihood and grant schemes.
Refugee children sought govern-
ment permission for their parents to
be allowed to work. The importance
of cash assistance, other social pro-
tection schemes, and family-support
services was also highlighted by chil-
dren. A group of working children in



the Philippines said, the government
should ‘help poor families especially those
who are sick, provide them with finan-
cial assistance and medicine. Aware-
nessand training for parents and care-
givers to reduce their tendency for
physical punishment and scolding of
children was also mentioned.

Provide free, quality education
for every child

The need for improved govern-
ment efforts to ensure free, quality
education for all children (regard-
less of gender, disability, ethnicity,
refugee status, family income, and
location) was highlighted by children
in 37 consultations, covering every
region and encompassing children
from diverse working backgrounds.
Children wanted governments to en-
sure improved school infrastructure
in remote, rural, urban and camp
locations along with highly-trained
teachers so that all children could be
literate, numerate, and gain a wealth
of knowledge. Children also urged
governments to provide access to
free schools; education scholarships
or other benefits to poor children;
and school materials and school
transport to reduce the costs asso-
ciated with education. For example,
children in Paraguay encouraged the
Ministry of Education to do more
to prevent children from having to
leave their communities by making
more efforts ‘to improve the school and
to enable more grades, to provide them
with food to supplement what little they
have in the house.’

Efforts to ensure free and easy
enrolment, and non—discriminatory,
inclusive school environments were
also called for, especially by chil-
drenwith disabilities. They highlight-
ed the need for improved, inclusi-
ve education along with disabilicy-
friendly schools. Some Syrian refugee
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children suggested that separate
schools should be established for
them, due to their negative experi-
ences with bullying and discrimina-
tion in mainstream schools. Policies
and teaching practices that promote
children’s expression and participa-
tion, and that prevent and address
violence in schools, were called for
by both girls and boys across each
region. Working children from
Nicaragua who were involved in
seasonal, coffee-harvesting activi-
ties with their famﬂy members, and
Syrian refugee children who were
living in Jordan, also suggested that
need for flexible school timetables
that could be modified to reflect the
needs of working children’s schedules.

Improve infrastructure and
access to other basic services,
including free health services
Broader improvements to infra-
structure (roads, electricity, houses)
and to other basic services, inclu-
ding free, health services were also
advocated for by children across
cach region. Children called for
local governments to have increased
powers and budgets with which to
implement programmes and policies
that benefit children and their fami-
lies, while supporting community
development. Children with disabil-
ities from Bangladesh also encour-
aged the development of accessible

and disability-friendly services.

The CAC members in Koso-
vo shared a key message that
‘teachers should protect us, NOT
discriminate based on gender or
ethnicity.’
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Improve the design, implementa-
tion and monitoring of laws, poli-
cies and programmes to protect
children from harmful work,
violence and abuse

Children from differ-
ent locations requested
increased government ef-
forts to refine,

Government

parents and

caregivers
NGOs
and
INGOs
implement,

monitor and media
enforce laws
and policies to

children

from hazardous or

protect

harmful labour, and from

violence and abuse. The need to
raise awareness among government
officials, police, parents, caregivers,
children, and the media of child
rights and protection from harmful
work, was also called for by children
from different regions. There were
some differences in perspectives
among Working children (both with-

in and across consultations) on the

UNHCR

child
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type of policies and laws that would
best be suited to them. Children in
11 consultations from 10 countries
(from Asia, Africa, Latin America
and Middle East) highlight-

ed the need to pro-

tect children from

harmfu]

of work. For in-

forms

stance, adolescent

police

messages

ren

employers

community

and religious

elders

girls

teachers who were
and working as
schools small-scale

vendors in

the  Philip-

pines said, ‘the

government  should

help children get away from working in

hazardous environments.

Children from 13 consultations
in six countries (from Asia and
Africa) suggested that the govern-
ment should stop all forms of chil-
dren’s work. Some of the children
in these consultations even used the
phrase ‘end child labour’. This requires
further explorations to determine
whether they meant all forms of

4

children’s work or not, and whether
they meant for all children up to the
age of 18. Members from one CAC
in India indicated thac children
should not work at all, irrespective
of their age. Not all children felt the
same, however, as Syrian child work-
ers who were members of a CAC
in Jordan, suggested merely to in-
crease the legal working age from
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Case example 22

Children in Indonesia participated in a workshop that aimed
to reflect on child rights and the current situation of working
children. The children drew pictures to convey key messages
related to their work that they wanted to share with the gene-
ral public and decision makers. Their drawings were printed on
a banner and displayed at public spaces where children were
used to working. Children themselves asked the public to share
their commitments to their messages by signing the banner.
Other activities included a one-hour radio talk show on the
national radio station under the topic ‘It's Time To Talk About
Ending Child Labour.’

14-years-old to 15 years. Children
from 4 consultations in India, Nepal
and Zimbabwe supported govern-
ment efforts to rescue working chil-
dren who were being exploited or
abused. Children who mentioned
rescue and rehabilitation were
familiar with existing NGO pro-
grammes that supported this type
of programming.



Improve conditions for light, safe
work by children

Children from 24 consultations
and CAC members from 13 countries
(from Asia, Africa, Latin America,
and the Middle East) suggested the
need for government efforts to im-
prove children’s working conditions.
Children from these consultations
were both non-organised and organ-
ised working children and suggested
that children should be allowed to
do work that is: easy and light that
does not expose children to physical,
sexual or emotional harm, nor ham-
per their studies. Stateless adolescent
girls in Thailand said, ‘every child has
the right to go to school. Youth (aged 15-
25) can do and should get paid for legal,
part-time jobs working at proper times
and in jobs that are not dangerous, not

harmful to their life.

Girls and boys from different
regions suggested that governments
should make efforts to improve chil-
dren’s working conditions so that:
they work only a limited number
of hours so as to not interfere with
their studies; children are provided
with fair and timely wages and other
benefits; and children are treated
with kindness. Organised working
children in Bolivia said the govern-
ment should ensure ‘protection of our
rights for working children... to defend
their rights and enforce general labour
laws.

Increase vocational skill training
for trades and professions that
enhance adolescents’ livelihoods
Children from different regions,
especially out-of-school adolescents,
children with disabilities, and
refugees, highlighted the importance
of increased investments in vocatio-
nal skill training and business grants
that improve adolescents’ liveli-
hoods and provide decent work op-
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portunities. On-the-job mentoring
within existing work should also be
encouraged to support children and
adolescents’ skill development. Chil-
dren with disabilities in Bangladcsh
who were aged 12 to 17 and were in-
volved in various informal jobs, sug-
gested that the government should
provide ‘vocational and agricultural
training opportunities for working chil-
dren with disabilities.” Syrian refugee
girls aged 14 to 16 who were working
as full-time agriculcural workers in
Jordan, mentioned that due to lack
of vocational training such as hair-
dressing, makeup, tailoring, and ac-
cessories industry, they were not able

to 163V(’, their WOTk at th€ farrns.

Support children’s participation
in policy and practice develop-
ments

CAC members and children
from each region advocated for the
increased participation of working
children in policy and practice de-
velopments concerning them. CAC
members in Peru urged, Jet our opin-
ions and ideas be respected and heard’
CAC members in India suggested
that ‘policy makers need to consult
working children from various sectors
before finalising a policy or act con-
cerning children’s righr and develop—
ment.” Children in India also sugge-
sted that they should be regularly
involved in local-level government
meetings, working together with
adults to identify, listen to, and solve
issues concerning them, and to en-
sure monitoring and enforcement
of existing policies. Children from
Bangladesh advocated that children
with disabilities should also be in-
cluded in development planning at
different levels. Working children in
Peru proposed, ‘we can go to the govern-
ment and demand that the government
respect our rights, we can exercise the

participation of the working girls, boys
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and adolescents...[and] with the partici-
patory budget we can do workshops and
present projects about participation to
others. In Kenya, children also sug-
gested that children could be involved
in government budgeting to ensure
budget allocations for children.

Members of a CAC in India said
the government should include
children’s opinions in making or
amending laws. Furthermore,
NGOs should organise activities
and support children’s right to
participation and association.

Key messages to parents and
caregivers:

Children’s main messages to
parents and caregivers were to: pri-
oritise children’s education; advise and
guide children and look after children
with care and affection; provide child-
ren’s basic needs; and protect children
from harmful work. Children from
50 consultations, covering diverse
contexts in every region, developed
messages for parents and caregivers,
encouraging them to regularly send
their sons and daughters to school,
including children with disabilities.
Parents and caregivers were also re-
quested to push children to study and
to do their homework, and not to
ask children to miss or leave school
in order to work. For example, 8 to
13-year-old children who attended
school and worked in gold mining
sites in Burkina Faso said, ‘parents
can prevent children from visiting the
sites, parents can also ensure that chil-
dren do not drop out of school.” Chil-
dren wanted parental/caregiver love
and affection, and they needed their
parents and caregivers to advise
and guide them in positive ways
without scolding or beating them.

8 'H Assessment and Flowers of Support': Children's views on policies and their messages

A IG—year—o]d girl in Indonesia said,
‘parents must motivate, support and
advise their children to enable them to
achieve their dreams.

Children wanted their parents/
caregivers to carn a decent living
and take responsibility to meet all of
their children’s basic needs to shel-
ter, food, clothes, school materials,
and health care. Children also re-
quested parents to protect children
from harmful work, not giving girls
or boys too many tasks, nor forcing
them to work. They suggested that
children should on]y be given easy
work so that they have enough time
to study, rest and play. For instance,
adolescent girls in Mali suggested
that their parents do not over-occupy
the girl by housework on the days she has
to go to school and give her enough time
to rest and learn the lessons on week-
ends. Children also wanted their
parents and caregivers to protect
them from abuse and violence. Girls

and boys wanted their parents to
communicate with them, to better
understand their needs and feelings
and to involve them in decision-mak-
ing. They also requested parents and
caregivers not discriminate based on

gender, age or disability.

Key messages for NGOs and
INGOs*®*:

Children wanted NGOs to help
children access education. NGOs
should identify out-of-school chil-
dren, and help them enrol and/or
reintegrate in school; aide children
in accessing informal and formal
education; provide school material
and scholarships; and inform parents
about the importance of education.

69 Children from 65 consultations across every
region shared messages for non-governmental
organisations and international non-govern-

mental organisations.

Girls who were small-scale vendors
in the Philippines said NGOs should
‘help children who are out of school by
providing scholarships and provide chil-

dren with school supplies.’

NGOs should also undertake
advocacy and raise awareness on child
rights, the importance of education, and
the need for increased protection from
harmful work, violence and discrimina-
tion. They should help to raise aware-
ness among government officials; po-
lice; parents; caregivers; employers;
teachers; community members; and
children. They should be informed
of the necessity of child rights in
genera], and specifica]]y, children’s
rights to protection; the dangers of
hazardous work; and the importan-
ce of education, non-discrimination,
and participation. NGOs can help
to share information on child la-
bour laws and other related policies;

and they can organise door-to-door
interventions with parents and care-

givers.

In addition, NGOs should dis-
tribute aid and cash assistance to families
and children in need, providing food,
clothes, school materials, medicine or
cash assistance to children and fam-
ilies affected by poverty. Provision of
microloans to parents and/or to ado-
lescents, and support for vocation-
al skill training and income-generating
activities for adolescents, parents and
caregivers would also support parents
to find better jobs and improve their
livelihoods.

Activities engaging children and
supporting their participation should be
organised so that children have more
opportunities to express their views,
to form and strengthen children’s
groups and associations, and to de-

——
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Case example 23

In December 2016, during the school holidays,
the Kenya Association of Working Children and Youth orga-
nized a five-day training workshop on entrepreneurship and
business development for children and youth in Nairobi.

Participants included small traders, bakers, musicians, actors,

DJs, and graphic designers. The training focused on how to
save and borrow money and develop business plans. The young

people appreciated the training as they acquired skills and

knowledge for self-employment.

Training on
erd‘feprer\eursh(p and
Usiness development

for chidr
youth n NQ,}ZZ;; nd

ker\Ya



fend their rights. Running activities
such as sports, games, skits, life skills,
and education for Working children
were also called for. Furthermore,
children want NGOs to help and
protect children facing difficulties by
supporting children who experience
abuse, harm, or exploitation. Children
should be protected from hazardous
work and should be supported in
their efforts to access education and
vocational skill training. Support
should also be provided to children
with disabilities and children who
are affected by poverty. Discussions
with employers were also proposed to
improve working children’s conditions.
For Cxamplc, children in Kyrgyzstan
suggested that social workers should
‘visit employers and ask them to improve
working conditions.’

Key messages for children:

Children in 47 consultations de-
veloped messages for children. They
suggested that children should: sup-
port and advise each other and protect
cach other from risks and exploita-
tion; teach good time management to
have time for study, play and rest
when Working; prioritise time for
study and encourage their friends
and siblings to study; and they
should be aware of and defend their
rights. Children encouraged other
children to express their views and
to join child groups to make their
concerns heard. Members of organ-
ised, working children’s associations
in Bolivia encouraged ‘training of lead-
ers, increasing [children’s] awareness to
fully exercise their rights, and knowledge
of labour rights and the value of work.’

It's Time to Talk!

Key messages for teachers and

Key messages for employers:

schools:

In 33 consultations, children
across different regions developed
messages for teachers and head-
teachers in schools urging them to
support quality education. These chil-
dren wanted teachers to give child-
ren knowledge: reading and writing
skills, math skills, and other life
skills. They requested their teachers
not to be absent, and to provide free
tuition to those in need. Children
encouragcd teachers to advise their
parents, and communicate to their
parents on their behalf, to help child-
ren to stay in school, and not miss school
in order to work. A 12-year-old boy in
India said, ‘teachers can discuss and
counsel our parents to send children to

)

school regularly

CAC members from Indonesia
suggested that teachers should
teach their students patiently
and softly and should not scold
or punish them. Children should
be supported and encouraged to
make their dreams come true.

Children also shared messages
for teachers and head-teachers to
protect children from abuse, violence
and discriminarion. Teachers should
not scold, beat, hurt or discrimi-
nate children. Children in Tanzania
who attended school and worked
as small-scale vendors said, ‘teachers
should ~eliminate harsh  punishments
for children. Teachers should help
to create safe and inclusive schools,
and they should support children
with disabilities to come to school.
Teachers should also consult and
support children and respect chil-
dren's rights.
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Children employed in differ-
ent sectors, from 33 consultations
in Africa, Asia, Latin America and
the Middle East developed messages
for employers. The main message for
employers was to treat children with
dignity and respect and not to exploit
children. Children wanted their em-
ployers to communicate politely and
treat children with kindness and re-
spect. Their messages urged employers
not to scold, shout, criticize, humi-
liate, beat, or put pressure on chil-
dren. CAC members from Thailand
suggested that ‘the employer shouldn’t
try to take advantage of the child and
the employer must respect the law and
child rights... The employer must allow
the children to take a rest, protect the
children, and pay salary according to the
law. Children should not be asked
to work long hours. Children should
have breaks and time off to rest, play
and study, and employers should ac-
tively support children’s scudy and skill

development.

Children Working as paid agri-
cultural workers, domestic workers,
brick makers, porters, small-scale
vendors, and tailors requested in-
creased salaries to ensure fair and
timely wages. A few groups of chil-
dren from Asia and the Middle East
who were engaged in agricultural,
brick-making, hotel work, and mas-
sage work suggested they should be
provided benefits and necessary materi-
als including safety materials (gloves,
helmets etc.), medical check-ups,
healch insurance, meals and transport.
A few groups from Asia encouraged
employers to avoid employing children
or to give children easy _jobs.

8 'H Assessment and Flowers of Support': Children's views on policies and their messages

CAC members in Indonesia said
employers should know what
their employers need and feel.

Key messages for community and
religious elders:

Children from 26 consultations
across every region shared messages
for community and religious elders,
imploring them to: give advice and
support rcligious and spiritua] de-
velopment; support children in need,
including children with disabilicies;
positively influence parents and care-
givers to send children to school
rather than engage in harmful work;
and protect children from abuse and ex-
ploitation. Working children in Kenya
said local leaders should be made aware
of [the need to uphold| child rights so
that they learn that children should be

supported to study, work, rest and play.

Children also wanted elders to sup-
port children's participation in the
community, to heip children access

S(’,I'ViCCS, and fll’ld casy WOI‘k.

Key messages for the police:

In 22 consultations across every
region, children shared their advice
for the police. Children requested
the police to work for children’s rights
to punish employers who exploit or abuse
children. Children wanted the police
to be more friendly and approach-
able so that they could contact them
when in trouble. Children requested
the police catch criminals, including
drug sellers; protect children from ex-
ploimtion and abuse, including domes-
tic violence; and not harass children.
A 14-year-old boy who worked as a
bus cleaner in Indonesia said ‘the po-
lice can catch the alcohol seller, drug
dealers, and many other bad guys who
are in the street who threaten us when

we are working” CAC member from
Indonesia suggested that the police
should have a programme to prevent
children from using drugs. Chil-
dren from India, Kenya and Nepal
suggested that the police should
interact with parents to mediate
conflicts and enable children to live
and be cared for at home. The police
should speak to parents so they are
aware they can be punished if they
send their children to work.

Members of a CAC in India said
the police should take appropri-
ate and immediate action against

those who exploit children and

violate their rights.

Key messages for the United
Nations High Commissioner for
Refugees (UNHCR):

Key messages for UNHCR were
shared by Syrian refugees Working in
Jordan and Lebanon. They requested
that the UNHCR: increase cash and
material assistance, including more
food coupons, blankets and clothes
to help meet the basic needs of chil-
dren and their families; to concribute
to the cost of rent of refugee families or
provide housing (high rent costs can
compel children to earn a living).
One adolescent Syrian boy who was
working in Jordan boy said ‘the only
solution to stop child labour is to pay
the rents for refugee families, the rent
is about 160-200 JOD/month.” ($280/
month). Children also implored UN-
HCR to: support families and children
in possession of legal documents to move
freely in all areas of the country; to
run safe spaces for working children;
and to prevent Cai‘ly marriage oi‘giris.
When girls get married they have
increased responsibilities to work, to
take care of cheir husbands and their
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houscholds, and they face increased
protection and health risks.

CAC members from Jordan (who
were Syrian refugees) empha-
sised that they work in order to
pay the rent of the house.

Key messages to media:

Children from 6 consulcations
(primarily from Asia) proposed
that the media share children’s views
and grievances, share information on
children’s rights and raise awareness
on laws and policies, and support cam-
paigns on child protection. For example,
adolescent girls who were working as
small-scale vendors in the Philip-
pines said the media can support
‘campaigns to end the abuse of children,
to help spread awareness about child
labour. [The medial can help the concerns
and issues of children reach out to the

world and be heard.

Members of a CAC in India
said the media should highlight
problems and issues relating
to children.

-~
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It's Time to Talk!

Poster by child workers in Peru: 'Listen to me, respect me, take care of me'

Hands: Respect my rights; get to know my life; it is sad when | work; my work is tiring;
I want you to change my life;

Balloons: | want to study instead of working; more places to play; more work for my
parents; good treatment for children; more health centres.
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Key policy and practice considerations
emerging from chapter eight:

/\_/

It is inevitable that the positive and negative aspects of
children’s work co-exist (Hobbs & McKechnie, 2007). Dialogue among children,
researchers and policy makers can be used to better understand and
respond to the complexities of children’s work.

Increase political will by governments, UN agencies, civil society organisations,
trade unions, businesses, and the media to listen to and act upon the messages
drafted by working children.

Increase dialogue among working children and policy makers to determine what
they mean when they wish to protect children from all forms of work or labour.

Ensure that policies and practice reflect the complexities, diversity, and multi-
faceted nature of children’s work, protecting children from harmful and forced
work, while also supporting children’s skill development and learning. This
requires dialogue and the development of differentiated policies and practices,
including efforts to support adolescents’ transition to vocational, skill training, and
decent work opportunities especially for out-of-school children.

Ensure that government officials, parents, caregivers, community and
religious elders, teachers, police, employers, and the media are aware of children’s
needs and rights.

Increase children’s and family members’ access to child and diversity-friendly
information on policies and practices affecting their lives, and to services to which
they are entitled.

Governments, the UN, civil society agencies, and trade unions must
promote child rights and support the organisation and participation of working
children at all levels.



9 Conclusion
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The Time to Talk project provided
crucial spaces to listen to and better understand
the views, experiences and suggestions of girls
and boys who are working in different settings around
the world. The findings revealed the diversity of
children’s working lives, and thus the complexities
of developing and implementing practices and policies
which support children's development, well-being,
and protection. Key to ensuring policy and practice
interventions in children's best interests is the
meaningful participation of children themselves.

It is essential that governments widen spaces for
dialogue among children, parents and caregivers,
practitioners, and policy makers at local and national
levels to ensure that policies and practices are
responsive to children and families' needs, and the
specific socio-cultural, economic and socio-political
contexts in which they operate.

The Time to Talk consultations have highlighted
how crucial it is to understand and approach working
children in their wider context. The type and
amount of work taken on by children in different
settings is influenced by: children’s gender; age; sibling
order; care status; ethnicity; religion; sexuality;
family income; parents’ value for education vis-a-vis
children's work; rural/urban settings; seasons;
access to quality education; conflict; migration;
citizenship status; and other factors. A socio-ecological
framework is presented to inform the project's as-
sessment, planning, and monitoring in keeping
with the children's best interests. This framework
helped to recognise the diversity of children’s work and
the necessity of protecting children from work that
is harmful, hazardous or forced, while at the same
time appreciating the benefits of light, safe work
undertaken by children. Building upon children'’s
key messages, the report authors and project
organisers have also developed 12 key policy and
practice recommendations to improve the lives of
working children.
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9.1A socio-ecological
framework to inform
decision-making in
children’s best interests

It is crucial for governments;
the ILO; UN agencies; civil soci-
ety organizations; trade unions;
employers; academia; Alliance
877 and the media to recognise
the diversity of children’s Working
lives, the different motivations
and reasons for childrens work,
and the advantages and disadvan-
tages of their work. While some
children emphasised thac they
were compelled to work to help
their families due to adult pres-
sure, poverty, or family struggles,
other children were more positive
about their motivations to work.
They helped their parents as inte-
gral family members, they earned
money to continue their stu-
dies, and they learned new skills.
Rather than simpiy Classifying
some forms of work as labour that
is harmful and should be abolis-
hed?, and other forms of work
as good that should be allowed,
children’s

necessitate the importance of see-

diverse experiences
ing children’s work on a broa-
der continuum (Bourdillon et al.,
2011; White, 1996). There is a need
to look at children’s work in the
wider context of their families and

in socio-cultural political contexts.

As well as considering broader
working conditions and relation-
ships, rather than simply focusing
on the type of work in which chil-
dren are engaged. Recognising
that there are both advantages
and disadvantages of work, a ‘bal-
ance model’ (Hobbs & McKechnie,
2007) helps to identify the bene-

fits and costs of children’s work.

Building upon working chil-
dren’s own analysis of protec
tion and risk factors, in additi-
on to broader consultation fin-
dings regarding positive and ne-
gative aspects of their working
environments, a table using the
socio-ecological  framework has
been developed to inform assess-
ment, p]anning and monitoring in
children’s best interests. This table
could be developed into an assess-

ment, pianning and monitoring

guide and used by government
and NGOs in collaboration with
working children to discuss, anal-
yse and inform action p]arming.
The framework can be used to in-
form individual, child-protection
case management. It will aide in
prioritising efforts to protect chil-
dren from work that is harmful,
and to address harmful working
relationships, while also support
ing children involved in work that
is safe and light work, and not de-
trimental to their Wc]i—bcing and
development. The framework can
also be strategically used by govern-
ments, the UN and civil society
organisations (including working
children’s associations). It will be
useful in shaping multisectoral
strategies, laws, policies and ac
tion plans to address risk factors
and drivers of marginalisation,
exploitation and violence. Tt will
also help to strengthen protection
factors and the commitment of
children, families and communi-

ties to enhance their protection of

children’s rights. o

70 The Alliance focuses on acceiemting action, conducting research and sharing knowiedge, driving innovation, and increasing and ieveraging

resources. It brings together all actors, including the critically important social partners — workers” and employers’ organizations — as well as

civil society organizations (ILO, 2017).
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Socio-political
context

Laws

Laws
1

S Laws and policies to
protect children from
harmful work are
developed, properly
implemented, monitored
and enforced

national

Meso-system
9 ha
Protection Factors and /or

good working conditions that enhance
positive outcomes of children’s work

Poor enforcement and
monitoring of existing

laws and policies

to protect children from

rmful work

Employers, parents/caregivers
scold, criticize and threaten the

child, and the child's views are not

Socio-political context

Good governance
and peace

considered
Exo-system

Employers, parents/caregivers
communicate with the child respect-
fully, and the child's voice is heard in

decisions about his/her work children

Workplace

Child is only asked
to do light work

Economic
systems

Micro+system

Parents/caregivers value
education and prioritise
child's studies

Employer en-
courages children
to continue their
studies and men-

tors children's skill

Good employ-
ment opportuni-
ties for parents/

caregivers in

Parents/caregivers do not
value education and encourage

in decisions about his/
her work

Parents/caregivers do not raise

the child with love or affection;

they scold and punish the child
if he/she does not work

to miss school in order
to work

Child is out of school,
attends school irregularly,
or has insufficient time
to study

Conflict,
insecurity or
disaster

Workplace

High levels of un-
employment, and
under- employment

or low paid

adults

Child is enga

Child requested
to do heavy or
hazardous work

the child for
ributions to

Child feels isolated or discriminated
due to his/her gender, disability, sexuality, or other
factor, which contributes to reduced self-confidence
and perceived options for study and work

in monotonous
work that limits
opportunities for
skill development

Child has no

Economic systems

Lack of cash
assistance for
families affected
by poverty and
crisis

High levels
of migration in
search of
ivelihoods

jobs for

ged
Child works long hours

and has insufficient time

to rest, study and play Child works

late at night

Parents/caregivers do
not appreciate or praise

Child outside of the
home without the
support of adults

their cont-
the family

In many
contexts being a
girl leads to increased risks

Parents caregivers do
not have a stable job
and are living in poverty

Culture

Norms and
cultural attitudes
that expect boys and girls
to work long hours to
contribute to their
families

Norms that

()
N

Risk factors and/or
bad working conditions that increase
negative outcomes of children’s work

Poor support gender

infrastructure

Irregular and/or poor
quality teachers

School

discrimination

Teachers or schools
that are discriminatory or

violent towards children

and opportunities to express
his/her views or to influence

Child lacks confidence

influence over how
his/her earnings

of sexual harassment and
abuse. In some contexts
being a boy may increase

Family is refugee, stateless,
or affected by other family

struggles (e.g. family member Community

their own villages
and towns

Cash assistance
to families
affected by
poverty and

crisis are

Parents/caregivers raise the
child with love, care, affection
and guidance; and listen to
their child's views and feelings

development

Child works for
short periods of
time (or only works
on non-school days)
and has sufficient
time to rest, study

Parents/caregivers
appreciate and praise
the child's contribu-

Child regularly goes to
school and studies

Child is confident to express
his/her views and is able to

decisions affecting
his/her work

are used

Child is not aware of his/

Individual Child

influence decisions regarding

his/her work

Child has influence over

her rights

risks of being asked to do
heavy work

Child lacks parental care.
Children who live alone, with their
employers, or with caregivers or
step-parents who do not want to
care for them, face increased

has poor health, family
is in debt)

Family migrates and lives in a com-
munity that is unfamiliar to them

Family member is addicted to
alcohol, drugs, or gambling

Violence in communities

is prevalent and violence

against children is widely
tolerated

Children have no opportunity
to raise their concerns in the

provided tions to the family

and play

Famil
School

Good school

Culture infrastructure

Child has a sense of belonging
in his/her family and/or with his/
her peers which contributes
to their self-confidence and
perceived options for study
and work

Child works at

Norms and cul-
tural attitudes
that encourage
parents/care-
givers to priori-
tise education for
girls and boys and
to protect children
from harmful work

Teachers and schools
free from violence and
discrimination

Regular, quality teachers

School timetable is adjusted
to seasonal calendars

child protecti-

on/mechanism is

Norms that
encourage
gender

equality and|exploitation

children

active community

iolence toward

home and/or with
positive support
of adult family
members

basic needs

Community-based,

Community

Children's association/groups
members preventing are supported in the community
and children's views are heard
of in decisions affecting them

how his/her earnings are used.
Earnings are used to support the

child's basic needs, continued

education and other interests

risks of exploitation and
mistreatment

Children are only

engaged in work that is appropriate

Child is a member of a
children's association and

has opportunities to voice
his/her concerns and defend

children'’s rights

Parents/caregivers have
a stable job and are able to
meet their family members’

the family is free from debt

Family is well-connected in their
local community

Child-friendly police
who are aware of
children'’s rights and
respond to children’s
concerns
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Family members are healthy and

for their age and capabilities

Child lives with parents
or caregivers who provide
love, care, and guidance

Peers

community

Police harassment of children

Peers
- who work on the streets

Peer pressure to use drugs
or alcohol or engage in other

Peers provide solidarity and

support to children

Local government budgets
are sufficient to ensure
children and families have
access to basic services
(education, health, social
services, roads etc.)

Local Government

Local government
shares information
with citizens about
services affecting
them and involves

citizens in local
governance

negative behaviour

Local Government

Limited local government
budget for basic services
(education, health, social
services, roads, etc.)
Poor local
governance and
lack of information
about services
shared with citizens



1 Increase dialogue to agree
on a common terminology
relating to children's work, child
labour, youth employment, and
decent work for young people,
in order to better inform data
collection, policy and practice

developments.

When  discussing policies that
can help improve their lives some
working children talked about pro-
tecting children from harmful work,
improving children’s Working condi-
tions, and increasing access to voca-
tional skill training. Some children
focused on stopping child labour
altogether. Greater and more contin-
uous efforts are needed by different
actors, bringing together working
children and policy makers, to explo-
re and unpack what these different
words (children’s work, child labour,
skill training etc.) mean in order to
inform relevant poiicy and practice
developments in children’s best in-
terests. Different agencies working
to protect the rights of working chil-
dren are currently using different
terminology to define: ‘child labour’;
‘the worst forms of child labour’; ‘haz-
ardous forms of child labour’ ‘chil-
dreninemployment’;‘children’swork’;
and ‘decent work’. For example, some
agencies use the term ‘child labour’
to describe harmful work by chil-
dren, while others use ‘child labour’
to encompass all types of children’s
work. This creates misunderstanding
and potentially harmful conse-
quences when designing and imple-
menting polieies and programmes
(Bourdillon et al, 2o11). Differences
in terminology are further complicated

It's Time to Talk!

9.2 Policy and practice

recommendations

when agencies do not clearly define
terms, or when they have different
definitions of who they mean when
they talk about ‘a child’, ‘an adoles-
cent, ‘a young person, or ‘a youth’
Lack of common terminology con-
tributes to difficulties in data collec-
tion, monitoring and planning, in ad-
dition to ineffective or contradictory
strategies and plans when trying to
increase access to decent work, while
ensuring children are protected from
harmful work. Thus, increased dia-
logue among governments; the ILO;
UN agencies; Alliance 8.7; civil soci-
ety organisations; working children’s
associations; unorganised working
children; trade unions; and busines-
ses is needed to agree on common
terminology relating to children’s
work, child labour, children in em-
ployment, youth employment, and
decent work.

2 Ensure coordinated,
child-focused, gender sensi-

Gender-sensitive, child-focused po-
licy and practice developments would
enable more nuanced responses to en-
sure children’s protection, well-being
and development and remain relevant
to children and families in different
contexts. The Time to Talk results
illustrate the interdependency and
interrelatedness of human rights that
require multisectoral strategies in
order to be effective. To address the
holistic needs of children and families
increased, coordinated, multisectoral
efforts are needed to reduce poverty;
promote gender equality, good gover-
nance, and child sensitive social pro-
tection; and strengthen education,
health and protection systems.

3 Increase investments in child-
focused family strength-
ening strategies, schemes and
interventions including: poverty
reduction; decent work and live-
lihood schemes for parents and
caregivers; child-sensitive social

tive, policy and practice develop-

protection: improved infrastruc-

ments that are locally relevant,

ture in remote, rural, urban poor

flexible and responsive to the

and camp settings; and access to

needs, rights, and aspirations of

family support services.

children and families in a variety
of contexts.

Recent ILO  papers recog-
nise that there is no ‘one-size-fits-
all' approach, but rather that re-
sponses to protect children from
harmful and hazardous work need to
be reflected in broader poiicies in the
areas of education, social protection
and labour markets (ILO, 2017). Poli-
cies and practices need to reflect the
complexities, diversity, and multi-
faceted nature of childrens work.
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Government efforts to reduce
poverty and to economically strengt-
hen families are critical to preventing
children from engaging in harm-
ful or exploitative work. Children
emphasised the need for policies and
programmes which support families,
ensuring that parents and caregivers
in rural, urban and camp settings
have access to good jobs and liveli-
hood schemes. Government invest-
ments are needed in child-sensitive,

social protection schemes, both as

part of ongoing development pro-
gramming, and in humanitarian con-
texts (ACPF, Save the Children and
Young Lives, 2014). Furthermore,
governments  should allocate  in-
creased budgets for education, health,
social services and infrastructure in
rural and urban contexts to ensure
access to free, quality, basic services.
In addition, access to family sup-
port services and raising awareness
among parents and caregivers regard-
ing the value of education, and the
importance of listening to children’s

views, is also needed.

4 Strengthen children’s rights
to information, expression,
participation and association.
Ensure genuine opportunities
for decision-makers to listen to

9 Conclusion

2002; Holzcheiter, 2016; Liebel, 2003;
O’Kane, 2003b). Strategies to promo-
te diaiogue and participation of giris
and boys (ineluding working children
from diverse working backgrounds)
is a key vehicle to drive the develop-
ment, imp]ementation and moni-
toring of more relevant and account-
able policies and practices for chil-
dren. Childrens views should be
seriously considered, and adult duty
bearers have responsibilities to share
feedback with children about how

their views have been considered.

5 Strengthen the development
and participatory monitor-
ing of education systems that
provide inclusive, free, safe,
relevant, quality education to all
children in remote, rural, urban

and take into account the views

and camp localities.

of working children in families,
schools, workplaces, communi-
ties, and policy and practice
developments concerning them.

Children have rights to express
their views and be involved in deci-
sions aﬁecting them, to access infor-
mation, to form associations and the
freedom of peaceful assembly. In di-
verse socio-cultural, political contexts
children generally lack power and
status in society, and societies tend
to be adule-centred. Children’s exclu-
sion from decision—making drives
children’s exploitation and abuse. The
Time to Talk findings have reinforced
the fact that children’s participation
in decision-making and opportuni-
ties for children to actively engage in
working children’s associations, is a
pivotal protection factor. Their active
participation helps children to defend
their rights and to negotiate and col-
laborate with adults to address chal-
lcnges and improve their situations
(Asker & Gero, 2012; Bourdillon et

al., 2orr; Cussaniovich & Marquez,

Access to free, quality education,
ensuring non—discriminatory, non-vi-
olent learning environments, for all
children living in remote, rural, urban
and camp settings (including refugee,
stateless, and migrant children, chil-
dren with disabilities, ethnic minori-
ties, and other minorities) is critical to
ensuring children’s reguiar attendan-
ce in school and to preventing school
dropouts. Flexible school timetables
and curricula which can be adjus-
ted to children’s needs, including the
seasonal work of children and fami-
lies, may support children’s learning
and improve school retention rates
(Morrow, 2015; Orkin, 2010). More
applied research is needed to explore
this. Increasing awareness among par-
ents and caregivers about the value of
children’s education, and pathways
for children’s and parent’s views to be
heard in school management, can also
enhance opportunities to deveiop and
monitor Child—ﬁ‘iendiy, quaiity educa-
tion that is relevant to local needs. The

links between children’s work and
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education need to be further explored
and reflected in policy and practice
developments, considering that some
children are working in order to cont
inue their education, and children can
learn skills through their work (Mor-

TOW, 2015).

6 Refine, implement, monitor
and enforce laws, policies
and programmes to protect
children from work that is haz-
ardous, harmful, and/or forced
(informed by the views of work-

ing children).

Ongoing and increased efforts
are needed to implement article 32
of UNCRC to protect children from
exploitation and from performing
any work that is likely to be haz-
ardous or otherwise interfere with:
the child's education; physical, men-
tal, or spiritual health; moral or soci-
al development. Children identified
the need for policies to protect them
from work that is hazardous, harm-
ful and/or forced, with increased ef-
forts to address the factors that com-
pel children to work (poverty, poor
education, and threats or violence).
Increased efforts are also needed to
create space for children’s views to
influence the dcsign and monitoring
of laws, policies and programmes
at national and sub-national levels.
This must also be accompanied by
broad-based, increased awareness
among children, parents, caregivers,
employers, and government offi-
cials on children’s rights and national
laws and policies that concern child
labour, education, child protection,
and social protection. Furthermore,
governments should invest in in-
creased training on child rights for
police, social workers/social welfare
officers, and labour inspectors; and
Cmploycrs who violate children’s

rights should be held accountable.



The socio-ecological framework
shared above, and the criteria men-
tioned by children identifying neces-
sary conditions for work they can
and cannot do, can inform policy
and practice developments, and mo-
nitoring and action planning that is
in children’s best interests. Children
described how girls and boys should
not do work that: is harmful (unhe-
althy, unsafe or carries risks of pain,
injury or accidents); is too heavy or
difficule for their age or ability; is
exploitative (working long hours or
being paid unfair Wages); has a nega-
tive impact on their studies; or work
that exposes them to increased risks
of abuse and violence. Many children
suggested that they should be per-
mitted to take on light, easy work,
and to work in safe environments if
the work does not harm them phy-
sically, emotionally or sexually, nor
interfere with their education. More-
over, the work should be close to the
child’s home, and/or supported by
adults or family members, and chil-
dren must have sufficient time to play
and rest. Policies should not criminal-
ise or penalise families or children
when children Voluntarily engage in
light work that does not adversely af-
fect their well-being or development.
However, policies and practice should
protect children from all forms of
harm and should attend to children’s
psycho-social well-being, as well as to
their physical health, and education
needs (see Woodhead, 2004). For in-
stance, policies and practices to im-
prove the lives of working children
should include a focus on efforts to
strengthen and improve relationships
and communication styles among
children and their parents, care-
givers and employers. Children place
great importance on their immediate
relationships and non-violent, appre-
ciative communication stylcs (Wood-

head, 2004).
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work places, schools, streets,

7 Increase investments in
human and financial
resources for child-protection,

communities, and wider society.
As part of the child-

case management to ensure
coordinated multisectoral re-

protection system, child-friendly,
safe and accountable reporting

sponses to child exploitation and

mechanisms should be accessible

violence based on children’s best

to children in different settings.

interests (informed by the views
of the child and family members).

A child-protection, case manage-
ment approach supports processes for
assessments, planning, implementa-
tion, monitoring and follow-up of
individual children, taking into con-
sideration the views of the child and
their family members. Case manage-
ment enables careful assessment of the
nature of children’s work, Considering
protection and risk factors, so that ac-
tion planning and clecision—mal(ing is
guided by children’s best interests. A
gender-sensitive and non-discrimina-
tory approach is needed. Social work-
ers must be trained to build upon the
strengths and resilience of children,
families and communities, while also
identifying and implementing stra-
tegies to reduce risks and vulnera-
bilities. The social worker’s role is to
coordinate multisectoral responses to
support children and families so that
they may access services, and effec-
tively respond to harm, exploitation
and violence. Particular efforts will
be needed to address cumulative risks
(Liborio & Ungar, 2010; Woodhead,
2004). In contexts where removal of a
child from the working place is being
considered, it is particularly impor-
tant that a child-protection, case
management approach is applied to
ensure that careful assessments are
used to guide decision-making that
remains in the child’s best interests.

8 Strengthen child-protection
systems (local to interna-
tional) to prevent and protect
children from violence in families,

160

Child-protection systems need to
be strengthened from local to inter-
national levels. Children’s expressions
concerning their dislikes when work-
ing reveal the prevalence of violence
that girls and boys are exposed to in
homes, at workplaces, in schools, on
the streets, in their communities, and
in wider society. Girls and boys are
frequently scolded by parents, care-
givers, employers, and members of
the general public. Some children are
threatened with physical punishment,
and prevented form going to school
or playing if they do not complete
their assigned tasks. Some children
face physical violence, threats in the
work place, and girls in particular,
face increased risks of sexual harass-
ment and abuse. Violence in schools
was also cited as a reason for drop-
ping out of school. Furthermore,
girls and boys are frequently exposed
to violence (physical, emotional and
sexual) when working on the streets.
Thus, in efforts to prevent and pro-
tect children from harmful work, it is
crucial that a wide range of agencies
(governments, the ILO, UN, civil so-
ciety organisations, faith-based orga-
nisations, and businesses, academia,
media) support multisectoral efforts
to prevent and protect girls and boys
from all forms of violence, including
forms of gender-based violence. Inte-
gral to such efforts, child-friendly safe
and accountable reporting mechanis-
ms should be established in different
settings. Children should be ade-
quately informed about the mecha-
nisms, what they are meant for and

how to use them, so that they can

more Casily SpCﬂk up and mal{e com-

plaints about violence or exploitation.

Increase investments in
9 gender and disability-

sensitive, vocational-skill
training and on-the-job mento-
ring schemes for adolescents,
while also promoting and support-
ing non-discriminatory access to
formal education.

Policies and practices should
allow and encourage children and
young people to participate in skill-
learning opportunities, while en-
suring children’s protection from
harm and exploitation. The benefits
of vocational training and on-the-
job mentoring were emphasised by
working children; and opportunities
for skill training and transitions to
decent work are especially important
for adolescents who have dropped out
of school. The UN Committee on the
Rights of the Child (2016) recognised
the importance of transitions from
education to training and decent
work for adolescents. The UNCRC
(2016) urged ‘States to support out—of;
school adolescents in a manner appropri-
ate to their age to facilitate the transition
to decent work, including by ensuring
consistency between education and la-
bour laws, and to adopt policies to promo-
te future employment.” (p.19) Vocational
skill training and on the job-mento-
ring schemes should be gender and
disability-sensitive, ensuring inclu-
sion and non-discrimination of the
most marginalised adolescents.

Engage employers and
1 0 businesses to ensure

application of child-
ren's rights in their business
practices.

Children shared messages with

employers, urging to communicate

9 Conclusion

politcly and treat children with kind-
ness and respect. Children’s rights
and business principlcs have been
developed by UNICEF and Save the
Children in consultation with gov-
ernments, children, businesses and
other agencies to guide companies on
the full range of actions they can take
in the workplace, marketplace and
community to respect and support
children’s rights (UNICEF & Save
the Children, 20r12). These ‘children’s
rights and business principles’ should
be applied. Based on existing stan-
dards, initiatives and best practices
related to business and children, these
principles seck to define the scope of
corporate responsibility towards chil-
dren. Covering a wide range of criti-
cal issues — from child labour, to mar-
keting and advertising practices, to
the role of business in aiding children
affected by emergencies — the prin-
ciples call on companies everywhere
to respect children’s rights through
their core business actions, but also
through policy commitments, due
diligence and remediation measures.

1 1 Increase humanitarian
support for children and
families affected by conflict, dis-
aster or other shocks. Increa-
se government investments in
emergency preparedness and
disaster risk reduction to
strengthen families' resilience
and to reduce vulnerability.

Agencies should increase timely
and adequate humanitarian support
for children and families affected by
crisis, so that families have sufficient
funds and material assistance to meet
their basic needs (including shelter,
food, healch, and education). Oppor-
tunities for parents and caregivers (o
access decent work regardless of their
legal status, and for family mem-

bers to access free, quality services
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(health, education, protection) would
reduce the push for children to take
on forced or exploitative work. Thus,
strategic efforts are required to over-
come legal barriers and discrimina-
tory practices that prevent parents
and caregivers from earning a living.
Increased government investments
in disaster risk reduction, climate
change adaptation, and violence pre-
vention would also help reduce vulne-
rabilities and strengthen resilience to

adversity.

1 2 Support ongoing, forma-
tive dialogue research,

and participatory monitoring and

evaluation to inform and assess

the impact of child labour laws,
policies and programmes.

The ILO has identified the
need for investments in increasing
knowledge to inform policy re-
sponses, ‘as too little is known about
the effectiveness of interventions in po-
licy areas of relevance to child labour,
which, in turn, is impeding policy de-
velopment. There is a general need for
more knowledge of the implicafions ﬁ)r
child labour of broader global challen-
ges, including climate change, migra-
tion, inequality, urbanization, and ch-
anges in the world of work’ (ILO, 2017:
10). When designing and implement—
ing laws, policies and programmes
to improve the lives of working
children, increased use of formac
ive dialogue research would enable
the views of children, parents and
caregivers to shape the design and
implementation of more relevant
interventions. Furthermore, ongo-
ing participatory monitoring and
evaluation to assess the impact of
child-labour laws, policies and pro-
grammes would increase knowledge
on what does and does not work and
Why, in order to inform and increase

examples of good practice. ®
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Annex II: Partners who organised and facilitated the
Time to Talk consultations

Country

Albania
Argentina
Bangladesh
Bolivia
Bolivia
Bolivia
Burkina Faso
Burkina Faso
Ecuador
Ethiopia
Germany
Guatemala
Guatemala
Guatemala
Guatemala
India

India

India

India

India

India
Indonesia
Iraq

Jordan
Kenya

Kenya
Kosovo
Kosovo
Kyrgyzstan
Kyrgyzstan
Kyrgyzstan
Lebanon
Mali

Mali
Mexico
Myanmar

Nepal

Nepal
Nicaragua

NGO

Terre des Hommes

La veleta y la antena

CSID

Estrellas en la calle

PASOCAP

Vamos Juntos

PILTEM

PASAB

Terre des Hommes

Facilitator for Change (FC)

Kindernothilfe e.V.

Defensa de los nifios internacional (DNI)

CEIPA

PAMI

PENNAT

BREADS

CACL

SEEDS

Sikshasandhan

Care Trust

PARA

PKPA

Terre des Hommes

Terre des Hommes

African Movement of Working Children and Youth
(AMWCY) Kenya

Action for Children in Conflict (AfCiC) UK in Kenya
Terre des Hommes

Balkan Sunflowers

Children Center Putnik

Public Fund Alliance on Protection of Child Rights'
Save the Children International

Terre des Hommes

Association pour le Développement Communau-
taire, "ONG/Jigkataanie"

Association pour la Promotion des Droits et le
Bien-Etre de la Famille (APSEF)

Melel Xojobal

Equality Myanmar

Children and Women in Social Service and Human
Rights (CWISH)

Urban Environment Management Society (UEMS)
La Cuculmeca
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Type of NGO / Organisation

International NGO

Local/National
Local/National
Local/National
Local/National
Local/National
Local/National

Local/National
Local/National

International NGO
International NGO

Local/National
Local/National
Local/National
Local/National
Local/National
Local/National
Local/National
Local/National
Local/National
Local/National

International NGO
International NGO
International movement

Local/National

International NGO

Local/National
Local/National
Local/National

International NGO

Local/National
Local/National
Local/National
Local/National

Local/National

Local/National
Local/National



Country
Nigeria

Paraguay
Peru
Peru
Peru
Peru
Peru
Phillipines
Phillipines

Rwanda
Senegal

Serbia
Tanzania

Chad

Thailand
Thailand
Thailand
Turkey
Zambia
Zimbabwe
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NGO

African Movement of Working Children and Youth
(AMWCY) Nigeria

Callescuela

ABA

CODEHICA

[INCAP

Lentch

Manthoc

KAUGMAON

Participatory Research, Organization of
Communities and Education towards Struggle for
Self-reliance (PROCESS)-Bohol

African Movement of working Children and Youth
(AMWCY) Rwanda

Mouvement Africain des Enfants et Jeunes Travail-
leurs (MAEJT) Senegal

Novosadski Humanitarni Centar

The Tanzania Association of Women Leaders in Agri-
culture and Environment (TAWLAE)

Mouvement Africain des Enfants et Jeunes Travail-
leurs (MAEJT) Chad

Stateless Children Protection Project (SCPP)
Labour Rights Promotion Network (LPN)

TSA

Support to Life (STL)/Hayata Destek

BIC Choma Children Development Project (CCDP)
CACLAZ
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Type of NGO / Organisation
International Movement

Local/National
Local/National
Local/National
Local/National
Local/National
National Children's Movement
Local/National
Local/National

International Movement
International movement

Local/National
Local/National

International movement

Local/National
Local/National
Local/National
Local/National
Local/National
Local/National
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Annex llI: Feedback from children and partners about the
consultation process

The local civil society partners made significant efforts to create effective consultation
teams that included facilitators, documenters and a focus on child protection. During the
project, adults and children alike were encouraged to give their feedback on the research and
consultation process. This feedback was then used to improve the research.

Key reflections from adults who organised, facilitated,
and documented the consultations:

« It was meaningful and important for them to consult children and listen to their views
and experiences about their work.

- lcebreakers at the outset of the consultations were important to create a friendly
environment where children were able to express themselves. While some children
were initially hesitant to share their views, the majority of children opened up and
shared their views freely.

« Challenges were faced when some activities took longer to facilitate than expected. If
the activity went on too long, children got restless. A few facilitators found it harder to
implement some of the activities with children who had low literacy levels.

- Significant efforts were made by local partners to create an inclusive and safe environ-
ment where all children were able to express themselves. Particular efforts were made
to include the most marginalised children: children from the poorest families; children
with disabilities; stateless children; refugee children; and children from ethnic minorities.
Staff or volunteers speaking local languages were involved to aide in the consultations.

« Local staff commented on how they learned new skills and gained new insights from the
consultation process which they were then able to use to improve their own programming.
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Children’s main likes and dislikes about the consultation process:

Children who shared their feedback immediately after the consultation workshops were
primarily positive about their experiences, finding them quite enjoyable. Their main
points were:

- Children liked the different consultation activities, especially the 'Body Mapping' and
‘A day in the life of..." activities; drawing pictures; mapping work they can and cannot do;
and the 'Flowers of Support'.

« Children liked being consulted and listened to. For many children it was the first time
they had been consulted about their work, thus they were especially excited to share
their views and experiences. This made them feel encouraged and motivated.

« Children liked sharing their ideas with others, and they liked learning new things.

Very few children shared any negative feedback on the consultations (when asked
immediately after the workshop). However, a few children in one country said it

was boring to prepare two ‘A day in the life of...-timelines, one for a typical school day,
and one timeline for work they do on a non-school day.
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Annex IV: Members of the Adult Advisory Committee

Name

Dena Aufseeser
Michael Bourdillon
Jo Boyden

James Boyon

Richard Carothers
Alejandro Cussiénovich
Clare Feinstein

Angel Gonzélez

Antonella Invernizzi
Gerison Lansdown
Deborah Levison

Olivia Lecoufle
Manfred Liebel
Dr. Claudia Lohrenscheit

Laura Lundy

Alana Kapell

Brian Milne

Dr. Virginia Morrow

William Myers
Carmen Ponce

Kavita Ratna
Jessica Taft
Fabrizio Terenzio

Ben White

Organisation

University of Maryland, Baltimore County, USA
Independent researcher, Zimbabwe

Oxford Department of International Development -
Young Lives, University of Oxford, UK

African Movement of Working Children and Youth
(AMWCY), Senegal

PTE, Canada
Universidad Nacional Federico Villareal, Peru
Save the Children, Netherlands

Movimiento Latinoamericano y del Caribe de Nifias,
Nifios y Adolescentes Trabajadores (IOLACNATS),
Venezuela

Independent researcher, France
International consultant, UK

The Hubert H. Humphrey School of Public Affairs,
University of Minnesota, USA

Save the Children: Canada
University of Applied Sciences Potsdam, Germany

Department of Social Work and Health,
Coburg University of Applied Sciences and Arts,
Germany

Queen's University Belfast, Northern Ireland
Consultant, Canada
Consultant, France

Oxford Department of International Development -
Young Lives, University of Oxford, UK

Independent scholar

Group for the Analysis of Development (GRADE),
Peru

The Concerned for Working Children, India
University of California Santa Cruz, USA

Retired - Environnement et Développement du
Tiers Monde (ENDA), Senegal

Retired - International Institute of Social Studies,
The Hague, The Netherlands
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Annex V: Number of children consulted by country

Countries Participants

Female Male
Albania 2 19
Argentina 16 14
Bangladesh 34 26
Burkina Faso 21 29
Bolivia 45 54
Chad 16 23
Costa Rica 1 8
Ecuador 15 12
Ethiopia 26 24
Germany 13 8
Guatemala 84 48
India 115 91
Indonesia 27 16
Iraq 23
Jordan 13 29
Kenya 26 26
Kosovo 9 11
Kyrgyzstan 36 25
Lebanon 18 19
Mali 40 20
Mexico 13 8
Myanmar 17 19
Nepal 40 37
Nigeria 24 32
Nicaragua 8 16
Paraguay 28 20
Peru 71 75
Philippines 51 44
Rwanda 12 13
Senegal 16 1
Serbia 0
Tanzania 22 24
Thailand 12 0
Turkey 21 15
Zambia 20 17
Zimbabwe 35 20
Grand Total 947 873

Other

Grand Total

21
30
60
50
100
39
9
27
50
21
132
206
43
23
42
52
20
61
37
60
21
36
77
o6
24
48
146
95
25
17

46
12
36
37
o6

1822
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Annex VI: Overview of children's caregivers

Caregiver the child is living with: Number of children

Employer (non-related) 27
Father only 29
Father & stepmother 20
Grandparent(s) 53
Mother only 302
Mother & father 1139
Mother & stepfather 39
Mother and female partner 2
Other (not indicated) 54
Other caregivers (non-related) 23
Other children (non-related) 1
Other relatives 61
Siblings 39
Unknown 33
Grand Total 1822

Annex VII: Qualitative and quantitative data analysis overview

Type of data Data source
Qualitative Transcription tables from 134 consultations
looking at:

- Work conditions

- Diverse childhoods

- Reasons and motivations

« Who decides

« Likes about work

« Dislikes about work

« Aspirations

« Work we can or should do
« Work we cannot or should not do
« Protection and risk factors
« Child-led advocacy

« Policies and approach

« Key messages

Quantitative 1822 Individual Questionnaires and Consent Forms

177

Tool used to support analysis

NVivo 11

Excel
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Overview of children’s advisory committees (CACs)

No @ Country
ASIA

1 India

2 India

3 India

4 India

5 Indonesia

6 Nepal

7 Thailand
AFRICA

8 Senegal

9 Kenya

10 Zambia

Region/City

Delhi/ Bhopal/ Vidisha

Andhra Pradesh

Mysore

Odisha

Medan City

Kathmandu

Chiang Mai

N/A

N/A

Choma

NGO

CACL

PARA

PARA

Sikshasandhan

PKPA

CWISH/TdH India

SCPP

MAEJT

MAEJT

BIC CCDP
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Members

10

15

11

10

11

13

N/A

15

14

Girls

13

N/A

Boys

13

10

N/A

Age group

12-17

9-16

12-18

10-17

13-17

13-17

12-18

N/A

12-17

10-16

Annexes

Type of work (non)-Organised

Housework, waste collecting, stone quarry work,
weaving/textile work

Non-organised

Girls: Selling old clothes, home-based work Non-organised
Boys: Work in shops, small-scale vending, carpentry,

masonry, fishing, and painting

Girls: Incense stick rolling, bidi/tobacco rolling,
(home-based work), small-scale vending

Boys: Cleaning and serving in shops and food
providers, waste collection, small-scale vending,
domestic work

Non-organised

Paid agricultural work, domestic work Non-organised

Street children working as car cleaners, water sellers Non-organised

and street singers

Housework, collecting firewood
and water, agricultural work, construction work, cattle
rearing, cooking, brick making, daily wage labour

Non-organised

Work in karaoke bars, restaurants, motorcycle repair
shops, construction sites and gas stations

Non-organised

N/A Organised

Domestic work, taking care of siblings, small-scale
vending, hawking wares/goods

Organised

Stone crushing, sand mining, housework, small scale
vending

Non-organised

179

Meetings conducted

I, 11, 111, VI, Public Action,
National Exchange

I, 11, 11, VI, Public Action,

National Exchange

[, 11, 111, VI, Public Action,
National Exchange

I, 11, 111, VI, Public Action,
National Exchange

I, 11, 111, VI, Public Action,
National Exchange

I, 11, 11, National Exchange

I, 1I, 11, National Exchange

National Exchange

I, National Exchange
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Annex VIII: Information about CACs

Overview of children's advisory committees (CACs)

No ' Country Region/City NGO Members | Girls = Boys @ Age group Type of work (non)-Organised Meetings conducted
LATIN AMERICA
11 Bolivia Potosf TdH/ PASOCAP 15 9 6 N/A Mining, small-scale vending, working in a graveyard, Organised National Exchange
taking care of children
12 Peru Cajamarca [INCAP 13 5 8 10-17 Transporting, brick making, small-scale vending Organised [, 11, 111, VI, Public Action
13 | Nicaragua Jinotega La Cuculmeca 14 8 6 10-16 N/A Organised National Exchange

EUROPE AND THE MIDDLE EAST

14 Kosovo Pristina TdH Lausanne 10 4 6 10-13 Girls: Housework, taking care of siblings Non-organised [, VI
Boys: Physical work, e.g. construction, carrying wood,
waste collection

15 | Jordan Mafraq City TdH Lausanne 10 6 4 11-16 Girls: Agricultural work Non-organised [ 11 VI
Boys: Small-scale vending, waste collection

TOTAL 170 76 94
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